ye sAnLe, B3ATe 3ycibiy y CyuinbHy LKapanyny — Takuil cobi GinkoBuin naHuepHuk Ge3
XOLHOTO HaTAKy Ha iCHyBaHHS Byab-Ae Buxody. Bxogy x ysarani Hema B Lijiit KOHCTPYKLUii.
BiH nuwmBca B novaTkoBOMY 3afyMi £K LLOCh ippeanbHe, Ao3apoakose, GescnigHe.
€ nuwe Buxig 3cepeanHny [4, 76).

Omxe, y HoBenax KiHusg XX — noyatky XXI cToniTb CaMOTHICTb BU3Havae byTTs nioau-
HW. ABTOPU OCMUCITIOOTb CAMOTHICTb Y KOHTEKCTi Cy4acHOro CycninbHOro i HauioHansHoro
XUTTS, 30KpeMa B NOCTKOMOHianbHOMY MpOCTOpi, B IKOMY MoauHa abo pO3UMHSIETHCS,
BTPayatoun CeoK cB0BOAY UM iAEHTUYHICTb, ab0 XK 3anuLaeTbCs CamoTHLOK. Y HOBenic-
TULi OKPECNeHOoro nepiogy MogyC CaMOTHOCTI YacTo CMiBBIGHOCUTLCS K i3 30BHILLHIMM,
TaK i BHYTPILUHIMW OHTOMOMYHUMM YMHHUKAMKM. KpiM LbOro, BHYTPILLHIO, MCWUXOJOTiYHY
i3onsuito iHAuBIaa, SKy 3yMOBUNa, 30KpemMa, AerymaHisallis CycninbCTea sk 03HaKa nocT-
KOMOHIanbHOI KyrnbTypu, HOBENICTW apTUKYIOITL YePe3 repMeTUYHNIA NPOCTIp.

[ocnimkeHHs JONOBHIOE BiGOMOCTI MPO YKPAiHCbKY HOBEMICTUKY KiHUA XX — novatky
XXI cToniTb, hinocodcbke Ha4eHHs YKPAIHCHKMMM MMCbMEHHUKAMMU TTIOAUHU Y CBITI.
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Svitlana MAKUKHINA
(Kherson, Ukraina)

CONTENT AND LANGUAGE INTEGRATED LEARNING

Content and Language Integrated Learning (CLIL) is a teaching method in
which some subjects are taught in foreign languages. Introduction of a Content and
Language integrated approach to teaching, certainly has important educational potential,
consisting in its cognitive and linguistic benefits. The use of this approach requires
thorough, labor-intensive preparation from the teacher. It is worth noting that at the initial
stage the use of the Content and Language integrated approach, built on the full
immersion in a foreign language is quite difficult to implement. That's why you can start by
introducing CLIL elements into the lesson. There may be the following types of activities
and exercises: search for analogues of Ukrainian-language terms in the proposed text;
highlighting keywords; drawing up a mind-map; writing questions; creative tasks.

Thus, teaching a lesson using CLIL at the initial stage, the material is carefully
selected and analyzed for further practical application. In such lessons, the lexical
approach is more important than the grammatical approach. Students learn the
language naturally, through conversation, observation and socializing, where
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learning grammar is not the primary goal. Working with text, it is important to have
illustrations to visualize what has been read; texts can be presented schematically,
which helps students determine the idea of the text and the information presented in
it. After reading, it is desirable that students be able to convey the idea of the text in
their own words, at the same time, the teacher needs to draw the students’ attention
to certain lexical phrases that are appropriate to the topic and subject. When writing
assignments, students’ levels of preparation and learning objectives should be taken
into account. The texts must be on the subject; it occurs the development of subject
and language competence in this case. It should be noted that technologies of Content
and Language integrated learning contribute to the activation of the process of
mastering foreign language competencies based on the active integration of foreign
language with the process of teaching professionally significant disciplines. Since
students have an idea of the basic concepts of the subject, they perceive it more easily in a
foreign language. This reduces uncertainty in use foreign language means for transmission
content and professional opinion. In addition, students’ attention is diverted from problems
associated with the fear of making language errors, since they efforts are aimed at the
substantive content of the discipline. To form a communicative competence of students of
non-linguistic specialties, it is important to provide them with the opportunity to think in a
foreign language and solve any problems that give rise to thought in a foreign language.
Thus, Content and Language integrated learning helps to increase motivation as the main
mechanism for activating the process teaching foreign languages to students’ non-linguistic
specialties of universities, because their attention is involuntary stays focused on interesting,
new and meaningful language material. Professionally oriented topics classes meet the
cognitive needs of students and lead to active mastering new knowledge. At the same time,
the level of students’ training in foreign language in non-linguistic faculties, which, in turn,
increases competitiveness of a future specialist in today’s tough conditions competition in
the labor market.
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Map’ana MAPKOBA
(dpoeobuy, YkpaiHa)

YXAHPOBA CMELU®IKA MOE3Il XOHA OHHA
«SONNET. THE TOKEN»

Bipw aHrnincokoro nisHbopeHecaHcHoro mutua k. [JoHHa «Sonnet. The Token»
(«CoHeT. CyBeHip») BxoguTb A0 NipuuHoi 36ipku «[licHi | COHETMY, CTBOPEHOI aBTOPOM B
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