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TRAINING OF DIPLOMATIC STAFF IN THE VISEGRAD GROUP 
STATES (V4) (1991 – 2004): PRECONDITIONS FOR FORMATION 

Abstract. The purpose of the study is to reveal the preconditions for the formation and development 
of diplomatic systems and training of diplomatic personnel in the Visegrad Group states (V4) in 1991 – 
2004. The Research Methodology. The research methodology is based on the principles of historicism, 
objectivity, system, science, as well as the use of general scientific (analysis, synthesis, generalization) 
and special historical (historical and typological, historical and systemic) methods. The scientific 
novelty consists in the fact that for the first time in the Ukrainian and foreign science the preconditions for 
formation of diplomatic systems and training of diplomatic personnel in the Visegrad Group states (V4) 
(1991 – 2004) have been considered in organic unity; the groups of external and internal factors have 
been singled out, which influenced these processes; the peculiarities of the formation and development 
of diplomatic systems and training of relevant specialists in each of the Visegrad Group states (V4) 
have been analyzed. The Conclusions. The singled out factors that influenced the formation and 
development of diplomatic systems and diplomatic personnel training in the Visegrad Group states (V4)  
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(1991 – 2004) are conditionally grouped into external ones (macro-factors: the collapse of the Soviet 
Union, the fall of the Berlin Wall, the collapse of the communist regime, the acquisition of independence 
and sovereignty by Poland, Czechoslovakia, Hungary, the organization of diplomatic services of 
these states, strengthening one’s own image at the international level, participation of the states in 
international structures, international policy, EU educational initiatives, etc.) and domestic (meso- and 
micro-factors: the socio-political situation in the Visegrad Group states (V4), the development of the 
diplomatic service, the foreign policy course of the state, the official policy of Visegrad and the Bologna 
system, the national educational policy of each of the states, the appropriate regulatory framework, 
the development of higher education in each of the states, educational systems in the Soviet Union and 
in Ukraine, where specialists in international relations were also trained, foreign language education 
as a priority public policy, etc.). These groups of determinants are interconnected and form a complex 
system that programmed the creation of diplomatic services, the development of diplomatic education 
in the Visegrad Group states (V4).

Key words: the Visegrad Group states (V4), Poland, the Czech Republic, Slovakia, Hungary, 
diplomatic system, training of diplomatic personnel.

 
ПІДГОТОВКА ДИПЛОМАТИЧНИХ КАДРІВ 

У ДЕРЖАВАХ ВИШЕГРАДСЬКОЇ ЧЕТВІРКИ (1991 – 2004 рр.): 
ПЕРЕДУМОВИ СТАНОВЛЕННЯ

Анотація. Мета дослідження полягає у розкритті передумов становлення та розвитку 
дипломатичних систем і підготовки дипломатичних кадрів у державах Вишеградської четвірки (V 4) 
у 1991 – 2004 рр. Методологія дослідження. В основі методології дослідження лежать принципи 
історизму, об’єктивності, системності, науковості, а також використання загальнонаукових 
(аналіз, синтез, узагальнення) та спеціально-історичних (історико-типологічний, історико-
системний) методів. Наукова новизна полягає у тому, що вперше в українські та зарубіжній 
науці розглянуто передумови становлення дипломатичних систем та підготовки дипломатичних 
кадрів у державах V4 (1991 – 2004  рр.) в органічній єдності, виокремлено групи зовнішніх та 
внутрішніх чинників, які впливали на ці процеси, проаналізовано особливості становлення та 
розвитку дипломатичних систем та підготовки відповідних фахівців у кожній з держав V4. 
Висновки. Виокремлені чинники, які впливали на формування та розвиток дипломатичних систем 
та підготовку дипломатичних кадрів у державах V4 (1991 – 2004 рр.), умовно згруповано в зовнішні  
(макрочинники: розпад Радянського Союзу, падіння Берлінської стіни, крах комуністичного 
режиму, набуття незалежності та суверенітету Польщею, Чехословаччиною, Угорщиною, 
організація дипломатичних служб цих держав, зміцнення власного іміджу на міжнародному рівні, 
участь держав у міжнародних структурах, міжнародна політика, освітні ініціативи ЄС тощо) 
та внутрішні  (мезо- та мікрочинники: суспільно-політична ситуація в державах V4, розвиток 
дипломатичної служби, зовнішньополітичний курс держави, офіційна політика Вишеграду та 
Болонська система, національна освітня політика кожної з держав, належна нормативно-
законодавча база, розвиток вищої освіти у кожній з держав, освітні системи в  Радянському 
Союзі і в Україні, де теж готувалися кадри фахівців з міжнародних відносин, іншомовна освіта 
як пріоритетна державна політика тощо). Ці групи детермінант взаємопов’язані і творять 
складну систему, що програмувала створення дипломатичних служб, розвиток дипломатичної 
освіти у державах V4. 

Ключові слова: Вишеградська четвірка, Польща, Чехія, Словаччина, Угорщина, 
дипломатична система, підготовка дипломатичних кадрів.

The Problem Statement. In Ukraine, in the field of international relations, qualitative 
changes take place, which have put on the agenda the need to find the ways to modernize 
diplomatic services and improve the diplomatic staff training. Theoretical study of the 
scientific problem formulated in the title of the article revealed a number of contradictions 
between: the need to develop international cooperation against the background of an unstable 
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socio-political and socio-economic situation and the need to improve the system of training 
competent diplomatic personnel who are able to perform professional duties qualitatively; 
challenges and needs, which the modern globalized world puts forward to specialists in 
international relations, and the insufficient level of professional competence of specialists 
in international relations; the need to study the foreign experience of training diplomatic 
personnel and the lack of its systematic study and generalization in the domestic educational 
theory and practice, etc. 

Under such circumstances, it is useful and necessary for Ukraine to study the experience 
of creating diplomatic systems, training of diplomatic personnel in the Visegrad Group  
states (V4) (1991 – 2004), which ensured the successful development of the member states, 
their active advancement on the path of integration into the EU and NATO.

TheAnalysis of Sources and Recent Researches. At the beginning of the XXIst century 
in Ukraine and abroad there appeared some studies on the problems of historical formation 
and development of the Visegrad Group states (V4) (Moroz, 2005; Ukraine, 2010; Hotkova, 
2012; Shishelina, 2014), their international activities (Kish, 2012), in particular relations 
with Ukraine (Serhiienko, 2012; Ukraine, 2010), the problems of political socialization of 
the youth of the Visegrad Group states (V4) are studied (Stelmakh, 2015) and the others. 
However, the experience of the Visegrad Group states (V4) in the training of diplomatic 
personnel has not been the subject of researches, which actualizes writing of this article. 

The purpose of the article is to analyze the preconditions for the formation and 
development of training of diplomatic personnel in the Visegrad Group (V4) in 1991 – 2004 
in terms of its topicality and prospects for use in Ukraine. 

The Main Material Statement. The Visegrad Group (V4) – unification of Central European 
states (Poland, the Czech Republic, Slovakia, Hungary) with a rather limited institutional 
structure. Its formation was announced by the leaders of the three post-socialist countries Lech 
Walesa, Vaclav Havel, and Jozef Antala at a meeting on February 15, 1991 in the Hungarian 
city of Visegrad (Declaration, 1991), where a joint declaration on the desire to integrate into 
European structures was signed (Visegrad Group, 2004, p. 112, 114). The collapse of the 
Soviet Union and liberation from the communist regime motivated the leaders of these states 
to intensify mutual cooperation in the region in order to establish in the international arena, 
security and socio-economic and cultural development (The Visegrad Group, 1993).

The state-building processes and qualitative changes in the geopolitical situation of the 
Visegrad Group states (V4) led to complex processes of creation and development of their 
own national diplomatic services, which in turn actualized the need to provide them with 
qualified personnel. The creation of national systems for the training of diplomatic personnel 
in the Visegrad Group (V4) is a complex and dynamic process that has more than a quarter of 
a century of history, marked by stages of evolutionary change that continue to this day. This 
was due to the openness of this system, which responds quickly to the nature and changes 
in both domestic policy and its foreign policy, the international situation, the challenges of 
globalization, and other factors. We define three levels of determinants of the process of 
training diplomatic personnel in the Visegrad Group states (V4) of the period under analysis. 
They are characterized by a number of stable and variable macro-, meso- and micro-factors, 
which together reflect the diversity of foreign policy, socio-political, socio-economic, 
cultural and educational life and emphasize the impact of these spheres of public life on the 
development and modernization process of the system of training of diplomatic personnel in 
the Visegrad Group states (V4), and hence the formation of diplomatic systems. 
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Macro-factors include global, well-established determinants, which under any changes 
and challenges determined the main vectors and strategy of training systems formation in the 
field of international relations. The main goal is to train personnel capable of ensuring the 
national interests and security of the Visegrad Group member states by maintaining peaceful 
and mutually beneficial cooperation with members of the international community in 
accordance with generally accepted principles and norms of international law; implementation 
of a foreign policy course aimed at the development of political, economic, humanitarian, 
scientific, and other relations with other states, international organizations; protection of 
the rights and interests of citizens and legal entities abroad; promoting the stability of the 
international situation of each state, raising its international prestige, carrying out other tasks 
in accordance with current legislation, etc. 

In the aspect of foreign policy of the states the following macro-factor had a significant 
influence on the system formation of diplomatic personnel training of the Visegrad Group states 
(V4), as cooperation with the world and European structures, organizations and institutions, 
first of all the UNO and its structures (UNESCO, IAEA, WHO, UNICEF), European Union, 
the NATO, Organization for Security and Co-operation in Europe (OSCE), International 
Bank for Reconstruction and Development (IBRD), European Bank for Reconstruction and 
Development (EBRD), Central European Free Trade Association (CEFTA), etc. It is important 
to note that as early as in 1951 (the year of signing of the Treaty of Paris) there was a need for 
a coordinated external representation of the European Community (EU). In 1954 the European 
Commission’s External Relations Service was established. Conventionally, the history of the 
development of the EU diplomatic structures can be divided into two major stages: the first 
covers the 1950s and the 1990s, when the EU carried out economic diplomacy mostly, as there 
was no other type of diplomatic activity here; the second stage, which began in 1997, continues 
to this day, associated with the Treaty of Amsterdam and the crystallization of European 
institutions and structures. At the beginning of the first period, a non-profit semi-autonomous 
institution was created – European Cooperation Agency (EEA), which had an impact on the 
formation of pan-European diplomacy (Acheson Papers), the task of the EEC was to select the 
heads of missions in the associated member states, their staff and management, etc. Since 1965 
(the time of establishment of the Commission of the European Communities (CES)), 21 EEC 
offices were opened in the associated countries to provide assistance offered under the Yaounde 
Conventions of 1966 – 1975 of European Development Fund. By 1973, 320 people were 
already working in the EEC offices. In 1972, the CES delegation became the first EU mission 
to the United States. The first missions, which usually carried out non-diplomatic activities, 
were guided by rather limited mandates and had a minimal political profile (Carta, 2012, р. 61). 
This experience of diplomatic activity was later used in the process of building the system of 
diplomatic education of the Visegrad Group states (V4). 

The member states of the Visegrad Group (V4) established relations with key subjects 
of the world community. According to the Polish researcher K. Szczepanik, the Republic 
of Poland (RP) is a member of more than 40 international organizations, established 
cooperation with more than 190 countries, during 1995 – 2005, the number of embassies 
increased from 90 to 97, consulates general – from 60 to 141, honorary consulates – from 159 
to 186, which is a total of 327 consular offices – structures operating in other countries but 
not in international organizations (Szczepanik, 2005, р. 225). The increase in the number of 
diplomatic and consular missions in the world updated the training of diplomatic personnel 
for them. This led to the establishment of the Diplomatic Academy at the Ministry of Foreign 
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Affairs of the Republic of Poland on October 16, 2002 (Szpak, 2009, р. 135). This trend is 
typical of other Visegrad Group states (V4). 

In general, the key goals and objectives of international policy of the Visegrad Group states 
(V4) coincided, they were determined by the priority areas of foreign policy, the nature of 
international relations between them, as well as with neighbouring European and other states, 
traditions of the state formation, the fact of the presence or absence of the concept of foreign 
policy of the state, political elite, etc. Researchers, for example, note that until 2012, Poland 
did not have a proper documentation of the concept of foreign policy (Priorytety, 2012). 
Nevertheless, the RP played a leading role in the Visegrad Group (V4). According to the Polish 
researcher R. Zemba, it was Poland that contributed to the development of the “new Europe” 
significantly, unification of Europe. Poland pointed the way to liberation from the communist 
regime, deprivation of the Russian presence, declared changes in democratic power, the priority 
of democratic values, paved the way for these changes in the East, etc. (Zieba, 2015). These and 
other areas became a priority in the training of diplomatic staff (Meshalskyi, 2013, pp. 47–51). 

An important prerequisite for the formation and development of the system of training 
of diplomatic personnel of the Visegrad Group states (V4) was the creation of a regulatory 
framework based on relevant international and national acts. During the period under study, its 
formation developed in line with the Europeanization of higher education, including diplomatic, 
which as a result of fundamental ideological, structural changes soon highlighted the need 
for approval and participation in the Bologna Process, in particular the academic mobility 
of students. This was the focus of the Maastricht Agreement adopted on February 7, 1992  
(P. 8, Art. 126), which provided for the possibility of free movement of teachers and students 
in the European educational space; substantiated the terms of study; aimed at learning the 
languages of the countries-participants, establishing close ties regarding the exchange of 
experience; obtaining information on the development of education in the EU member states; 
determined the procedure for a mutual recognition of diplomas, etc. (Treaty, 1992).

Implementation of the standards of the Bologna system was facilitated by the hard 
legislative activity of the Visegrad Group leadership (V4). For example, in 2002 in the Slovak 
Republic a number of documents regulating the development of education were adopted  
(Law “On Higher Schools” (№ 131/2002) (Zakon, 2002), Resolution of the Ministry of Education 
of the Slovak Republic “On the Credit System of Education” (Vyhlaska, 2002), Law “On the State 
Language of the Slovak Republic” (Zakon, 1995), Law “On Languages of National Minorities”  
(Zakon, 1999), two basic conceptual documents – the Concept of further development of higher 
education in Slovakia in the XXIst century (2000 р.) (Uznesenie, 2000) and “Millennium…” 
National Education Programme in the Slovak Republic for the next 15–20 years 
(Koncepciarozvoja vychovy a vzdelavania v Slovenskej republike na najblizsich 15–20 rokov) 
(Milenium, 2002), and the others which not only outlined the strategy for the development 
of the national system of higher education, including diplomatic, but also Europeanized it: 
consolidated the functioning of three types of higher education institutions (public (verejné), 
state (štátne) and private (súkromné)) (Zakon, 2002, р. 1462), ensured the functioning of the 
higher education system in terms of integration into the European educational space, structuring 
the list of educational programmes, specialties, introduction of the credit system of training 
in the Slovak Republic during 2002 – 2003 (Resolution of the Ministry of Education of the 
Slovak Republic “On the Credit System of Education” (Vyhlaska, 2002), which gave European 
content and democratic character to the domestic system of training of diplomatic personnel, 
enabled students to choose training courses, to build their own educational trajectory, aimed 
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at the formation of professional competencies, contributed to the development of partnerships 
with higher education institutions and research institutions of other countries, participation in 
joint international projects and programmes, etc.

Thus, in the field of diplomatic education, professing the “principle of complementarity” 
meant that, according to current EU documents, the content of education, the organization 
of the educational process, etc., was the prerogative of each state. European structures are 
responsible for supporting and complementing national educational initiatives to strengthen 
the “spirit of Europe” (Treaty, 2002), in particular to improve the quality of education 
(Chapter 3, Article 149) through the development of the European dimension in education, 
through the teaching of foreign languages, starting from the lower grades; development of 
open and distance learning; development of the professional training system (Chapter 3, 
Article 150), development of information and experience exchange on general problems 
of vocational training in the EU member states, etc. (Treaty, 2002). A key stage in the 
development of the system of diplomatic training in the Visegrad Group states (V4) was the 
accession to the implementation of the proposals of the European document “Memorandum 
on Lifelong Learning” in 2000, which outlines the provisions of lifelong learning in all areas 
of education. European qualification rules for the lifelong learning of young people and adults 
make it possible to obtain education, retrain, to raise their professional level to all comers, to 
compare and recognize qualifications obtained formally and informally in the EU member 
states, to be mobile and flexible in an ever-changing world (Memorandum, 2000). All this 
accelerated the process of improving the system of training of diplomatic personnel, outlined 
a new concept and strategy for the development of diplomatic education – lifelong learning, 
which the Visegrad Group states (V4) implement at the present stage of their development 
successfully. In the field of public administration, in the field of education, including 
diplomatic, in the Visegrad Group states (V4) there are qualitative changes: transition from 
centralized management of education to more open decentralized forms of its manifestation 
(The European Dimension, 1991), profile ministries, state governments hand over the part 
of their powers and functions to local authorities, municipalities, etc. (Dzierzgowska, 2001).

Meso-factors in the form of state policy of the Visegrad Group states (V4), the socio-
economic situation of the Eastern European region determined the external influences, the 
general background, the nature of relations and dictated the next challenges for the formation 
of diplomatic services. This was manifested in the state regulatory framework, the nature of 
interethnic relations, the macroeconomic situation, other social conditions and challenges that 
determined the content and priorities of the training system. As this issue is well covered in 
the scientific literature (Lukianova, 2017; Moroz, 2005; Eshtvanikova, 2004; Skrzydło, 2007;  
Stemplowski, 2007), we will dwell on certain aspects of this problem. These aspects include, 
first of all, the legislative framework for the development of the education system for 
the training of specialists in the field of international relations, which provided not only 
diplomatic missions of the states abroad, but also the highest level of public authorities, 
regional and local authorities, research institutions, organizations, analytical centres, etc. 
(Surmacz, 2015). Activities in the field of the system of diplomatic education were regulated 
by the “internal” legal framework. This factor needed a qualitatively new content, because 
all diplomatic structures of the period of “communist history” of Czechoslovakia, Poland and 
Hungary were dependent on the Kremlin ideologically, consistent with its policies, the Soviet 
ideology. All diplomatic structures became a kind of institution to support and implement the 
initiatives of the Soviet Union. According to the Polish researcher E. Novakowski, diplomatic 
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institutions of this era had a minimum of independence, which led to the demoralization of 
foreign service, the inability of official authorities to form their own foreign policy concept 
and strategy (Novakovskyi, 2009).

According to the analysis of the source base, it should be noted that at the beginning 
of the 90s of the ХХth century the concept of foreign policy was not developed in these 
countries, that is why, the development of the diplomatic service was regulated by current 
state documents. Relevant ministries belonged to the state structures and their activities were 
regulated by laws on the state authorities. On the example of the RP – this is Art. 32 of the 
Law “On Public Administration” (Ustawa, 1997), according to which the Foreign Minister of 
the Republic of Poland takes care of the relations of the Republic of Poland with other states 
and international structures (p. 1.1); representation and protection of Poland’s interests abroad  
(p. 1.2); coordination of the foreign policy of the Republic of Poland (p. 1.3); representation 
and protection of the rights of Polish citizens and the Polish people abroad (p. 1.4); cooperation 
in the spheres of social development (p. 1.5); formation of the international image of Poland 
(p. 1.6); public and cultural diplomacy (p. 1.7), etc. (Ustawa, 1997).

Law on the Diplomatic Service of the Republic of Poland (Ustawa, 2001) was adopted 
only on 27 July of 2001, the RP, like other European states, in the organization of diplomatic 
activities was guided by a number of international instruments, including the Vienna 
Convention (1961), the UNO Charter (1965), Paris Charter for New Europe (1990) and the 
others. In addition, at the beginning of the 1990s future diplomats (based on the signing of 
separate documents and the introduction of a number of international programmes that were 
aimed at integrating higher education institutions into the world educational university space) 
had the opportunity to participate in European educational programmes for youth – Erasmus, 
LingWa, TEMPUS, Comet, Petra, Iris, Fors and the others (Meshalskyi, 2013, pp. 47–51).

As an intermediate conclusion, it should be noted that the process of establishing 
diplomatic services and training in international relations was complex in the Visegrad 
Group states (V4). However, not as critical as some researchers point out. Generalized and 
synthesized analysis of this work allows us to state that it is the educational traditions of the 
Soviet period in the form of educational institutions, which trained diplomatic personnel 
and were located not only in Poland, Czechoslovakia, Hungary, but also in the Soviet 
Union, including Ukraine, and became a factor that ensured the creation and development 
of diplomatic services independent of the communist regime of young European states, 
which had both positive and negative impact on this process. Thus, during 1944 – 1990 at 
Taras Shevchenko University of Kyiv there were trained about 3,5 thousand international 
specialists, a significant part of whom were foreigners (Huberskyi, Baranov, & Borynets, 
2006, pp. 21–22). To train foreign citizens in October of 1960, the first faculty in the 
USSR was opened at the University, which was located in a new building equipped with 
modern material and technical base. During the functioning the faculty for foreign citizens, 
which became the part of the Ukrainian Institute of International Relations, it trained about  
15 thousand students from more than 100 countries, including the states from Central and 
Eastern Europe (Huberskyi, Baranov, & Borynets, 2006, pp. 15–18), such as Vasyl Hrivna – 
the Ambassador of the Slovak Republic, Ferenc Kontra – the Ambassador of the Republic of 
Hungary and many others (Instytut, 2019). 

Micro-factors outline the interrelated educational environment, mechanisms, means of 
training diplomatic staff, higher education system, retraining and professional development of 
specialists in international relations. In the system of diplomatic personnel training the feature 
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of changes was a radical change in foreign language education of the Visegrad Group member 
states (V4). After the end of World War II (during 1945 – 1989) the main (first) compulsory 
foreign language for study was exclusively Russian at all educational levels (it has been studied 
since the 2nd grade, other languages – from the 4th or 5th grade), since 1960, one of the 
modern foreign languages, German, English, French, and Spanish, had been introduced into 
the curricula of the last two years of primary school Thus, the Russian language was dominant, 
and the role and place of other modern languages in the curricula of primary and secondary 
education in this “communist region” were secondary (Ernestova, 2007). 

After the fall of the Berlin Wall in the Visegrad Group states (V4) other European 
languages began to be studied actively, there were classes with in-depth study of foreign 
languages. There was a problem of training / retraining of foreign language teachers, which 
was resolved, inter alia, by inviting foreign representatives from the British Peace Corps, 
the French Alliance, the Spanish Embassy, and the others to teach, the use of educational 
programmes of the British Council, the Goethe Institute, etc., which affected the system 
of training of diplomatic personnel, led to the changes in the language repertoire of future 
diplomats. The establishment of the Center for Modern European Languages in Graz in 
1994 and other events gave impact to active changes in the education of the Visegrad Group 
states (V4), transformation processes at all levels of foreign language education, including 
the involvement of the Czech Republic and Hungary into the EU pilot project on the 
implementation of the European Language Portfolio, etc. Globalization educational processes 
led to variability, personality-oriented and competency-based approaches to the formation of 
a diplomat, development of new educational standards, improvement of professional training 
and retraining of diplomatic personnel, in particular in the field of their language training.

Since the reform of education, culture, science was not a priority at the beginning of the 
90’s of the XXth century, it hindered the process of forming diplomatic systems and training 
diplomatic personnel (Cerych, 1997). Each of the Visegrad Group states (V4) had common 
formation and development features of the training system of diplomatic personnel, as well as its 
own trends characteristic of this process. Such a difficult way was taken by the Czech Republic 
and the Slovak Republic, which, most of all the Visegrad Group states (V4), were in dire need 
of a national diplomatic system formation. Despite somewhat different socio-political, socio-
economic, cultural and educational conditions, which determined the training of diplomatic 
personnel, each of the countries created a special department of administration (MFA), which 
organized relations with the international environment, developed high requirements for the 
professional profile of a diplomat. These and other principles of training diplomatic staff are 
clearly written in the legislation of these countries (Sprava, 1994; Statut, 1993). 

Thus, since 1993, the creation of a national higher diplomatic education and the real 
formation of the state structures in response to the challenge posed by the newly created 
state began in the Slovak Republic (Statut, 1993). In a very short time, a system of the state 
apparatus was established, based on the ideas of parliamentary democracy, openness, and 
publicity. The Ministry of Foreign Affairs of the Slovak Republic was not created from scratch, 
the experience and resources of the Federal Ministry of Foreign Affairs and the Ministry of 
Foreign Relations of the Slovak Republic were used. The experience of public administration 
in the Czechoslovak Federation was used as well. The classic Western European model the 
diplomatic service was the key one. Despite the fact that during the 90s of the ХХth century 
the SR experienced serious staff problems, recently current staff policy has stabilized owing 
to the creation of its own system of training professional diplomats. However, the drawback 
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is the lack of staff in the Slovak Republic, not a very wide network of missions and the 
number of diplomats abroad (Eshtvanikova, 2004). 

The SR was able to develop its own strategy for the development of education, which 
came a long way: from Madarization-Sovietization to the return to national principles and 
nowadays the education strategy corresponds to the European level (Radek, 2008). According 
to the data of the researcher of development of higher education in SR M. Radek (Radek, 
2008, р. 14), the education system developed upwards, quite dynamically. For example, in 
1993 there were 67,194 students of higher education institutions in the Slovak Republic,  in 
9 years the number of students almost doubled: 2002 – 136922 people, which, among other 
things, testifies to the desire of the Slovaks to improve their educational level, the dynamism of 
the development of higher education institutions, including diplomatic, modernization of the 
educational system and more. According to the Bologna Declaration (1999) (Sprievodca, 2006;  
TheBolognaDeclaration, 1999), in all Visegrad Group states (V4) in the system of diplomatic 
education introduced a two-cycle (Bachelor’s and Master’s) levels of training of future 
diplomats, the credit system (ECTS), monitored the quality of educational services (common 
criteria for assessing the quality of education), developed academic mobility in order to 
implement integrated training programmes, implementation of scientific research, created 
conditions for employment of graduates of the faculties of international relations and other 
faculties that trained diplomatic personnel in the EU countries, etc. 

The strategy for the development of foreign language education adopted in the Visegrad 
Group states (V4) became one of the leading factors in reforming education, improving the 
quality of diplomatic training in the PR, the Czech Republic, the Slovak Republic and Hungary, 
and the successful operation of diplomatic services. Using the example of Hungary as one 
of the most successful countries in the development of foreign language education, we will 
briefly illustrate briefly how effective were European strategies for modernizing education, 
Pan-European recommendations on language education for the system of diplomatic training, 
updating the content and forms of education. According to the researchers J. Kuti and E. Morvai, 
in Hungary during its stay in a socialist camp, a foreign language education declined, as 
evidenced by the Census of 2001 (Kuti, & Morvai, 2002). 2001 should be considered a turning 
point in the improvement of a foreign language education in the Visegrad Group states (V4), 
according to the decision of the European institutions (UNESCO, the Committee of Ministers 
of the Council of Europe and the European Commission) it was declared the European Year 
of Languages. In this regard, in 2003, Hungary adopted and launched a strategy for the 
modernization of a foreign language education, which is designed for the future (Language 
Education, 2002; Language planning, 2005). Such a state strategy gave impetus to the rapid 
reform of education, including the system of training diplomatic staff. Thus, according to the 
Census of 2001 in Hungary, during ten years of Hungarian independence (from 1990 to 2000) 
the number of people who studied modern European languages doubled (Kuti, & Morvai, 2002). 
The strategy for the development of foreign language education in Hungary was enshrined in 
the National Curriculum of the Ministry of Education in 2003 (NationalCoreCurriculum, 2007), 
where the key objective was the formation of foreign language communicative competence of 
the individual, raising the foreign language education of Hungary to the level of developed 
European countries in the shortest possible time. This affected the quality of the future diplomat 
training of the new generation positively, especially the polyglot specialist. 

The Conclusions. The state-building processes and qualitative changes in the geopolitical 
situation of the Visegrad Group states (V4) led to complex processes of creation and development 
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of their own national diplomatic services, which in turn highlighted the need to provide them 
with qualified personnel. The creation of national systems for the training of diplomatic 
personnel in the Visegrad Group states (V4) is a complex and at the same time dynamic process, 
which has more than a quarter of a century history, marked by stages of evolutionary change 
that continue to this day. Three levels of determinants of the process of training diplomatic staff 
in the Visegrad Group states (V4) of the study period are identified. They are characterized by 
a number of stable and changing macro-, meso- and micro-factors, which together reflect the 
diversity of foreign policy, socio-political, socio-economic, cultural and educational life and 
emphasize the impact of these spheres of public life on the development and modernization of 
the system of training of diplomatic personnel in the Visegrad Group states (V4), the formation 
of diplomatic systems, which continue to this day. This experience is a good guide for Ukraine, 
which is also taking steps towards integration into the European educational space.
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