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BUKOPUCTAHHS TEXHOJIOT'TI EHEPIKAM3UHI'Y HA HABUAJIBHUX 3AHATTAX
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JACHHATIIH Y CACTEMI IIIBUIIEHHS KBAJIIDIKAIIT

Y emammi eusnaueno ocobausocmi suxopucmanma mexrnonozii enepodicatizuney AK 0OHici 3 inmepaKxmugHux
mexHon02ill. Bona 3acmocogyemucs 3 Memoio 8UKIUKY 3aYiKagieHHsA HA8UAIbHOIO MeMOI0, NePemBOPeH s AyOumopii
nacugHux cnocmepizavie na aKMueHUX y4acHuKie sanamms. Enepodicaiizepu modicyms Oymu pyxosumu, 3mMazanrbHumu,
Ha npoOYOdIceHHs eMoyill ma nouymmie 00 memu 3auamms ma yeazu. OOTpyHmosano HeoOXioHicms GUKOPUCTIAHHA
MexHOoN021i eHepOdcali3uney 6 cucmemi nioguujeHus Kkeanigixayii euumenis ginonoeiynux oucyuniin. Hagedeno
NpUKIAoU agmopcbKux 6npas-enepodicaiizepis, aKi GUKOPUCMOBYIOMbCA HA HaguaibHux 3auammsax ‘‘Texwonoeii
IHK03UBHOT ocgimu” (Ha npukiadi 6yumenie iHO3eMHOI (AH2NTICHKOL) MOBLL).

Knwouogi cnosa: inmepakmusHi mexHonozii; mexHono2is enepodicaiiune; 8npasu-enepodicaizepu; e4umeni
Ginonociunux oucyuniin, cucmema nioGUUEH s K8 PIKayii;, mexHoLo2ii IHKII03UBHOT 0c8imu.
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USING ENERGIZING TECHNOLOGY AT THE CLASSES “TECHNOLOGIES OF
INCLUSIVE EDUCATION” FOR PHILOLOGY TEACHERS IN THE SYSTEM OF
POSTGRADUATE EDUCATION

The article describes the features of using “energizing ” technology as one of the interactive technologies. It
is used to raise an interest in a training topic, transforming the audience of passive observers into active participants
in the class. Energizers can be motorized, competitive, awaking emotions and feelings to the topic of the class, to
awaken attention.

The necessity of using “energizing” technology in the system of postgraduate education of philological
disciplines teachers is substantiated. Examples of author exercises-energizers used in “Inclusive Education
Technologies” training sessions (for example, foreign (English) teachers) are given.

Thanks to the use of “energizing” technology at the educational sessions language and literature teachers
have the opportunity not only to acquire a certain amount of theoretical knowledge and practical skills on the
problem of inclusive education, but also, through participation in activities of this type, to analyze their own views,
positions, certain stereotypes regarding the involving children with special educational needs into education with
peers of typical development in institutions of general secondary education.

It was determined that an energizer was a mobile game that could be a certain functional load - grouped into
mini-groups, acquaint participants, relieve tension and fatigue, etc. There should not be a great amount of energizers.
However, their application is mandatory, if the effectiveness of the group is reduced because of fatigue, lack of
attention, monotony of tasks or long-term or intense intellectual activity. Energizer can be not only a good start of
a day or a task in terms of increasing energy in the group or relieving the voltage, but it can become a short setup
on a specific topic.

Keywords: an interactive technologies; ‘“energizing” technology, energizers, teachers of philological
disciplines; a system of postgraduate education, inclusive education technologies.

0CTaHOBKA Mpo0jeMH. [HTepakTUBHI  MiAXiJ A0O3BOJISE aKTUBI3yBaTH HaBYaIbHUII Ipoliec,
METOAM HaBYaHHSI Ha CBOTOJAHI € 3pOOHTH Horo OiAbII MiKaBUM Ta MEHII
KTyaJlbHUM CHOCOOOM poOOTH BTOMIIOBAHUM JJISI YJaCHHKIB.
BUKJIaJa4a B ayqUTOpii, TpeHepa B TPyIIi Ta Iearora BaxnuBO BHKJIMKATH iHTEpeC N0 HaBYAIBHOI
B OyIb-SIKOMY OCBITHBOMY 3akiylafi. I[HTepakTHBHI TeMH, MEPETBOPIOBATUH ayAUTOPil0 MACHBHHUX
METOJY HaBUaHHSA, HA BIAMIHY BiJ TpaAuMLiMHHUX, CIOCTEepiradiB Ha aKTHBHUX yJaCHHUKIB 3aHATTS.
0a3yl0ThCsl Ha aKTHBHIM B3aeMofii ydacHuUKiB Skmo BuUkiIagad Yy cBOid pobori Oyxe
HaBYaJIBHOTO INPOLECY, IPH 1[bOMY OCHOBHA yBara BHKOPHCTOBYBATH aKTHBHI (OPMH Ta METOAH
HAJA€THCSl B3a€MO/Iii ciyxadiB Mixk co0oro. Takuil HaBYaHHS, TO 1€ BAXKJIMBE MUTAHHS Oy/Ie pO3B’ I3aHUM

© O. Kazauinep, 2019 18



BUKOPHCTAHHSI TEXHOJIOT Ti EHEPIUKA3UHIY HA HABYAJILHUX 3AHSTTSIX
“TEXHOJIOT Ti IHKJIFO3UBHOI OCBITH” JIJISI BANTEIB ®LIOJIOT TYHUX JUCLUILIIH
Y CHCTEMI NIIBUIEHHS KBATTI®IKALIIT

came co0010. AKTHBHI ()OpMH HaBYaHHS OyTyIOTHCS
Ha IHTEpPAaKTHBHUX METOAAaX, KOJH ICHYE
B3a€EMO3B’SI30K HE JHIIE MIX BHKJIagadeM 1
ClTyxadeM, a ¥ MiX CiyxadaMH B HaB4aHHI. J]0 Takux
HaJIS)KUTH 1 TaK 3BaHA TEXHOJOTisA eHepIKai3HHTY.

Hanssuuyalino BaXJIMBUM HaM 3Ja€ThCs
3aCTOCYBaHHS Ii€i TEXHOJOTii Ha HaBYAJIbHHUX
3aHATTSAX y CHCTEMIi MiABUIIEHHS KBaidikarii.
AKTyanpHICTb i1 BUKOPUCTaHHS 3yMOBJICHA IIIe ¥ TUM
dbakToM, IO HHUHI TOCTPO MOCTae mpobiema
HETOTOBHOCTI BUMTEIIB 10 poOOTH 3 AITHMH, fAKi
MalTh OCOOJHUBI OCBITHI MOTpedH, Mae Micie
HasIBHICTH IICUXOJIOT 1YHUX Oap’ epiB Ta mpodeciitHnx
CTEPEOTHIIB YIUTENIB. Y I[bOMY PaKypci 0COOIMBOrO
3Ha4eHHA HaOyBae pobieMa pO3BUTKY iIHKITIO3UBHOL
KOMIETEHTHOCTI BYUTENIB, 30KpeMa (piIoNIOTriaHIX
JMUCIUILIIH, K CKJaJ0BOI IXHBOI mpodeciiHoi
KOMIETEHTHOCTI.

YpaxoByrour HOBi BUMOTH JI0 TIEAArora B yMOBaxX
MOZEpHi3amii OCBITH, BBaXKAEMO, III0 BAKIHUBY POJIIb
Yy CTBOPEHHI YMOB JUISI PO3BUTKY IHKJIIO3HUBHOI
KOMITETEHTHOCTI BUMTEIIB (PLTOTOTTYHUX TUCIIMILTIH
MalTh BiXirpatu 3akiajd MicIIAUNIOMHOL
nenarorignoi ocBiTu. HeoOximHICTE PO3BHUTKY
IHKJTFO3UBHOI KOMIIETEHTHOCTI BYMTEINIB € CHOTOIHI
aKTyaJIbHOIO Ta BIIPOBAKYETHCSA JIUIIIE HEIIOAAaBHO,
TOMY OBOJIOAITH iHKJITIO3UBHUMH 3HAHHSIMH Ta
BMIHHSAMH BYHTENi-NIPAKTHKH MOXYTb Y
I CITSIAUIIIIOMHIH OCBITI.

3aB[SIKN BUKOPHCTAHHIO TEXHOJIOT i EHEPIKAM3HHTY
Ha HABYATBHUX 3aHATTAX YUUTENl MOB i JITEpaTypu
MalOTh MOJKJIMBICTh HE JIMIIE OBOJOMITH HMEBHUM
00csATroM HEOOXiTHUX TEOPETHYHUX 3HAHD Ta
MIPaKTHYHHX YMiHB i3 TPOOIEMH IHKIIFO3UBHOI OCBITH,
a W miIgxXoM y4acTi y BIpaBax TaKOro THUIY
MIePETIITHYTH BIIACHI TTOTYISIIN, TIO3UIIi1, iHO/I — MEBH1
CTEPEOTHIT! OO 3UTyICHHS JITEH 13 0COOTUBUMHU
OCBITHIMH moTpedaMu 10 HaBYaHHS pa3oM i3
OTHOJITKAMHU THUIIOBOTO PO3BUTKY B 3aKJIagax
3araJibHOi CepeIHBOI OCBITH.

AHaJli3 0CTaHHIX J0CJHiIXKeHb Ta myO0siKkamii.
CBiT4HTH TIPO T€, IO TEXHOJOTIS SHEePIKaH3HHTY
HaJISKUTH JI0 TEPEIiKy iHTepaKTHBHUX TEXHOJOTii
HaBYaHHS, IPOTE PO3MIAAAIACS HAATO TIOBEPXHERBO.

I[IpoGaemy 3acTocyBaHHS I1HTEPaKTHBHUX
TEXHOJIOTIH B OCBITHHOMY ITPOIIEC TOPYITYBAIH TaKi
nocimauky, sk A. Kyx [3; 4], O. TTometyn, JI. [Tup oxxeHKo
[5], T. Cyxopykosa [6] Ta iHIIi.

Otxe, sk 0a4nMO, MUTAaHHI BUKOPHCTAaHHSA
TEXHOJIOT1i eHep/KAM3MHTY Ha HABIAIBHIX 3aHATTIX
“TexHONOTii 1HKJIFO3UBHOT OCBITH”, 30KpeMa ISt
BUHTENIB (PUIONOTIYHUX JUCIHUILIIH, HE OyIo
MIPEAMETOM CIIeIiaTbHIX HayKOBHX MOIMIYKiB, IPOTE
Ha CydyacHOMY eTami nmorpedye o0OB’SI3KOBOTO
BHCBITIICHHSI.

MeTa gocaiikeHHS TONATAaE Y BU3HAYCHHI
ocoOmuBOCTEl  BUKOPUCTAHHS  TEXHONOTII
€HEepI)KAaW3MHTY Ha HaBYAIBHUX 3aHATTIAX
“TexHoiorii IHKIO3UBHOI OCBITH” IJISI BYUTEIIB
(GUTOSTOTIYHUX AMCIMIUTIH Y CUCTEMI ITiIBHICHHS
KBaTi(iKarii.

Buxaan ocHoBHOro martepiany. Enepxkaiizepu,
a00 TEXHIKW IMIIBHUINCHHS / MEPEKIIOYCHHS YBaru
3aCTOCOBYIOTBCS Y BHIIQIKAX:

- KOJTK HEOOXiTHO 3HATH HANpPYTy a0o MiBUIIUTH
€Heprilo Ta eMOIIHHUIA TOHYC y TPYIIi;

- mepe] 3MIHOK TisUTBHOCTI abo Iepexoxy Bix
OITHOTO €TaIry 10 IPYroro;

- 000B’I3KOBO — ITiCITs TTepepBH (Ha 0011 200 KaBa-
Opeliku) mepen movYaTkoM poOOoTH.

Enepmxkaiizep Moxxe OyTH HE JIHAIIE XOPOIIHM
MTOYaTKOM JIHS YW 3aBOAHHS B CCHCI ITiIBUIICHHS
€Heprii B TpyIi a00 3HATTS HAIIPYT' U, aJIe MOKE CTATH
i KOpOTKHM HAJANITYBaHHAM Ha MEBHY TEMYy —
BBEJCHHAM B HacTymHe 3aBaaHHs. HacTo neski
YYaCHHUKH CIIPHIIMAIOTh CHEppKaii3ep sk O0e3ry3my
1 HEMOTPiOHY TPy, TOMY BUKOPUCTAHHS 1i y 3B’ 513Ky 3
MOJAJIBLLIOI0 TEMOIO MOXKE JOTIOMOI'TH COPUNHHSATH 11
SIK 4acTUHY nporpamu. OKpiM IOT0, BaXJIUBO
TPaMOTHO BpPaxOBYBaTH OCOOJHBOCTI rpynu i
TOTOBHICTb KOXXHOTO y9aCHHKa IO BUKOHAHHS Ti€l 9u
iHmIoi Bipasu [7, 67 — 68].

EnepmxaiizepiB He MOBUHHO Oytn Oarato (2 — 3
Ha OZHOMY TPCHIHTY 3 iHTEepBaJloM OIHa Ha 2 — 3
ronuHn). [Ipore ix 3acTocyBaHHs 000B’ I3KOBE, SKILO
e(PCKTUBHICTH POOOTH TPYIHU 3MEHIIYETHCS Yepes
BTOMY, Opak yBaru, OIHOMaHITHICTh 3aBIaHb a00
JOBrOTPHUBANY YU IHTCHCHUBHY IHTEJICKTYaJIbHY
misutbHicTh [1, 12 — 13].

Sk mpaBwmIio, Iie pyXJIMBa I'pa, sKa MOXe OyTH
MEeBHUM (YHKI[IOHATbHUM HAaBaHTAXXCHHIM —
00’eTHATH B MiHI-IPYITH, TO3HAHOMHUTH YYaCHUKIB,
3HSATH HAIpyry i BTOMY, TOMIO.

3BHYaiiHO, TPEHEP Ma€ BiUyBaTH HACTPIH rpymu
— 94 TMOTPEOYIOTh YYACHUKHU TAKOI BIPABH, YH MOXKE
il BAPTO IMPOBECTH ITi3HIIIIE.

He Bapro 3abuBaTé HpoOrpaMu BEIHKOIO
KUIbKICTIO TaKMX BIpaB, 00 rojoBHAa MeTa HalIol
po6oTH BCce X Taku Hoisrae B iHmomy. Ane i
HEXTYyBaTH HMMH He BapTo. JlocTaTHBO TpUMATH y
maM’ATi Xxoua O JeKinbKa eHepixaiizepis, abo 3a
YMOBH JOCBIYEHOI IPyNH MOKJIACTH iX m06ip Ta
NpOBENEHHS HA caMUX ydacHHUKiB. CiymHO
BUKOPHMCTATH JaHU{ THII BIIPAB 1 17151 PO3MEIKYBAHHS
CKJIaJHUX TEOPETUYHUX OJOKIB UM 3amalbHUX
JIMCKYCIii, 0COOIMBO SIKIIO € oTpeda mindaabopuTH
rpymy [2, 28 — 29].

HaBenemo kinbka MOpUKJIAAiB  BIOpPaB-
eHepJxKai3epiB, sIKi MU BUKOPUCTOBYEMO Ha
HaBUANBHUX 3aHATTAX “TexHosorii iHKIO3UBHOI
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OCBITH” Ul BUUTENIB (LIONOTIYHUX TUCHUILTIH Y
cructeMi MiABUINECHHS KBamiikamii (Ha mpuxiIami
BYMTEJIB iHO3eMHO] (aHTTIHCHKO1) MOBH):

1) SEN students face many difficulties, which
can range from mild to severe. Read the
descriptions of the four main categories of SEN
and decide if the statements are true or false.

Cognition and learning

This category includes general learning difficulties
and specific learning difficulties. Students with
general learning difficulties usually make slower
progress than their peers in literacy, numeracy, and
general understanding. They might have problems
with generalizing or understanding abstract ideas.
Students with specific learning difficulties may only
have problems in one area of learning, for example
reading and writing, and no problems in other areas.
Specific learning difficulties include dyslexia
(difficulties with reading and spelling) and dyspraxia
(difficulties with coordination and motor skills). Some
students may have more than one specific learning
difficulty. These difficulties can affect a range of
areas, including memory, concentration, organization,
communication, and social skills.

Communication and interaction

This category covers a wide range of problems,
including disordered and delayed language. Speech
and language difficulties can be productive and/or
receptive, and will often impact on a student’s ability
to learn another language. Students have problems
with productive language when they have difficulty
producing words, expressing their thoughts, and
making themselves understood. They may speak in
short sentences using limited vocabulary and
incorrect grammar. Students have problems with
receptive language when they have difficulty
understanding what another person is saying. They
might be slow to respond to questions and
instructions. This group includes students with autism
spectrum condition (ASC), such as Asperger’s
syndrome.

Social, emotional, and behavioural difficulties
(SEBD)

We use this term to describe students with
emotional difficulties, very challenging behaviour, or
serious psychological difficulties. It can sometimes
be difficult to decide when poor behaviour should be
treated as a SEN. We use SEBD to describe a
problem behaviour which is severe, not age
appropriate, happens frequently, and occurs in
different situations. This category includes students
who are continually disruptive, challenging towards
the teacher, withdrawn, impulsive, or hyperactive.
This group includes students with attention deficit
hyperactive disorder (ADHD). Students with SEBD
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are often capable of learning another language if their
behaviour can be managed in class.

Gifted and talented

“Gifted and talented” is the term applied to students
who are achieving, or who have the potential to
achieve, at a level significantly beyond the rest of
their peer group. Gifted describes students who have
the ability to excel academically in one or more
subjects such as English, Maths, or foreign languages.
Talented describes students who have the ability to
excel in practical skills, such as sport, music, or art.
A gifted and talented student may not always stand
out from the rest of the class. Some students are
confident and keen to show their ability, but others
may hide their ability in order to fit in.

2) Find out about any famous people in your
country who have dyslexia, and who you think
your students would be interested in. Use the
information to create a lesson for your classes
to raise awareness of dyslexia and encourage
dyslexic and non-dyslexic students to see the
positive side of dyslexia.

3) What does it feel like to have dyslexia?
Read the following passage and answer the
questions. Check your ideas in the Feedback.

Eech berson wth dsylexia expeereunses it
bifrently. Homever, thair ar sum comun difikultees
wth reeding aud riting. Sumtimes leters ar erversed
or tnrned over, or the leters in a mord ar mixt ud or
omitid. Swall wrds can be cnofused toher swall wrds,
and okayshunly wurds ar felt out comdletely. Peepl
wit dyslexia ofn try to spel unfamiliar wirds fonetically
and the saym wird cau de spled sevral difrunt awys
ou oue bage. Ofn they hav brodlems maching leters
to the sonuds thay erpresent witch meens wurd
recognishun dose uot decowe antomatic.

- What strategies did you use to decode the
reading?

- What impact could this type of reading difficulty
have on learning?

4) Comment on the following questions:
When might children with disabilities be best
served by attending a special school? When
might children with disabilities be best served
by attending an inclusive mainstream school?

5) How can you incorporate a wide diversity
of learners in your own classroom or school, and
still enhance your teaching and learning
process? Ask questions and offer suggestions;
share experiences and pose problems.

Try to think of more practical tips that could help
to accommodate varying needs in the classroom and
please share them with.

6) Which methods of work have you been
using in the learning process having in
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consideration the fact that in your class there
are two pupils with disabilities?

7) All parents want the best for their children.
When making decisions about education for a disabled
child, parents may not know what to do. They may
find it difficult to deal with the child on their own, but
feel that they as parents should be able to cope at
home. They may feel ashamed and isolated.

They may worry about costs for the special needs
their child has. They may worry that a regular school
won’t be able support their child to learn. And like
Jacqui, a mother of a child with a disability you will
meet later in this week, they may worry that their
child won’t be happy.

Here are two more parent stories to read and
watch:

- In this video clip made by Human Rights Watch
amother, Sisanda Hani from South Africa, talks about
the support she received from an NGO.

- Even from a developed country like Canada,
parents lead the way in lobbying for inclusive
education. Listen to Zuhy Sayeed, leader of the
Community Living Association, speak about parents’
role in creating inclusive education.

Are there any other family factors in your
community, country, or culture that could affect
disabled children’s attendance in school? What do
you think are the rights and responsibilities of parents
of children with disabilities?

8) Read the chapter three from Inclusive
Education in Low Income countries, A Resource
for Teacher Educators, Parent Trainers and
Community Development Workers and the
extract from UNESCO’S publication, From
Embracing Diversity: Toolkit for creating
inclusive, learning-friendly environments.
Booklet 2 Working with Families and
Communities to create an ILFE below.

What kinds of support do you think families might
need in your context? How can they be helped to
prepare their children for inclusive education?

9) Write about how you imagine your role
within the learning support team in helping to
overcome the barrier to inclusion and then share
it with others

10) We’ve been discussing inclusion now, but
there has been little attention paid to teachers’
roles in inclusion. The ideas about all children
learning together sounds ideal, but what does
that mean when you are a teacher standing in
front of a class?

11) Meet your new learner, Sinethemba!
Sinethemba is coming to a new school after losing
the hearing in one ear from a viral infection some
time ago. The hearing in the other ear is not very
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good. She can hear you when you speak in a small
group or one-to-one basis, but when there is a lot of
noise around her with many people talking, she can’t
hear anything. She speaks normally because she has
heard the spoken word for most of her life.

Sinethemba had gone to a previous school before
coming to this school, but she had found it difficult to
learn. In the previous school the teacher made little
effort to include Sinethemba, so she struggled to
understand and was often left out.

The teacher often faced the board or turned to
the side while speaking. The biggest challenge though,
was his unwillingness to try even when Sinethemba’s
family explained these challenges to him. This hurt
Sinethemba the most. Now she is very worried about
attending the new class.

Respond to these statements below and
write a short piece for another learner to review:

1. Identify 3 challenges Sinethemba might
face when she starts school?

2. For each of the three challenges, identify
possible solutions that may be able to address
these challenges.

3. Identify the members of community that
you think could help you?

12) We would like you to think of a particular child
with a disability. This child can be real or imaginary.
Think about how you could accommodate his/her
particular individual needs, starting from entering into
your classroom.

Think about how your classroom is laid out — can
they move freely to their desk? Think about where
the desks are situated — where would the best seat
for this child be?

Think about lighting and noise, as well as what
teaching strategies and accommodations you might
need to make for board and written tasks. Think
about your assessment strategies — would these
accurately assess his/her understanding?

Some areas may not be applicable while others
may need a lot of modifications. Your child may have
a specific learning disability, so accessing maynot be
a challenge, but modifying your teaching strategies and
assessment methods may be.

Make notes on accommodating the child in your
journal. Ifyou have any difficulties, post your concerns
below.

13) Can you identify your social capital? In
this exercise, you should be able to create a
quick mind map of the resources available to
you. Allow about 15 minutes for this activity, and
once you have completed it, you can participate
in the discussion below.

1. Take a sheet of paper

2. Write ‘inclusive education’ and your name in

Momnons i punok Ne3 (170),2019



BUKOPHCTAHHSI TEXHOJIOT Ti EHEPIUKABUHITY HA HABYAJILHUX 3AHSTTSIX
“TEXHOJIOT Ti IHKJIFO3UBHOI OCBITH” IJISI BANTEIB ®LIOJIOT TYHUX JUCLAILIIH
Y CHCTEMI NIIBUIEHHS KBATTI®IKALIT

the centre of your paper. Next draw 3 lines away
from your name in each direction. Write ‘Bonding’,
‘Bridging’ and ‘Linking’ at the end of each line.

3. Go back to your exercise where you identified
the resources in your community that could provide
support to schools trying to address inclusion. Try to
merge the two lists. Now add the people (the families,
the friends, the neighbours, the principal or school
head, the officials of the school governing body, the
administrative officers, grocery shop owners and
neighbourhood businesses, faith-based communities,
government officials, etc.) around you who have
shown or might show any kind of interest in issues of
disability. You can include people you have interacted
with in this course.

4. Next decide where each name you have written
down fits — either under ‘Bonding’, ‘Bridging’ or
‘Linking’. Write those names under one of the three
headings.

14) Can you provide an example of where co-
operation has resulted in bringing about a more
inclusive environment?

BucHoBkM 3 JaHOro Jaocaig:KeHHs i
NepPCHeKTHBH MOAAJBIIUX PO3BIIOK y JaHOMY
HanpsiMKYy. TaKiM YMHOM, 3 YChOTO CKa3aHOTO BUIIE
MOXHA AiHTH BHCHOBKY IIPO T€, IO TEXHOJOTisd
€HEep/UKA3WHT € OAHiI€EI0 3 e(EeKTUBHUX
IHTEpaKTUBHUX TEXHOJIOTiH, Ky BHKJIamad MOXe
3aCTOCOBYBAaTH B OCBITHBOMY IIpoOIleci Imig dac
NpPOBEACHHS JIEKHiHHUX, TMNPaKTUYHUX Ta
CeMiHapChKUX 3aHATh. EHepmkaiizepoMm €
TPEHIHrOBa BIIPaBa, sIka BUKOPUCTOBYETHCS IS
CTHMYITIOBAHHS W “Hig3apsakn’ YJaCHHKIB IIiJ 9ac
HaBYaHHS, KOHIICHTPALI] yBaru, BUIIYCKY €MOIIiit
Tomo. EHepmkaiizepn MOXYTh OyTH pYXOBHMH,
3MarajgbHIMH, Ha IPOOYIKEHHS eMOIIii Ta TOIyTTIiB
JI0 TEMH 3aHSTTS Ta YBaru.

I[Mutanus BHUKOPHUCTaHHS TeXHOJOT]
eHep/KaW3UHTY Ha HaBYallbHUX 3aHATTAX
“TexHOMNOTii 1HKJIIO3UBHOT OCBITH”, 30KpeMa JIst
BYHTENIB (PiTOTOTIYHUX AWCHUILTIH, HE OyIo
MIPEIMETOM CIeIiaTbHIX HayKOBHX ITOIIYKiB, IIPOTE
Ha Cyd4acHOMY eTami nmorpedye o0OB’sI3KOBOTO
BHCBITIICHHS.

VY nocmimkeHHi 0y10 HaBeAEHO KiJIbKa IPUKIIAIIB
BITpaB-eHEp/Kai3epiB, sKi MH BUKOPHCTOBYEMO Ha
HaBYIBHUX 3aHATTAX “TexHoiorii iHKII03UBHOL
OCBITH” JUISI BYUTEINIB (UIONOTIYHUX TUCHUILTIH Y
cHCTEeMI MiIBUINCHHS KBamiikamii (Ha mpukiIami
BYHTEIB iIHO3eMHOI (aHIIIIHCHKOT) MOBH).

VYBakaemMo, 0OI0 MNPEIMETOM IIONATbIIHX
HayKOBHX MOIITYKIB Yy HAIPSIMi OKPECIIEHOT TPOOIEMHU
MOJXKE CTaTH, MO-TepIe, 3MIHCHEHHS OLIbII YiTKOT
kiacudikaiii BIpas Ii€l TEXHONOTIT, MO-Ipyre,
po3poOKka BIpaB i3 BUKOPUCTAHHSIM TEXHOJIOTIT

Momnons i purok Ne3 (170),2019

CHEpIKAM3UHTY, SKi MOXKYTh CTOCYBAaTHCS
PI3HOMAHITHUX TEM KYpPCiB MiIBUIIICHHS KBaTi(hiKaIii
BYMTEIIB (DITONOTTYHIX AUCIMILITIH.
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Y emami posxkpumo esonioyito gpopm onixu nao oumunoio y Ionvwi. bnazoodilinicme 6yna oouieto 3 nepuiux
@opm oniku. Onixa 30iticniosanacs 6 ocHosHOMY uepe3 kocmen abo penieitini incmumyyii. Cucmema onixu 6 Ilonvuyi
po38uUBanACA WUOKO, a IHCmuUmyyii, AKi Haoaganu 0onomoey 0imsam, 6yio0 wopas 6invute. I pomadcbKo-nedazociuniil
iHiyiamuel y yapuui oniku Hao OiMbMU-CUPOMAMU NPU3BENU 00 YIMBOPEHHS O1A200IHUX TOBAPUCE, K] Y CKIAOHUX
CoOYianbHO-eKOHOMIYHUX YMOBAX CIMBOPIOBANIU ONIKYHCHKI YCMAaHOo8U, 06anu npo 3a00801eHHs hompeb oimell. 3micm
ONIKYHCbKO-8UXOBHOI OIAIbHOCHI, 1T aKCION02TUH] OOMIHAHMU 3MIHI0BANUCS NIO NIUBOM CYCHIIbHUX A6ULY, CIYNEHS
YUBINI3aAYIIHO20 PO3BUMK).

Knrwowuogi cnoga: onixa; euxoganis,; 61a200itini mosapucmea,; 6yOuHKU Cupim,; npumynxu, 6uUXo8Huil 0im,;
Tlonvwa.
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PREREQUISITES OF THE FORMATION OF FORMS OF CUSTODY OF CHILDREN IN
POLAND (historical and pedagogical aspect)

The article reveals the evolution of forms child’s custody in Poland. Charity was one of the first forms of
custody. Custody was carried out mainly through a church or religious institution. From the XIII century asylum
began to arise, the purpose of which was to provide the basic needs: physical security, religious and moral education,
and sometimes teaching reading, writing and mathematics. The emergence of orphanhood and homeless children
was generated by war, poverty or the epidemic. Therefore, it was important to create shelters, orphanages, as well as
other cells in which children would receive support and assistance.

In churches and religious communities, the trusteeship and educational function was performed by hospitals
and shelters, which, on the basis of Christian charity, provided support and assistance to the needy and abandoned
children. Over time, the placement of natural and social orphans in foster families was less associated with the
activities of charitable institutions. In 1775, a central body for the management of public charity was established,
entitled “Commission on Hospitals”.

The system of care in Poland developed rapidly, and the institutions that provided assistance to children
were ever more numerous. The community-pedagogical initiative in the field of orphaned children care led to the
formation of charitable societies, which, in difficult socio-economic conditions, established trusteeship institutions,
took care of the needs of children. Public welfare of children on ethnic lands during the Austro-Hungarian period
was partial, not covering all its units. The measures of the Austro-Hungarian state, aimed at providing elementary
care to orphans, did not meet the expectations of the population and did not bring the desired results.

The content of the guardian-educational activity, its axiological dominant changed under the influence of
social phenomena, the degree of civilization development. The organization of guardianship was conditioned by
threatening social phenomena, the struggle for survival, wars that exacerbated the problems of orphanhood, poverty
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