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INTRODUCTION

The transformation of the modern educational environment ne-
cessitates a systemic rethinking of the professional identity and func-
tional authorities of the scientifi c and pedagogical community. The 
requirements for a modern researcher encompass a high level of pro-
fessional training, the capacity for creative self-realization, and dy-
namic adaptability. The traditional paradigm of the teacher’s activity 
as a transmitter of knowledge in the period of intensive digitaliza-
tion and the integration of artifi cial intelligence systems into the ed-
ucational space is defi nitively losing its relevance. The demand for 
forming a new type of specialist – a teacher-facilitator endowed with 
a high level of professional profi ciency that ensures the implementa-
tion of subject-subject interaction and personalization of education-
al trajectories – is becoming more urgent. In modern conditions, the 
teacher’s activity combines the functions of a professional-didact and 
a constructor of psychological safety within the academic environ-
ment. This presupposes that scientifi c and pedagogical staff  master 
a specifi c pedagogical psychotechnique, which consists in the ability 
to consciously regulate their own creative well-being and emotional 
state. Such a competence becomes a defi ning resource for supporting 
the mental health of higher education students and for the prevention 
of professional deformation and burnout of the teacher.

The study guide «Pedagogical profi ciency» is developed for doc-
toral students (PhD candidates) who are integrating into the complex 
structure of the modern academic community. The publication sub-
stantiates the theoretical and methodological foundations of the de-
velopment of pedagogical profi ciency as a multidimensional construct 
that combines theoretical erudition, applied methodical profi ciency, 
and the axiological orientation of the personality. The professional ex-
cellence of a young scientist is viewed as a dynamic vector of continu-
ous self-development. The guide is aimed at minimizing the cognitive 
distance between theoretical concepts and the practical experience of 
activity in the classroom, which acquires special signifi cance in condi-
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tions of accelerated technological progress and social transformations 
determined by the state of war.

Pedagogical technique, the structure of which is detailed in the 
publication according to two main vectors, stands as a fundamental 
component of professional training. The internal vector involves the 
ability for self-regulation and management of the psycho-emotional 
state, which allows for maintaining professional resilience and cre-
ating a favorable psychological climate for the students. The exter-
nal component encompasses the masterly command of verbal and 
non-verbal communication tools, the use of empathy, and appropriate 
elements of humor to establish a constructive didactic connection. The 
eff ectiveness of the communicative process is interpreted through the 
prism of equal partnership, where special attention is paid to the prin-
ciples of barrier-free access and gender sensitivity. The teacher must 
possess skills in the prompt recognition and neutralization of destruc-
tive manifestations, particularly bullying or mobbing in the academic 
environment.

The guide highlights the regularities of the professional adaptation 
of a young teacher as a stage of becoming a researcher in the univer-
sity space. The adaptation process includes social, professional, and 
psychological adjustment determined by specifi c motivational factors. 
The role of the institutions of mentoring and tutoring in ensuring the 
successful integration of a specialist is substantiated. Mentoring is 
structured on the principles of facilitation, which contributes to the 
development of professional autonomy and the formation of a unique 
identity for the scientist. In the conditions of wartime challenges, this 
process is accompanied by the need for intensive profi ciency of re-
mote work formats and the management of the psychological conse-
quences of the confl ict.

A separate analytical block is devoted to the role of digital tech-
nologies and artifi cial intelligence in the structure of pedagogical pro-
fi ciency. The thesis is substantiated that, despite the signifi cance of 
the latest tools for the continuity of education, they are not capable of 
replacing fundamental pedagogical skills and direct contact between 
the subjects of learning. Digital tools have signifi cant potential for 
strengthening the individualization of learning, yet their implemen-
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tation is accompanied by risks of depersonalization and a deepening 
digital divide. This requires the teacher to be able to maintain a bal-
ance between technological profi ciency and the humanistic traditions 
of pedagogy.

Alongside technical competencies, the publication proves the 
priority of developing soft skills as the basis for eff ective activity. 
Emotional intelligence, cognitive fl exibility, and the stimulation of 
students’ intellectual independence defi ne the new role of the teacher 
as a moderator of scientifi c search. The improvement of profession-
al-pedagogical communication appears as a systemic component of 
profi ciency, the eff ectiveness of which is determined by the command 
of various communication styles and the balanced use of sign-based 
tools. The protective function of the teacher, which consists in cre-
ating an ethical and safe environment, is important in conditions of 
increased vulnerability of educational subjects.

Achieving professional archeology requires a systemic approach 
to self-management from the scientifi c and pedagogical staff . The 
guide presents technologies for strategic planning of individual devel-
opment and methods for identifying barriers to professional growth. 
A central place is occupied by the problem of preventing professional 
burnout, for the solution of which a complex of preventive strategies 
and self-regulation techniques is proposed. Ensuring the teacher’s own 
emotional stability creates a foundation for high-quality interaction in 
the academic community, transforming the educational space into an 
environment of productive scientifi c activity. The publication is in-
tended to ensure the preparation of future doctors of philosophy for 
the realization of multifaceted professional roles, guaranteeing their 
effi  ciency and resilience in the modern educational discourse.
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Theme 1

PROFESSIONAL ACTIVITY 
AND THE PERSONALITY OF SCIENTIFIC 

AND PEDAGOGICAL STAFF

1.1. The social signifi cance of the profession of a scientifi c and 
pedagogical staff  and their activity. 

1.2. Components of pedagogical activity. 
1.3. The role of the teacher in forming a culture of academic in-

tegrity. 
1.4. The structure of pedagogical profi ciency. 
1.5. The interconnection of academic integrity with the criteria 

and levels of pedagogical profi ciency.

1.1. The social signifi cance of the profession of a scientifi c 
and pedagogical staff  and their activity
The social signifi cance of the scientifi c and pedagogical staff  

serves as the fundamental basis for the stability and progression of 
modern civilization. This signifi cance is deep-seated in the capacity 
of educators to facilitate the advancement of human progress through 
the dissemination of knowledge. According to the strategies of lead-
ing publishers and research platforms, the primary goal of academic 
activity is to provide readers with access to expert knowledge and to 
facilitate scientifi c discoveries at the intersection of various disci-
plines.This societal role is particularly vital when scientifi c progress 
is viewed as an ongoing and cumulative endeavor, where researchers 
build upon existing intellectual foundations through incremental steps 
to solve complex problems. The work of the scientifi c and pedagog-
ical staff  is an essential component of the social fabric, ensuring that 
the legacy of human understanding is preserved and expanded for fu-
ture generations.

In the context of institutional leadership, the social signifi cance of 
the profession is further refl ected in the necessity of building strong, 
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trust-based relationships within the educational community. The abil-
ity to create a shared vision for the future of an academic institution 
depends heavily on the leader’s understanding of the wishes, goals, 
and motivations of the pedagogical staff . Empathy and empathic lead-
ership practices are highlighted as vital mechanisms for organization-
al health, particularly in creating a school community characterized 
by cohesion and integrity. Warm and caring leaders off er the daily 
support needed to strengthen trust and ensure a manageable work-life 
balance, which directly impacts the long-term retention of qualifi ed 
educators and reduces the likelihood of workplace disruption.

The professional activity of the scientifi c and pedagogical staff  
acquires an even more specialized signifi cance under the conditions of 
war. In Ukraine, the protection and promotion of the state language is 
currently considered a matter of national security, placing the educator 
in a position of signifi cant ideological responsibility. The pedagogical 
staff  is legally required to demonstrate high profi ciency in the state 
language, acting as a representative of the state and a guardian of cul-
tural identity. This role is inextricably linked to the broader goal of 
European integration, which imposes increased requirements on the 
quality of training and systematic postgraduate education for scien-
tifi c and pedagogical staff . The educator becomes a status symbol of 
the person-statesman, whose daily work forms the foundation for the 
future of the nation. To further analyze the dimensions of leadership 
and its social impact, the perspectives on empathy and organizational 
behavior within the educational sector are presented (Figure 1).

Figure 1. Empathy in the structure of professional behavior
of educational process participants
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The professional activity of the scientifi c and pedagogical staff  also 
involves navigating various organizational frames, including structur-
al, human resources, political, and symbolic dimensions. Experts must 
integrate scientifi c management styles, such as expert-led goal setting, 
with artistic management tactics like soft-skill communication. This 
dual approach allows for collective decision-making and ensures that 
the institution remains responsive to both internal employee needs and 
external societal requirements. By understanding the structural foun-
dation of power and the human resource goal of building inter-em-
ployee relationships, the pedagogical staff  contributes to the overall 
effi  ciency and mission of the higher education system.

The social signifi cance is also manifest in the capacity of the ped-
agogical staff  to address the needs of diverse learners through targeted 
and individualized instruction. Incremental science frameworks allow 
researchers to systematically test and refi ne interventions, educational 
practices, and assessment tools. This work is essential for meeting the 
intricate and varied needs of learners, particularly in specialized fi elds 
where individual diff erences determine the effi  cacy of pedagogical 
strategies. The commitment of the scientifi c and pedagogical staff  to 
theory-driven research and the continuous adaptation of interventions 
ensures that education remains an eff ective tool for social inclusion 
and individual empowerment.

Furthermore, the professional activity is characterized by a deep 
sense of responsibility toward the moral and political development of the 
student. Drawing on the traditions of antiquity, the academic profession 
views education as the process of helping a person become a fully realized 
human in the moral and political sense. This involve establishing trust, se-
curity, and a feeling of meaningfulness within the pedagogical interaction. 
The teacher’s competence in communicating the relevance of a subject 
and supporting the student’s desire to learn is a fundamental social service 
that promotes a democratic and humane society. This relational condition 
emphasizes that human beings are fundamentally dependent on one an-
other for growth and meaning, and the scientifi c and pedagogical staff  are 
the primary facilitators of this mutual development.

Finally, the social signifi cance of the academic profession is re-
fl ected in the educator’s role as a model of professional culture and 
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ethics. High professional standards, pedagogical tact, and moral-ethi-
cal qualities are necessary for the educator to act as an agent of change. 
Under the conditions of war, the pedagogical staff  must maintain stress 
resistance and prevent professional burnout to continue their mission 
of educating the next generation. This psychological resilience, com-
bined with deep subject knowledge and linguistic competence, ensures 
that the academic profession remains a prestigious and indispensable 
element of the social order. The educator’s reputation, forged through 
daily labor and adherence to the principles of integrity, serves as a 
benchmark for the values of the society at large.

1.2. Components of pedagogical activity
The pedagogical activity of the scientifi c and pedagogical staff  

is a complex, multi-dimensional construct that integrates theoreti-
cal knowledge with sophisticated interactional skills. At the heart of 
this activity lies the pedagogical rhetorical interactional methodolo-
gy, which focuses on the teacher’s responsibility for supporting both 
the student’s desire to learn and their actual learning outcomes. This 
methodology is built upon the premise that learning is an existential 
need for meaning, and the pedagogical interaction must establish trust, 
security, and confi dence. 

The interactional nature of pedagogical activity is characterized 
by its direction toward both the past and the future. The teacher must 
consider the material cause, which includes the previous knowledge 
and experiences students bring to the subject. Simultaneously, the ac-
tivity is directed toward the fi nal cause, which represents the ultimate 
meaning and actual learning for the student. This temporal dimension 
ensures that the pedagogical process is continuous and relevant to 
the student’s development. The pedagogical interaction competence 
is thus acquired through rigorous training and practice, allowing the 
teacher to act as a mediator, a commentator, or an explorer within the 
instructional space.

In the modern educational landscape, the integration of technol-
ogy and artifi cial intelligence has become a defi ning component of 
pedagogical activity. The shift toward multimodal communication re-
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quires educators to incorporate diverse formats such as videos, pod-
casts, and infographics into their teaching strategies. This holistic ap-
proach refl ects the authentic work students face in the professional 
world, where they must consume and contribute information across 
multiple platforms. Furthermore, the use of large language models and 
machine learning techniques provides opportunities for adaptive rec-
ommendations, real-time feedback, and personalized learning paths. 
The pedagogical staff  must possess the digital competence to navigate 
these tools eff ectively while maintaining the integrity of the instruc-
tional process (Figure 2).

Another essential component of pedagogical activity is the transi-
tion toward student-centered models. This approach emphasizes that 
students must take responsibility for their own learning, participat-
ing in peer review, group discussions, and project-based learning. The 
pedagogical staff  acts as a facilitator, providing the necessary scaff old-
ing for students to develop analytical thinking and independence. Dia-
logic feedback and socio-constructivist alignment are key strategies in 
this context, where learning is co-constructed through negotiation and 
discursive interaction. This collaborative culture encourages students 

Figure 2. Strategies for AI implementation in modern education 
and their benefi ts
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to openly share knowledge, ideas, and experiences, fostering a sense 
of community within the educational environment.

The pedagogical activity also encompasses the systematic rep-
resentation and decomposition of instructional practice. Educators 
may use videos, live models, or written descriptions to build teacher 
knowledge and analyze the constituent parts of eff ective teaching. Ap-
proximations of practice, such as technology-enhanced teaching simu-
lations, off er opportunities for deliberate practice of new instructional 
strategies in a controlled environment. These refl ective activities help 
the pedagogical staff  gain insight into their own practice and improve 
in-the-moment instructional decision-making. By analyzing student 
work and assessment data, educators can further refi ne their teaching 
to better meet student needs and enhance learning outcomes.

Furthermore, the implementation of curriculum materials is a crit-
ical component that requires careful planning and internalization by 
the pedagogical staff . Educators must analyze and master high-quali-
ty curriculum lessons, often completing the materials as if they were 
students to familiarize themselves with the disciplinary content and 
instructional activities. This explicit focus on curriculum implemen-
tation ensures that the knowledge gained through professional devel-
opment is effi  ciently translated into classroom practice. The inclusion 
of fi eld trips and experiential learning methods also adds a valuable 
dimension to pedagogical activity, promoting student engagement and 
interest while achieving both cognitive and aff ective goals.

Under the conditions of war, the pedagogical activity in Ukraine 
has shifted to include an emphasis on psychological resilience and 
confl ict resolution. Scientifi c and pedagogical staff  must possess the 
competence to manage stress, prevent professional burnout, and nav-
igate pedagogical confl icts eff ectively. This includes the ability to 
categorize confl icts, understand their causes, and apply appropriate 
behavioral strategies. The development of gender competence and an 
understanding of diversity, equity, and inclusion are also recognized as 
vital components of professional profi ciency in a modern, democratic 
society. These elements ensure that the pedagogical staff  can provide 
a safe and supportive learning environment even in times of extreme 
social stress.
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Finally, the professional activity is bound by a strict legal and 
organizational framework. Scientifi c and pedagogical staff  must un-
derstand the various levels of higher education, the forms of organiz-
ing the educational process, and the specifi c licensing conditions for 
educational activities. This knowledge is necessary for the eff ective 
management of the educational institution and for ensuring that all 
academic programs meet the required standards of quality and integ-
rity. The integration of these various components–rhetorical, techno-
logical, refl ective, psychological, and legal – creates a comprehensive 
model of pedagogical activity that allows the scientifi c and pedagogi-
cal staff  to fulfi ll their vital mission in contemporary society.

1.3. The role of the teacher in forming a culture 
of academic integrity
The formation of a culture of academic integrity is a central re-

sponsibility of the scientifi c and pedagogical staff , serving as the cor-
nerstone for the credibility of the educational and scientifi c enterprise. 
This role involves more than the mere enforcement of rules; it re-
quires a proactive commitment to fostering a community where values 
such as honesty, trust, fairness, respect, responsibility, and courage 
are deeply internalized. In Ukraine, the 2025 Law on Academic In-
tegrity has codifi ed these requirements, tasking pedagogical and sci-
entifi c staff  with the development of internal systems to ensure ethical 
standards and the training of students in the foundations of academic 
writing and research ethics.

A primary aspect of the teacher’s role is to act as a mentor and 
guide, moving away from a traditional punishment-deterrence model 
toward one that emphasizes the development of individual responsi-
bility and autonomous choice. This cultural approach involves train-
ing students at the early stages of their education to work correctly 
with sources and understand the ethical dimensions of intellectual 
work. By focusing on skill development rather than just deterring 
breaches, the pedagogical staff  helps students realize the value of 
their own original work and the importance of academic honesty 
for their future professional reputation. The goal is to ensure that 
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integrity becomes a natural norm of academic life rather than a bur-
densome requirement.

The teacher also serves as a role model for ethical behavior. Ac-
cording to the legal framework, the professional reputation of the 
scientifi c and pedagogical staff  is the result of their daily labor and 
adherence to the principles of integrity. This includes avoiding con-
fl icts of interest, respecting authorship, and maintaining zero tolerance 
for any manifestation of misconduct, such as plagiarism, collusion, or 
contract cheating. Furthermore, the staff  must be vigilant against the 
promotion or mediation of paid academic work, as involvement in 
such activities is considered a severe violation of professional stan-
dards. By demonstrating a consistent commitment to honesty in their 
own research and publishing endeavors, educators provide a powerful 
example for their students to emulate.

In the current era of rapid technological advancement, the role of the 
teacher in guiding the ethical use of artifi cial intelligence has become 
increasingly important. The proliferation of generative AI tools presents 
both opportunities and signifi cant threats to academic integrity. Pedagog-
ical staff  must establish clear and transparent frameworks for the use of 
these technologies, helping students distinguish between ethical assis-
tance and unethical shortcuts. This involve updating assessment designs 
to ensure that they are resistant to AI-driven cheating and that they truly 
evaluate the student’s independent understanding. The challenge for the 
modern educator is to combine innovative teaching methods with a fi rm 
commitment to the principles of academic honesty (Table 1).

The teacher’s role also includes addressing the systemic and psy-
chological factors that contribute to moral injury among the staff . 
Under the conditions of war, resource shortages, administrative over-
load, and the lack of funding can create ethical and emotional burdens 
that impact the educator’s ability to maintain high standards of in-
tegrity. Professional development programs focusing on ethical deci-
sion-making and resilience-building are essential for equipping teach-
ers to navigate these challenges. By embedding restorative practices 
and trauma-informed pedagogy within the institution, the pedagogical 
staff  can reduce the relational and ethical confl icts that contribute to 
professional distress.
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Table 1. Factors contributing to academic misconduct and 
strategic approaches to fostering a culture of integrity

Determinant 
of misconduct

Teacher’s strategy 
for mitigation

Key theoretical 
framework

Emotional stress 
and pressure

Creating a supportive climate 
and manageable workloads

Reducing systemic 
barriers alleviates 
ethical burdens.

Poor institutional 
support

Building internal systems and 
clear ethical guidelines

Institutional 
responsibility is shared 
with the staff .

Unclear academic 
standards

Explicit training in academic 
writing and citation

Reframing misconduct 
as a literacy issue 
rather than a moral 
failure.

Peer infl uence 
and norms

Fostering a community of 
practice and peer support

Peer disapproval is a 
strong deterrent for 
cheating behaviors.

Technological 
temptation

Guiding the ethical use of 
AI and revising assessment 
design

Transparency and 
explicit frameworks 
for AI use are required.

Furthermore, the scientifi c and pedagogical staff  are responsible 
for promoting an environment of transparency and accountability. 
This involves the impartial and thorough investigation of suspected 
instances of misconduct, following established guidelines to ensure 
fairness and validity. The educator must also encourage students to be-
come change agents who value viable and creative solutions to com-
plex problems, rather than seeking shortcuts. By cultivating a sense of 
agency and ethical commitment, the teacher helps students develop 
the 21st-century skills needed for a successful career grounded in ex-
cellence.

The teacher’s contribution to the culture of integrity is also re-
fl ected in the collaborative approach between staff  and students. 
Shared responsibility for maintaining academic standards is essential 
for the long-term health of the academic community. This involves 
campaigns to increase student awareness, improved assessment de-
sign, and the use of detection technologies when necessary. However, 
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the most eff ective strategy remains the cultivation of a meaningful 
learning environment where students are deeply engaged in their stud-
ies and feel a sense of interest and self-effi  cacy in the subject matter. 
When students value the learning process, they are less likely to seek 
unethical advantages.

Ultimately, the role of the teacher in forming a culture of academic 
integrity is a manifestation of their pedagogical profi ciency. It requires 
a combination of deep subject knowledge, interactional competence, 
and a fi rm commitment to humanistic values. By actively promoting 
these standards, the scientifi c and pedagogical staff  not only protect 
the integrity of the scholarly record but also prepare students to be-
come ethical professionals and responsible citizens. The educator’s 
role is thus a vital component of the social signifi cance of the pro-
fession, ensuring that education remains a trustworthy foundation for 
human progress.

1.4. The structure of pedagogical profi ciency
Pedagogical profi ciency is an integrated personal and profes-

sional state that ensures the eff ective achievement of educational 
goals and represents the highest level of professional activity for 
the scientifi c and pedagogical staff . The structure of this profi cien-
cy is complex, encompassing a synergy of humanistic values, pro-
fessional knowledge, specialized abilities, and refi ned pedagogi-
cal techniques. In the Ukrainian scientifi c discourse, four primary 
components are traditionally highlighted: humanistic orientation, 
professional competence, pedagogical abilities, and pedagogical 
technique. These elements are dynamic and evolve through con-
tinuous self-education and the implementation of progressive edu-
cational ideas.

Humanistic orientation forms the moral and ethical foundation of 
pedagogical profi ciency. It involves a commitment to the principles 
of partnership pedagogy and the realization of personality-oriented 
learning. The profi cient educator demonstrates a deep respect for the 
student, utilizing empathy and emotional intelligence to create a sup-
portive learning environment. This orientation requires pedagogical 
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tact and a sense of social responsibility, ensuring that the teacher’s in-
teractions are grounded in the values of compassion, transparency, and 
professionalism. Under the conditions of war, this humanistic stance 
is essential for maintaining the emotional well-being of both the staff  
and the students.

Professional competence is a core component that integrates psy-
cho-pedagogical knowledge with deep subject expertise. The scien-
tifi c and pedagogical staff  must possess a thorough understanding of 
the academic discipline they teach, alongside knowledge of didactics, 
psychology, and modern educational technologies. In the contempo-
rary digital age, this competence has expanded to include digital intel-
ligence and the ability to operate eff ectively in online environments. 
The educator must be profi cient in the use of various digital tools, 
including artifi cial intelligence, and must understand how to integrate 
these technologies within pedagogical and didactic frameworks to en-
hance learning.

Pedagogical abilities refer to the specifi c cognitive and commu-
nicative traits that allow the educator to perform their duties with 
creativity and eff ectiveness. These include the ability to make com-
plex material accessible, the capacity to organize and lead a collec-

Figure 3. Structural components of pedagogical expertise
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tive of learners, and the skill of pedagogical infl uence. Creativity is 
an obligatory condition for pedagogical profi ciency, as it allows the 
educator to move beyond standard routines to develop innovative ed-
ucational projects. This creative potential is essential for adapting to 
rapid changes in the educational space and for fi nding original solu-
tions to the challenges of modern teaching. The structural components 
of pedagogical profi ciency as identifi ed in the modern research and 
Ukrainian pedagogical tradition are presented (Figure 3).

Pedagogical technique encompasses the refi ned skills of profes-
sional behavior, including speech culture, non-verbal communication, 
and self-regulation. The profi cient educator must adhere to the high 
standards of linguistic culture, demonstrating clarity, persuasive-
ness, and a profi ciency of the scientifi c style of speech. Furthermore, 
self-regulation is a vital skill that allows the staff  to manage their own 
emotional states and maintain professional quality even under stress-
ful conditions. This is particularly relevant under the conditions of 
war, where stress resistance is a necessary condition for the eff ective 
performance of pedagogical duties.

The development of professional vision is another critical element 
in the structure of pedagogical profi ciency. This competence involves 
the ability of the educator to perceive and analyze classroom interac-
tions, allowing for more eff ective classroom management and student 
support. Research indicates that professional vision and knowledge 
about classroom management are interrelated and develop throughout 
an educator’s career, although they may fl uctuate during specifi c pe-
riods of induction. This ongoing development highlights the dynamic 
nature of pedagogical profi ciency, which requires a proactive drive 
for self-improvement and the utilization of feedback to refi ne one’s 
practice.

Furthermore, modern pedagogical profi ciency includes intercul-
tural competence and a commitment to diversity, equity, and inclu-
sion. Educators must possess the mindset and skillset to teach eff ec-
tively in diverse environments, promoting the values of intercultural 
education and supporting the adjustment and well-being of all stu-
dents. This involve using culturally responsive and student-centered 
approaches that confrontation students’ potential strengths and weak-
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nesses while alleviating emerging social and behavioral tensions. The 
whole-school approach, which involves parental and community en-
gagement, is also recognized as a key element of eff ective pedagogical 
practice in a diverse society.

In conclusion, the structure of pedagogical profi ciency is an integra-
tive state that combines deep expertise with humanistic values and a mod-
ern worldview. The scientifi c and pedagogical staff  must act as agents of 
change, characterized by high professional and personal culture, creative 
potential, and a courageous pedagogical position. This profi ciency is not 
a static achievement but is formed through the interaction of external in-
stitutional support and the internal drive for lifelong learning. By main-
taining these high standards of professional profi ciency, the educator can 
successfully navigate the complexities of contemporary higher education 
and fulfi ll their mission of shaping the future of the nation.

1.5. The interconnection of academic integrity with 
the criteria and levels of pedagogical profi ciency
The interconnection of academic integrity with the criteria and lev-

els of pedagogical profi ciency is a fundamental aspect of the maturity 
of the scientifi c and pedagogical staff . Ethical conduct is not merely an 
external requirement but is a central indicator of an educator’s profes-
sional excellence and status as a person-statesman. Academic integrity 
is increasingly integrated into the criteria for assessing the quality of 
educational activity, where adherence to ethical principles is viewed as 
a prerequisite for institutional credibility and social trust. At the highest 
levels of pedagogical profi ciency, the values of honesty, trust, and re-
sponsibility are seamlessly woven into the educator’s professional iden-
tity, informing every instructional and research-related decision.

One of the primary levels of this interconnection is found in the 
role of the teacher as a model of ethical conduct. In the Ukrainian con-
text, the 2025 Law on Academic Integrity explicitly links the teacher’s 
professional reputation to their daily adherence to the principles of 
honesty and transparency. A teacher who achieves a high level of pro-
fi ciency is expected to demonstrate zero tolerance for any manifesta-
tion of academic misconduct, acting as a guardian of intellectual prop-
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erty rights and an advocate for the authenticity of the scholarly record. 
This ethical stance is a key criterion for professional advancement, 
where violations can lead to severe sanctions, including the depriva-
tion of academic titles and dismissal.

Furthermore, the competence-based framework of pedagogical 
profi ciency highlights the relationship between integrity and academ-
ic literacy. While traditional models often moralized plagiarism as a 
character failing, modern research emphasizes that academic miscon-
duct is frequently a result of poor academic practice or a lack of un-
derstanding of complex citation styles. Therefore, a highly profi cient 
educator demonstrates their profi ciency by providing students with the 
practical skills and knowledge needed to work ethically. This involve 
reframing integrity as a set of academic literacy skills rather than just 
a moral attribute, allowing for supportive responses that prioritize hu-
man dignity and skill development.

The level of an educator’s profi ciency is also refl ected in their abil-
ity to guide the ethical use of emerging technologies. The rapid inte-
gration of generative artifi cial intelligence has created new challenges 
for academic integrity, requiring the pedagogical staff  to develop clear 
frameworks for the appropriate use of these tools. A profi cient teacher 
is one who can eff ectively integrate AI within their didactic methods 
while ensuring that it does not undermine the validity of learning ev-
idence. This requires a high degree of digital intelligence and a com-
mitment to transparency, as the staff  must help students navigate the 
ethical dilemmas associated with AI-generated content (Table 2).

Table 2. The relationship between levels of professional 
competence and the integration of academic integrity standards
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The interconnection is also evident in the systemic and psycho-
logical well-being of the pedagogical staff . Under the conditions of 
war, the ethical and emotional burdens on teachers can lead to mor-
al injury, particularly when institutional support is lacking or when 
resource shortages create dilemmas for fair instruction. A high level 
of pedagogical profi ciency includes the resilience and ethical deci-
sion-making skills needed to navigate these systemic constraints. Pro-
fessional development programs that focus on these areas are essential 
for maintaining the integrity of the educational process even in highly 
volatile environments. By fostering a sense of community and pro-
viding spaces for refl ective practice, the pedagogical staff  can resolve 
moral confl icts and maintain their commitment to excellence.

Moreover, the proactive role of the educator in building an aca-
demic integrity network is a clear indicator of a high level of profi -
ciency. Mastering the ability to create cultures of integrity through 
peer infl uence and institutional collaboration is a hallmark of advanced 
professional maturity. This involve engaging in a community of prac-
tice where faculty, staff , and students work together to review integrity 
policies and increase student agency. By encouraging students to be-
come change agents who develop creative solutions to complex prob-
lems, the profi cient teacher ensures that education remains a driver of 
innovation rather than a cycle of shortcuts.

Finally, the interconnection of academic integrity with pedagogi-
cal profi ciency is manifest in the teacher’s commitment to the social 
signifi cance of the profession. Drawing on the relational condition, 
the educator recognizes that their infl uence is directed toward the stu-
dent’s actual learning and their future contribution to a humane and 
democratic society. Maintaining high ethical standards is therefore not 
just a professional requirement but an existential necessity for the ed-
ucator whose mission is to foster human progress through knowledge. 
By upholding the principles of integrity, the scientifi c and pedagogical 
staff  ensure that the knowledge they cultivate is trustworthy and serves 
the best interests of society.

Ultimately, the personality of the scientifi c and pedagogical staff  
is defi ned by this synthesis of profi ciency and morality. High profes-
sional culture, linguistic competence, creative potential, and ethical 
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rigor are all essential elements of the profi cient educator. Under the 
conditions of war, the maintenance of these standards is a matter of na-
tional importance, ensuring that the higher education system remains 
a stable and prestigious foundation for the state. The interconnection 
of integrity with the criteria of profi ciency thus guarantees that the ac-
ademic profession continues to fulfi ll its vital role in the preservation 
and advancement of human civilization.
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Theme 2

PEDAGOGICAL TECHNIQUE AS A COMPONENT 
OF THE PROFICIENCY OF SCIENTIFIC AND 

PEDAGOGICAL STAFF

2.1. The essence and signifi cance of pedagogical technique in the 
professional activity of scientifi c and pedagogical staff . 

2.2. The concept of «pedagogical technique»: content, internal 
and external components. 

2.3. Pedagogical psychotechnics: principles of self-regulation. 
2.4. The role of the teacher in supporting the mental health of stu-

dents in conditions of prolonged stress.

2.1. The essence and signifi cance of pedagogical technique 
in the professional activity of scientifi c and pedagogical staff 
The professional activity of scientifi c and pedagogical staff  in the 

modern higher education environment is an intricate synthesis of spe-
cialized research expertise and sophisticated instructional profi ciency. 
The pedagogical technique serves as the operational mechanism that 
translates theoretical knowledge and internal professional intentions 
into eff ective educational outcomes. The profi ciency of these tech-
niques distinguishes the professional educator from the subject matter 
expert, as it encompasses the expressive, communicative, and psycho-
logical instruments necessary to manage the learning environment and 
foster student development. This analysis explores the multifaceted 
nature of pedagogical technique, moving from its theoretical essence 
and structural components to the principles of self-regulation and the 
teacher’s vital role in supporting student well-being during the war.

The essence of pedagogical profi ciency resides in the highest lev-
el of professional activity, established upon deep knowledge of the 
subject, pedagogy, and psychology, along with the ability to eff ec-
tively apply this knowledge in the educational process. It represents 
an integrative unity of professional knowledge, practical skills, peda-
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gogical thinking, communicative culture, and refl ective abilities. The 
functional approach to the development of this profi ciency suggests 
that pedagogical activity is not merely a set of isolated qualities, but 
a process of successfully performing specifi c functions. Scientifi c and 
pedagogical staff  who master these functions are better prepared to 
design and manage the educational process while taking into account 
students’ individual and age-related characteristics.

The signifi cance of pedagogical technique within the broader pro-
fi ciency of scientifi c and pedagogical staff  is evidenced by its role as 
a foundational factor shaping the quality of the educational process. 
Profi ciency in these techniques extends beyond content knowledge to 
encompass student-centered instruction and strategies for enhancing 
student motivation. The eff ectiveness of instruction depends on the 
teacher’s ability to select educational content and apply instructional 
tools appropriately, which are core elements of the didactic function. 
Furthermore, the professional preparedness of future teachers is sig-
nifi cantly enhanced when profi ciency is developed through a function-
al approach, enabling them to consciously plan pedagogical activities 
and eff ectively organize instruction.

In the context of the modernization of higher education, the re-
quirement for educators to possess high professional competence and 
organizational skills has become a priority. Pedagogical thinking is 
a defi ning component of this competence, facilitating qualifi ed rea-
soning, decision-making, and the resolution of professional tasks. A 
teacher with developed thinking is capable of interacting with students 
eff ectively and creating an interesting educational environment, which 
is essential for successful professional activity. This requires a con-
stant refl exive re-thinking of theoretical fundamentals and their appli-
cation to practical pedagogical tasks, allowing the teacher to become 
truly competent.

The signifi cance of these techniques is further amplifi ed by the 
increasing complexity of educational environments, which places a 
greater emphasis on the teacher’s ability to integrate curriculum un-
derstanding with pedagogical planning. Curriculum literacy, once 
considered a niche area, is now a core skill expected of all pedagog-
ical staff  who aim to deliver standards-aligned and learner-centered 
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instruction. Teachers must not simply follow pre-designed plans; they 
must interpret and adapt curricular objectives to meet diverse student 
needs, which requires a high level of pedagogical profi ciency. This 
profi ciency refl ects the level of maturity of the teacher as both a spe-
cialist and an individual, serving as a dynamic professional formation 
developed through continuous self-education. The development of 
professional profi ciency through these functions facilitates the inte-
gration of theoretical knowledge with practical activity, supporting the 
independent resolution of professional challenges (Figure 4). 

This functional approach positively infl uences the formation of 
professional responsibility, creative thinking, and independent deci-
sion-making. For scientifi c and pedagogical staff , this profi ciency is the 
foundation of progress, as science and education constitute the force 
that makes a country strong and a nation great. Consequently, the task 
of preparing teachers with high pedagogical profi ciency and intellectual 
capability remains a priority for the contemporary education system.

2.2. The concept of «pedagogical technique»: 
content, internal and external components
The concept of pedagogical technique refers to the specialized set 

of skills and instruments used by pedagogical staff  to exert a purpose-
ful infl uence on students and manage the educational environment. It 
is traditionally understood as being composed of two major catego-
ries: external techniques related to communication and behavior, and 
internal techniques related to the teacher’s psychological and emo-

Figure 4. Structural and functional analysis of teaching activities 
and their impact on the quality of education
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tional state. Profi ciency of these components ensures that the teacher 
can eff ectively organize the teaching and learning process while main-
taining a favorable psychological climate. The external component of 
pedagogical technique is manifested through the use of speech, facial 
expressions, gestures, and intonation, as well as the organization of 
time and space during instructional sessions (Figure 5). 

Eff ective pedagogical communication is an essential skill, as it 
directly infl uences children’s and students’ cognitive, emotional, and 
social development. This includes the ability to model communica-
tive situations, use problem-solving activities, and employ case-based 
learning to support the development of future teachers’ communica-
tive skills.8 Furthermore, non-verbal techniques such as gesture com-
munication and behavior skills are utilized to enhance interactivity 
and engagement in learning.

The internal component of pedagogical technique involves the 
teacher’s psychological state and personal qualities, such as humanism, 
empathy, responsibility, and pedagogical tact (Figure 6). These qual-
ities play a crucial role in establishing trusting relationships between 

Figure 5. Characteristics of the teacher’s nonverbal 
communication elements and their role in pedagogical 

interaction
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teachers and students, often becoming a decisive factor in motivating 
learners. Within the structure of pedagogical profi ciency, pedagogical 
tact serves as a measure of the appropriateness and ethical boundaries 
of the teacher’s actions, defi ning the limits of infl uence employed to 
achieve purposeful outcomes. The internal component also includes 
the teacher’s refl ective abilities, allowing them to evaluate their own 
practice and continuously improve professional performance.

The emergence of digital technologies has introduced new di-
mensions to the content of pedagogical technique. The technological 
pedagogical content knowledge model suggests that teachers must de-
velop knowledge across multiple domains, including technology, con-
tent, and pedagogy, and the interactions among them. Teachers must 
be able to purposefully create, redesign, and use digital educational 
content, considering the needs of learners and the objectives of the 
subject. Digital creativity is essential for adapting digital tools and 
platforms to enhance teaching and learning. However, the integration 
of these technologies also leads to platform bureaucratization, where 
standardized pathways for assignment management and attendance 
tracking can limit the fl exibility of teachers and students, shifting at-
tention from content profi ciency to formatting compliance.

The integration of internal and external components is further ex-
plored through specialized methods like the thin-slicing technique, 
which helps pedagogical staff  develop the skill of correctly recogniz-
ing group behaviors in real-time and responding to them immediately. 
This ability to recognize emerging group behavior rests on identifying 
behaviors based on a brief slice of interaction, which allows leaders 
to take the necessary actions suggested by group dynamics theories. 
Such techniques demonstrate the sophisticated nature of pedagogical 
profi ciency, which requires the teacher to apply a variety of theories 

Figure 6. Characteristics of the teacher’s internal techniques 
and their role in pedagogical interaction
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quickly and accurately in a real-time setting. Ultimately, the harmoni-
ous development of these components enables teachers to eff ectively 
organize the educational process and make optimal instructional de-
cisions.

2.3. Pedagogical psychotechnics: principles of self-regulation
Pedagogical psychotechnics involves the application of psycho-

logical strategies by scientifi c and pedagogical staff  to regulate their 
own mental states, manage stress, and maintain professional effi  ca-
cy. Self-regulation is defi ned as the process of regulating behaviors, 
thoughts, and emotions to achieve personally relevant goals (Figure 
7). In the professional context, this involves the ability to plan and 
control one’s actions to pursue self-set learning and instructional ob-

Figure 7. The System of teachers’ self-regulation strategies: 
psychophysiological mechanisms and professional eff ects
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jectives. Teachers’ self-regulation can be examined from both health 
and learning perspectives, representing an important resource for cop-
ing with stressful situations and adapting to challenging conditions.

The principles of self-regulation are often described through cy-
bernetic control models, which involve monitoring a discrepancy be-
tween a current state and a desired state and using specifi c actions or 
strategies to move closer to the goal. Scientifi c and pedagogical staff  
who exhibit high levels of self-regulation are less susceptible to suf-
fering from stress experiences.Previous evidence suggests that behav-
ioral self-regulation is positively associated with greater resilience, a 
higher level of positive emotionality, and the use of problem-focused 
strategies for coping with stress. Conversely, a low level of self-reg-
ulation acts as a risk factor, leading to a higher perception of stress 
factors and the use of emotion-focused strategies.

A central infl uence on self-regulation is the teacher’s sense of pur-
posefulness, which refl ects the extent to which one feels they have 
personally meaningful goals and directions guiding them. Purposeful 
individuals tend to be less reactive to daily stressors and are more will-
ing to approach emotional experiences to make relevant behavioral 
adaptations. In the academic environment, self-regulation strategies 
are likely to shift as pedagogical staff  learn more productive ways to 
manage relationship fl uctuations and scholastic challenges (Figure 8). 
This adaptive capacity is crucial for professionals who are increasing-

Figure 8. Structural-functional analysis of theoretical
 constructs of self-regulation in pedagogical practice
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ly expected to take responsibility for their own professional learning 
within the workplace.

Professional development programs often focus on self-regulation 
and well-being to retain pedagogical staff , especially those in the early 
stages of their careers. These programs encourage meaning-directed 
patterns characterized by eff orts to understand underlying principles 
and extend one’s theory of practice. The ability to ask colleagues and 
trainers relevant questions on how to deal with challenging situations 
is a hallmark of high regulatory behavior. Furthermore, the model of 
teacher competencies emphasizes that prosperous and resilient teach-
ers are better able to manage work pressure and maintain optimal 
performance in the long term. Resilience, alongside social-emotional 
skills like self-awareness and empathy, signifi cantly increases emo-
tional well-being.

The organizational environment also plays a role in facilitating 
self-regulation. External conditions, such as organizational support 
and opportunities for creativity and autonomy, are essential for foster-
ing professional self-fulfi llment. Supportive supervision and valida-
tion from staff  and stakeholders strengthen the teacher’s sense of pur-
pose and purposefulness. However, systemic barriers such as adminis-
trative overload, resource shortages, and moral injury – resulting from 
the tension between institutional mandates and personal values – can 
undermine these regulatory processes. Therefore, professional devel-
opment must include resilience-building and ethical decision-making 
strategies to equip pedagogical staff  to navigate these systemic chal-
lenges.

2.4. The role of the teacher in supporting the mental health 
of students in conditions of prolonged stress
The role of the teacher in supporting the mental health of students 

is signifi cantly heightened during the war, as military confl ict sub-
jects students to profound psychological challenges and high levels 
of stress, anxiety, and depression. Monitoring the health conditions of 
students during the war provides important data for developing eff ec-
tive support measures, as younger students and women are found to be 
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particularly vulnerable. In these conditions, scientifi c and pedagogical 
staff  must adopt trauma-informed pedagogies that recognize the hu-
manity of students and aim to minimize the possibilities for inadver-
tent retraumatization (Figure 9).

Trauma-informed pedagogy is rooted in the principles of compas-
sion and responsibility, acknowledging how traumatic experiences 
may have fi gured in the lives of individuals. This approach involves 
identifying and implementing practices that align with the principles 
of safety, trustworthiness, and transparency. For example, providing 
clear warnings about potentially distressing content is a pedagogical 
practice that minimizes harm and prevents the reactivation of past 
trauma. Teachers should also tune into how students are responding to 
course content and off er support such as active listening and referrals 
to counseling services when needed.

During the war, pedagogical staff  must also recognize the impact 
of displacement and societal crises on student learning and well-be-
ing (Table 3). The impact of traumatic events increases the risk of 
developing various mental health disorders, which can also nega-
tively aff ect physical health and the ability to concentrate on stud-
ies. In response, teachers should provide highly visible and easily 
accessible pastoral support, such as regular contact through personal 
tutors who recognize that trauma could lead to student unresponsive-
ness. Promoting a sense of belonging within the academic commu-
nity is essential, as this helps students recover their sense of purpose 
and motivation.

Figure 9. Trauma-informed teaching strategies:
from principles to practice
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When higher education institutions fail to adequately address stu-
dents’ trauma, they may be seen as engaging in institutional betrayal, 
mirroring and reinforcing past experiences of betrayal for students 
who have survived war. By implicitly upholding the ideal student as 
one who is unaff ected by trauma, institutions inadvertently exclude 
those who are most in need of support. To combat this, pedagogical 
staff  should deploy trauma-informed practices that include embedding 
restorative justice and dignity-infused pedagogy, which emphasize 
relational and ethical well-being. Such practices help reduce the con-
fl icts that contribute to moral injury for both students and staff .

Ultimately, the teacher’s role is one of societal leadership, helping 
to heal the nation by deploying culturally responsive and informed 
practices. This involves establishing culturally safe learning environ-
ments and embedding First Nations or other relevant community prac-
tices in policy and content to build identity and resilience. Scientifi c 
and pedagogical staff  who are themselves resilient and fl ourishing are 
better equipped to support their students through these journeys. By 
emphasizing the science of learning as it relates to trauma, higher ed-
ucation can become a conduit for empowerment, healing, and recon-
fi guration after the disruptive events of war.

The analysis of pedagogical technique as a component of the pro-
fi ciency of scientifi c and pedagogical staff  reveals a complex integra-
tion of technical, psychological, and social competencies. Pedagogical 
technique is not merely a set of external instructional maneuvers but 
an essential expressive realization of the teacher’s professional profi -
ciency and internal state. The functional approach demonstrates that 
profi ciency is built through the systematic performance of didactic, 

Table 3. Implementation of strategies 
to support student health during a crisis
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organizational, and refl ective functions, which allow teachers to adapt 
to the evolving demands of higher education. The internal and exter-
nal components of these techniques must be developed in harmony 
to ensure both instructional eff ectiveness and the maintenance of a 
supportive psychological climate.

The role of self-regulation and psychotechnics is foundation-
al for the professional longevity of pedagogical staff , providing the 
meta-behavioral protective factors necessary to manage academic 
stress and achieve meaningful goals. Scientifi c and pedagogical staff  
who possess a high sense of purposefulness and resilience are better 
equipped to navigate the systemic challenges of the modern academic 
landscape. This internal stability is particularly critical during the war, 
as teachers assume a primary role in supporting the mental health of 
vulnerable students. By adopting trauma-informed pedagogies, scien-
tifi c and pedagogical staff  act as facilitators of resilience and belong-
ing, ensuring that the educational process remains a humanizing and 
empowering experience even under the conditions of war. The contin-
uous development of these multifaceted techniques remains a central 
requirement for the professional excellence of Doctors of Philosophy 
in the pedagogical sciences.
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Theme 3

PROFESSIONAL-PEDAGOGICAL 
COMMUNICATION IN HIGHER EDUCATION 

INSTITUTIONS: THEORETICAL FOUNDATIONS 
AND EMPIRICAL IMPLEMENTATIONS

3.1. Main varieties of pedagogical communication.
3.2. Factors infl uencing the eff ectiveness of pedagogical commu-

nication. 
3.3. Features of gender communication in the educational process.
3.4. Barrier-free communication: practical tools for the teacher. 
3.5. Recognition and response to cases of bullying/mobbing.

3.1. Main varieties of pedagogical communication
The nature of pedagogical interaction in higher education institu-

tions has undergone a signifi cant shift, moving away from unidirec-
tional transmission models toward a more nuanced relational frame-
work. This evolution suggests that teaching is an inherently relational 
practice where the experiences of students are shaped and enriched by 
the bonds they form with peers and pedagogical staff . These relation-
ships are critical to eff ective learning, and for teachers, the capacity 
to build relational bonds with students is vital to the development of 
a pedagogical attitude. Within this framework, learning emerges from 
the intersubjective relationship between teacher and student, where 
the focus moves away from a binary view of teacher-centered ver-
sus student-centered approaches. Instead, learning is understood as 
a contextual, dialogic, and intersubjective process that emerges from 
non-hierarchical exchanges in shared educational contexts.

A primary variety of pedagogical interaction is found in the re-
lational dimensions that defi ne the university experience. These di-
mensions include student-teacher relationships, student-student rela-
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tionships, and teacher-teacher relationships. Each dimension involves 
unique responsive changes in practice. For instance, student-student 
relationships are critical to student engagement, retention, well-being, 
and success. Simultaneously, teacher-teacher relationships facilitate 
curriculum development as a relational practice. Collaborative meth-
odologies and a cooperative ethos are essential for institutional renew-
al. This shift toward curriculum making as relational practice refl ects a 
wider turn in professional work and learning, where co-design serves 
as a collaborative approach that breaks through the constraints of indi-
vidual imagination and assumptions.

In the context of the hybrid learning model, communication va-
rieties are further diff erentiated by the integration of technology. 
Hybrid learning integrates traditional in-person learning with online 
fl exibility, combining the benefi ts of face-to-face interaction with 
digital tools. This variety of interaction faces challenges such as 
passive student engagement and limited interaction in online envi-
ronments. Eff ective hybrid pedagogy requires the implementation 
of active learning strategies, multimedia integration, and clear in-
structional strategies to optimize student engagement and learning 
outcomes. The fl ipped classroom model is a specifi c manifestation 
of this hybrid variety, where students engage with content prior to 
synchronous sessions, allowing for more interactive and practical 
applications during class time.

Another signifi cant classifi cation involves foundational versus 
advanced teaching behaviors. Foundational communicative behaviors 
include the creation of a safe and stimulating learning climate, effi  cient 
organization of the lesson, and clarity of instruction. Without these 
foundational skills, it is diffi  cult for pedagogical staff  to implement 
advanced strategies such as intensive and activating teaching or the 
diff erentiation of instruction. While many lecturers demonstrate pro-
fi ciency in foundational organization and climate-setting, advanced 
behaviors like activating teaching and teaching learning strategies 
are observed less frequently. This suggests a hierarchical structure 
in pedagogical communication skills where the profi ciency of basic 
organizational clarity is a prerequisite for more complex dialogic en-
gagement (Table 4).
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The concept of circular pedagogy represents a novel variety of in-
teraction that disrupts traditional roles. This model proposes a dynam-
ic and proactive approach where students, teachers, and researchers 
interchange their roles throughout the learning process. This variety of 
interaction is designed to navigate cultural confl icts and detachment by 
putting humans fi rst. Circular pedagogy emphasizes the co-creation of 
knowledge through active and dynamic collaboration, moving beyond 
traditional active learning toward a transdisciplinary environment. In 
this model, the teacher takes on multiple roles, acting as a mentor, 
coach, and instructor, as well as a learner, which facilitates a more 
inclusive and creative learning environment.

Table 4. Theoretical and methodological analysis 
of communicative interaction in the educational process

Variety of 
Interaction

Primary Communicative 
Mechanism

Theoretical 
Alignment

Relational Peda-
gogy

Intersubjective dialogue and 
pedagogical care

Social Constructiv-
ism

Co-Design Col-
laboration

Knowledge sharing and aff ective 
resource pooling

Participatory De-
sign

Hybrid/Flipped 
Learning

Mediated synchronous and asyn-
chronous exchange

Technology Accep-
tance Model

Foundational 
Behavior

Organizational clarity and cli-
mate management

Instructional Design 
Theory

Dialogic Feed-
back

Reciprocal peer review and 
agentic response

Socio-constructivist 
Alignment

Relationality also extends into the realm of feedback processes. 
Recent pedagogic thinking emphasizes a move away from the tradi-
tional tutor feedback transmission model, which often does not al-
low for a response. Instead, dialogic feedback and peer review are 
positioned as signifi cant strategies for enhancing learning through 
discursive interaction and negotiation. These processes foster student 
agency and engagement in shared dialogue. Peer learning includes re-
ciprocal and mutually benefi cial activities where students collaborate 
and share knowledge, ideas, and experiences. For creative disciplines, 
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these interactions often occur in studio environments, though tutor 
guidance remains essential for ensuring that these processes benefi t 
students of all abilities.

The infl uence of class size on communication variety is also doc-
umented. Research shows that the quality of teaching and the use of 
verbal and nonverbal immediacy behaviors are coincidentally en-
hanced as class size increases, as teachers must be more intentional 
in their engagement strategies. At the same time, students in smaller 
classes often perceive a higher level of referential skill and ego sup-
port from their teachers. Eff ective teaching involves a combination 
of verbal immediacy, such as using inclusive language and sharing 
personal anecdotes, and nonverbal immediacy, such as smiling and 
movement about the classroom. These behaviors lead to increased 
cognitive and aff ective learning by modifying student motivation and 
creating a more favorable classroom climate.

In research-intensive settings, particularly in the humanities, ped-
agogical interaction sometimes manifests in more complex and pow-
er-laden varieties. These include exploitative supervision relations 
or master-slave dialogues, where the power imbalance between the 
supervisor and the doctoral student is pronounced. Conversely, posi-
tive supervision experiences are characterized by referential skill, ego 
support, and confl ict management. The quality of these interactions 
is a predictor of student satisfaction and their intention to remain in 
the program. Students who perceive a high level of caring from their 
teachers report better aff ective and cognitive learning outcomes, sug-
gesting that the relational bond is a primary mediator of educational 
success.

Finally, the use of simulation-based education represents a highly 
specialized variety of pedagogical communication. High-fi delity pa-
tient simulators allow trainees to interact with programmed physiolog-
ical responses and communicate with instructors through voice com-
mands. This variety of interaction off ers a safe and structured environ-
ment that mimics real-world scenarios. As trainees develop adaptabil-
ity and practical skills, the interaction is mediated by the technological 
capabilities of the simulator. Participants in such programs often high-
light the need for realistic responses and diverse scenarios to enhance 
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educational eff ectiveness. Collaboration between educators, clinical 
professionals, and technology manufacturers is necessary to develop 
richer and more dynamic simulations that refl ect the complexity of 
professional reality.

3.2. Factors infl uencing the eff ectiveness 
of pedagogical communication
The eff ectiveness of pedagogical communication is governed by 

a complex interplay of individual, contextual, and technological fac-
tors. At the center of this effi  cacy is the pedagogical competence of 
the teacher, which encompasses professional knowledge, teaching 
skills, and the capacity to create activities that stimulate student inter-
est (Figure 10). University teachers’ pedagogical profi ciency has a di-
rect impact on students’ learning experiences and satisfaction. Strong 
professional knowledge allows teachers to better arrange and convey 
material, which facilitates student comprehension. Simultaneously, 
the attitude and conduct of the instructor are fundamental components 
that students assess when evaluating the quality of instruction.

Individual variables such as motivation, metacognitive skills, and 
cognitive autonomy signifi cantly infl uence the development of criti-
cal thinking through communication. Traditional methodologies often 
lack attention to metacognitive skills, which limits students’ refl ective 

Figure 10. Classifi cation of determinants and their role
in ensuring operational eff ectiveness



–  40  –

potential. Furthermore, physiological factors like memory, attention, 
and even physical activity can impact the communicative process. 
Psychological factors, including cognitive biases and a fear of am-
biguity, can hinder the ability to deeply analyze information. Conse-
quently, a willingness to collaborate and a high level of motivation 
are key elements that enhance the acquisition of critical skills through 
pedagogical exchange.

The institutional environment also plays a vital role in determin-
ing communication effi  cacy. University support, institutional stability, 
and the provision of accessible technology are signifi cant predictors 
of student engagement. In online and blended courses, teacher input 
is positively correlated with engagement, while course content that 
exceeds a certain threshold can have a negative impact. Creating an 
optimal learning environment involves setting clear goals, providing 
robust instructor support, and improving students’ information and so-
cial media literacy. 

Technology acceptance models provide a framework for under-
standing the determinants of effi  cacy in digital communication. Fac-
tors such as performance expectation, eff ort expectation, and social 
infl uence are critical antecedents to the intention to use e-learning 
platforms. Additionally, hedonic motivation and facilitating condi-
tions like technical support and cost-eff ective platforms are strongly 
correlated with eff ective usage. The rapid adoption of e-learning has 
fundamentally reconfi gured the landscape of higher education, off er-
ing advantages such as fl exibility and personalized learning paths. 
However, the effi  cacy of these tools varies based on demographics, 
region, and cultural orientation, suggesting that a one-size-fi ts-all ap-
proach is insuffi  cient.

The presence of pedagogical care is another signifi cant factor in-
fl uencing communicative eff ectiveness. Students perceive care as a 
quality of highly eff ective staff , and building positive relationships is 
essential to a successful college experience. The use of technology, 
such as safe texting platforms and electronic feedback, can help build 
these caring relationships by increasing accessibility and direct con-
tact. These platforms have a positive impact on student-teacher rela-
tionships, providing a safe space for interaction that might be absent 
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in traditional classroom settings. Perceived caring is substantially as-
sociated with students’ evaluations of their teachers and their aff ective 
and cognitive learning outcomes.

Under the conditions of war, the determinants of communication 
effi  cacy shift toward resilience and adaptability. The ability of the ed-
ucational system to respond to external threats and preserve equita-
ble access to high-quality education is paramount. The integration of 
advanced technological solutions and innovative governance frame-
works has reinforced the adaptive capacity of Ukraine’s education 
system. The psychological resilience of both students and educators is 
a critical determinant of operational continuity. Strategies such as the 
preservation of language-specifi c instructional content and the adop-
tion of evidence-based pedagogical methodologies have facilitated 
systemic stabilization during the war.

In relocated higher education institutions, digital transformation 
serves as a primary driver of resilience. Learning management sys-
tems and AI chatbots are pivotal in maintaining educational quality 
and off ering real-time support even during power outages. These tools 
not only mitigate immediate disruptions but also foster long-term in-
novation. The stability of these institutions during the war depends on 
their ability to manage fi nancial and personnel risks, such as reduced 
budget allocations and staff  attrition. Structured mental health support 
is also essential for fostering resilience within the academic commu-
nity and ensuring career stability for academic staff .

Communication effi  cacy is also infl uenced by the pedagogical 
training that staff  receive. Research indicates that such training has 
a signifi cant relation to teachers’ conceptions of teaching and their 
actual practices. Teachers who undergo training in specifi c frame-
works, such as the BOPPPS model, demonstrate a reduction in con-
trolling teaching styles and an improvement in student engagement. 
Pedagogical training allows peer tutors to refi ne their instructional 
methods and develop clearer communication strategies, resulting in 
higher satisfaction and academic confi dence among tutees. There is 
a clear need for teachers to enhance their awareness of conceptions 
related to teaching generic skills through ongoing professional de-
velopment.19
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Finally, the sociocultural dimension, including diversity and cul-
tural norms, can signifi cantly infl uence the development of critical 
thinking skills. Variations in technological resources and cultural 
diff erences aff ect the ability of students to question assumptions and 
analyze information. Participatory and collaborative methodologies, 
such as problem-based or project-based learning, are eff ective in en-
couraging the confrontation of ideas. The objective of pedagogical 
communication is to analyze the factors that positively or negatively 
infl uence the development of skills, considering both individual vari-
ables and contextual elements such as the role of the teacher and the 
social environment.

3.3. Features of gender communication 
in the educational process
Gender dynamics in the educational process are characterized by 

a persistent gap that infl uences the participation and outcomes of both 
students and pedagogical staff  (Table 5). This gap is most evident in 
the disciplinary segregation between Science, Technology, Engineer-
ing, and Mathematics (STEM) fi elds, where men are predominantly 
represented, and the Social Sciences and Humanities (SSH), where 
women often predominate. As the World Economic Forum highlights, 
society faces the challenge of preventing the loss of talent in these 
fi elds. Gender stereotypes play a considerable role in this process, as 
humans internalize beliefs that associate specifi c disciplinary areas 
with gender-coded abilities. These stereotypes often perpetuate the 
idea that women are less talented than men in certain technical fi elds, 
which can hinder the attraction and retention of female talent.

Table 5. Gender determinants of the dynamics 
of the educational process
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Research on the gender gap has identifi ed several psychological 
and contextual factors that infl uence gender bias. One signifi cant fac-
tor is the higher self-effi  cacy observed in male students compared to 
their female counterparts. Additionally, attitudes toward STEM are 
infl uenced by family background, such as having parents in scientifi c 
fi elds or their educational level. To address these issues, it is necessary 
to identify and measure the factors infl uencing the gender gap across 
multiple dimensions: the cognitive dimension, which includes knowl-
edge and academic skills; the psychological dimension, involving 
expectations and motivation; and the sociocultural dimension, which 
addresses social stereotypes and cultural norms.

In the digital landscape, gender spaces shape participation in vir-
tual learning environments. Gender plays a noteworthy role in deter-
mining students’ experiences, participation, and outcomes in online 
education. The use of digital media and e-portals is aff ected by gender, 
which in turn infl uences the learning experience. While some studies 
suggest that perceptions of online education are becoming gender-neu-
tral, thematic analysis indicates that gendered participation patterns 
still persist. These patterns are particularly relevant for Generation Z, 
whose motivational levels are aff ected by their interaction with web-
based tools and cell phones.

The persistence of gender inequality is often linked to gendered 
organizational power within higher education institutions. This power 
is frequently taken for granted and is refl ected at both structural and 
cultural levels. Legitimating discourses, such as excellence, choice, 
and organizational gender neutrality, often explain why gender in-
equality is not perceived or tackled eff ectively. Institutional resistance 
to change provides insights into why these issues remain unresolved. 
As researchers suggest, metaphors like bonsai-ing can be used to de-
scribe attempts to limit the impact of gendered change. Furthermore, 
the queen bee phenomenon, where women leaders distance them-
selves from junior women, highlights the complex nature of gendered 
leadership in neoliberal contexts.

Academic careers are also shaped by gendered expectations 
around care work, teaching, and service. These roles often disadvan-
tage women and marginalized staff  despite formal policy shifts toward 
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equity and inclusion. Neoliberalism as an explanatory framework has 
limits, as universities are increasingly shaped by crisis-driven gover-
nance labor conditions. The contradiction between institutional com-
mitments to diversity and entrenched inequalities remains a central 
theme. Gender equity interventions such as Athena Swan have driven 
institutional commitments, but the eff ectiveness of these practices is 
debated, with concerns about performative gender equity and gen-
der-washing becoming more prevalent.

Gender communication also involves the recognition of intersec-
tional factors. Research indicates that gender intersects with race, dis-
ability, sexuality, and class to shape educational and professional tra-
jectories. For instance, women’s education mobility in certain coun-
tries is fi rmsly embedded in patrifocal family systems that associate 
ethical femininity with the home. Despite growing numbers of girls 
becoming mobile for education, they are often caught in the contradic-
tions of aspiring within gendered limits. This moment is characterized 
by an unevenness and ambivalence toward gendered power relations, 
where educational hierarchies follow divisions between urban and ru-
ral residence as well as academic versus vocational tracks.

The global shift in gender disparity has led to a situation where 
females are dominating male students in enrollment in many higher 
education institutions. This reversal of the gender gap has prompted 
a need to study the factors causing less male participation, including 
personal, social, fi nancial, and educational infl uences. While higher 
education strives for equality globally, the changing gap posits new 
questions about how students make decisions to pursue education. A 
comprehensive framework is necessary to understand these decisions 
and to identify the segments of society where gender gaps are most 
pronounced.

In the classroom, culturally responsive teaching practices can help 
mitigate gender bias and promote inclusivity. Educators should be 
aware of their own unconscious biases and the cultural diversity pres-
ent in educational settings. By incorporating diverse perspectives and 
voices into the curriculum, pedagogical staff  can create environments 
where all students feel valued and respected. Ongoing professional 
development and training programs are essential for enhancing edu-
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cators’ understanding of cultural competence and for developing com-
munication skills that facilitate eff ective cross-cultural interactions.

Finally, the representation of gender stereotypes in instructional 
materials, such as textbooks, remains a concern. Studies have docu-
mented gender-based color bias and the underrepresentation of certain 
genders in specifi c subject areas. Eliminating these disparities requires 
a pedagogy of freedom and the implementation of gender-competent 
education across all disciplines. As legal and medical education evolve 
to recognize gender-specifi c issues, it is critical that these changes are 
integrated into the broader curriculum to ensure equitable access and 
treatment for all members of the academic community.

3.4. Barrier-free communication: practical tools for the teacher
Creating a barrier-free inclusive education environment in higher 

education institutions requires a multifaceted approach that addresses 
physical, digital, and attitudinal barriers. A culture of inclusivity and 
respect is essential for ensuring that all students, regardless of their 
abilities or backgrounds, have equal access to educational opportuni-
ties. The barrier-free environment is designed to ensure that the unique 
needs of every student are met. This involves ongoing collaboration 
between educators, students, and the community to identify and con-
front barriers as soon as they emerge. Failure to do so can lead to 
marginalization, isolation, and exclusion (Figure 11).

Figure 11. Algorithm for overcoming barriers to learning
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Information and communication technologies (ICT) have brought 
many benefi ts to students and faculty, but they also create new chal-
lenges for individuals with disabilities due to the inaccessibility of 
digital tools. Faculty members play a crucial role in inclusive edu-
cation, and their competence in providing accessible and inclusive 
digital materials is a prerequisite for high-quality instruction. Train-
ing activities that focus on increasing staff  awareness and skills in 
digital accessibility are necessary. These activities should emphasize 
equal opportunities for all, regardless of gender, age, or disability, in 
line with the goals of organizations like UNESCO and the European 
Union.

The Universal Design for Learning (UDL) framework is a prima-
ry tool for creating inclusive learning environments. UDL promotes 
fl exibility and accommodates the diverse needs of learners by off er-
ing multiple means of representation, engagement, and action. The 
recent emphasis on identity in UDL guidelines is particularly bene-
fi cial for students who are Deaf or Hard of Hearing, as it encourages 
educators to present information in visual and interactive formats. Ev-
idence-based strategies, such as video-based instruction, can support 
language acquisition and provide access to visual models for those 
who rely on sign language. Aligning digital content with the Web Con-
tent Accessibility Guidelines (WCAG) ensures that it meets the needs 
of all learners.

For students with specifi c physical disabilities, alternative access 
methods are essential for engaging with educational content. These 
methods adjust the typical keyboard or mouse interface to accom-
modate the user’s needs. Examples include adapted stylus solutions, 
speech input, head controls, and eye-tracking technology. While these 
tools allow for effi  cient use of computing devices, their eff ectiveness 
depends on factors such as the user’s perceptual and cognitive skills 
and the amount of support available. Ongoing improvements are need-
ed to make these systems more robust and to reduce the cognitive 
demands they place on the user.

The adoption of Open Educational Resources (OER) is another 
practical tool for promoting barrier-free interaction. OER are freely 
available for use and adaptation, which can reduce the rising cost of 
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course materials and increase accessibility for all students. However, 
faculty members often face both intrinsic and extrinsic barriers to us-
ing OER. Intrinsic barriers include a lack of motivation or awareness, 
while extrinsic barriers involve logistical challenges and the complex-
ity of copyright laws. Institutional support, such as copyright training 
and the provision of centralized repositories, is necessary to help staff  
navigate the process of fi nding and using these resources.

In the context of the war, digital transformation has served as a 
primary tool for maintaining communication and resilience. Learn-
ing management systems and AI-driven analytics have reinforced the 
adaptive capacity of educational institutions. For relocated universi-
ties, the use of cloud-based platforms and AI chatbots has ensured 
operational continuity and provided real-time support during crises. 
The resilience of the system is determined by its ability to respond to 
external threats and reconfi gure its internal structures. These techno-
logical interventions have facilitated systemic stabilization and have 
preserved access to education for displaced learners.

Assistive technologies for health-related information also demon-
strate the importance of visual-based materials. Visual signage, icons, 
and minimal text are more eff ective in explaining complex informa-
tion, especially for individuals with lower health literacy or language 
barriers. Multilingual sheets and printable resources allow for easy 
dissemination in various settings. Comprehension testing of these 
icons shows that supporting text is often helpful where complex mes-
saging is portrayed. These tools highlight the importance of designing 
resources that are self-explanatory and accessible to a wide range of 
users.

Accessible e-books represent an opportunity to promote inclusion 
by integrating accessibility features into electronic formats. These re-
sources are essential for fostering equitable participation and support-
ing lifelong learning. Aligning e-book development with sustainability 
goals, such as quality education and reduced inequalities, emphasizes 
the social responsibility of higher education institutions. Digital tech-
nologies have transformed how information is shared, but educators 
must ensure that these transformations do not create new barriers for 
students with disabilities.
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Finally, the role of pedagogical staff  in modeling inclusive behav-
ior is critical. Educators must demonstrate empathy, openness, and re-
spect toward individuals from diff erent backgrounds. Ongoing train-
ing and workshops can help staff  recognize their own cultural beliefs 
and biases. By adapting teaching practices and curriculum materials 
to meet the needs of diverse learners, educators can create a support-
ive classroom culture where all students feel valued. Building cultural 
competence is a multifaceted process that involves curriculum devel-
opment, community engagement, and technological innovation.

3.5. Recognition and response to cases of bullying/mobbing
Bullying and mobbing in higher education are pervasive concerns 

that require sophisticated recognition and management strategies. 
Bullying is commonly defi ned as repeated and intentional aggression 
directed toward others who have diffi  culty defending themselves. It is 
goal-directed and occurs over a period of time, leading to signifi cant 
negative outcomes for the target, including school dropout, internal-
izing problems, and low self-esteem. Mobbing is a rigorous form of 
harassment that involves a group of perpetrators and can be seen as 
psychological terror within an organization. It is an extreme type of 
social stressor that stigmatizes the target and violates their civil rights.

Workplace bullying in higher education is often linked to the hi-
erarchical nature of academic organizations and a culture of critique 
and entitlement (Figure 12). Specifi c institutional factors, such as the 
neoliberal agenda and performance pressures, can exacerbate power 
diff erentials and silence reports of bullying. Research indicates that 
large, hierarchical, and public sector organizations are more vulner-
able to higher rates of bullying. This behavior is more likely in total 
organizations where rank and conformity are strongly emphasized. In-
stitutional responses to bullying are often seen as more traumatizing 
than the bullying itself if they assume a rationality stripped of power 
dynamics.

The recognition of bullying involves understanding both tradition-
al face-to-face victimization and cyberbullying. Student-to-faculty 
targeted cyberbullying is a specifi c manifestation where students use 
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digital platforms to harass staff , often as a reaction to critical ped-
agogical content or non-hegemonic identity markers. This behavior 
impacts the well-being and professional performance of the staff  in-
volved. Similarly, bullying among students can take the form of ex-
clusionary acts and hurtful remarks. The psychological and behavioral 
eff ects of bullying are especially damaging due to their persistent and 
escalating nature.

Teachers play a key role in anti-bullying eff orts, as their attitudes 
can infl uence their intervention responses. A positive association ex-
ists between anti-bullying attitudes and the likelihood of intervening 
in incidents. Teachers who demonstrate disapproval of bullying are 
more likely to support victims and involve peer bystanders. However, 
inaction from teachers may be perceived by students as implicit accep-
tance of the behavior, which can increase its occurrence. Therefore, 
it is essential that staff  are well-prepared to identify and respond to 
incidents, moving beyond incomplete defi nitions of bullying to a more 
nuanced understanding of peer relationships.

Under the conditions of war, the social environment can stimulate 
aggressive behavior through situational triggers. The General Aggres-
sion Model (GAM) suggests that historical tensions and infl uential en-
dorsements of aggression can mold aggressive knowledge structures. 
In political confl ict situations, the perceived threat can activate ag-

Figure 12. Teacher’s toolkit for preventing 
and responding to bullying
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gressive responses among individuals. This disruption impairs mental 
and physical well-being and can escalate confl icts within families and 
communities. Anti-bullying programs in this context must consider 
the implications of migration and displacement on student safety and 
integration.

The impact of workplace bullying on mental health is profound, 
often leading to post-traumatic stress disorder (PTSD), depression, 
anxiety, and burnout. Research shows that bullying is more detrimen-
tal than other job stressors like role ambiguity or high job demands. 
Many victims experience high stress levels comparable to acute trau-
matic events because bullying is unexpected and persistent. Organiza-
tions also face negative eff ects, such as absenteeism and high job turn-
over. At the societal level, bullying can even lead to early retirement 
due to disability health.

Response strategies should focus on fostering a more harmoni-
ous and resilient academic society. This involves collaborative eff orts 
between governments, educational institutions, and community orga-
nizations. Redressing the traumatic process of bullying requires an 
organizational culture that does not tolerate victimization. Specifi c 
contextual factors, such as splitting loyalties within disciplinary net-
works, should be addressed. Qualitative methodologies are often bet-
ter at capturing the nebulous nature of these factors than quantitative 
measures.

Tackling institutional dysfunction in higher education is vital for 
preventing bullying and workplace harassment. This type of misman-
agement often involves harmful administrative behaviors fueled by 
narcissistic personality traits or the pressures of corporate-style re-
forms. Universities that promote bold personalities into leadership 
roles often fi nd themselves dealing with subsequent arrogance and au-
thoritarianism. To understand why these behaviors persist in modern 
academia, a multi-layered theoretical framework is required.

Finally, institutional support for student and staff  well-being is es-
sential for mitigating the negative eff ects of aggression. This includes 
providing structured mental health support and establishing regular 
feedback mechanisms to identify emerging barriers. By revisiting 
their underlying purposes and traditions, higher education institutions 
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can respond more eff ectively to bullying and mobbing. A commitment 
to systemic cultural change is required to ensure a safe and supportive 
academic environment for all members of the university community.9

The synthesis of these fi ndings highlights that professional-ped-
agogical communication is not merely an exchange of information 
but a complex relational process embedded in power dynamics and 
sociocultural contexts. Effi  cacy depends on a combination of teacher 
competence, technological fl uency, and institutional support, particu-
larly under the conditions of war. Addressing gender gaps and creating 
a barrier-free environment through universal design and assistive tools 
are critical for achieving educational equity. Simultaneously, manag-
ing bullying and mobbing through culture change and sophisticated 
intervention strategies is essential for preserving the mental health and 
well-being of the academic community. The evolution of pedagogical 
interaction continues to be shaped by technological innovation and 
the need for inclusive, resilient, and caring higher education systems.
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Theme 4

PROFESSIONAL ADAPTATION OF A SCIENTIFIC 
AND PEDAGOGICAL STAFF

4.1. The concept and types of adaptation of scientifi c and peda-
gogical staff . 

4.2. Stages of adaptation of scientifi c and pedagogical staff . 
4.3. Motivational mechanisms of professional adaptation. 
4.4. Pedagogical conditions for the adaptation of a young teacher 

to scientifi c and pedagogical activity

4.1. The concept and types of adaptation of scientifi c 
and pedagogical staff 
The professional landscape of contemporary higher education re-

quires a sophisticated understanding of how scientifi c and pedagogical 
staff  integrate into the complex structures of academic life. This inte-
gration, defi ned as professional adaptation, encompasses the harmoni-
zation of individual professional identities with the evolving demands 
of the institutional environment. As academia faces signifi cant shifts – 
ranging from technological advancements to the profound challenges 
experienced during the war – the process of adaptation becomes an 
essential area of inquiry for the development of eff ective education-
al systems. This lecture explores the fundamental defi nitions, stages, 
motivational drivers, and pedagogical conditions that characterize the 
professional journey of the educator. By synthesizing recent empir-
ical research and theoretical models, the discussion aims to provide 
a robust framework for understanding how staff  members transition 
from novices to established scholars and leaders within the academic 
community.

The fundamental nature of professional adaptation resides in the 
dynamic interaction between the individual and the work environ-
ment, a process that extends beyond simple adjustment to encompass 
the active construction of a professional self. Professional adaptation 
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involves the systematic execution of increasingly complex activi-
ties under novel conditions, where the educator acquires the specifi c 
knowledge and skills necessary for the eff ective selection of method-
ological techniques. This view is complemented by the career con-
struction theoretical model, which emphasizes the role of adaptability 
as a psychosocial resource for self-regulation during career-related 
transitions and tasks. Within this framework, adaptation is viewed as 
the result of a combination of individual necessities and social expec-
tations, leading to the successful management of work-related obsta-
cles and social changes.

Professional adaptation is categorized into several distinct yet over-
lapping types that refl ect the multifaceted experience of the educator. 
Physiological adaptation represents the foundational layer, involving 
the reconfi guration of the individual’s daily routines and algorithms 
of life activity to meet the demands of a new mode of work and rest.4 
This type is essential for maintaining the physical and mental health 
necessary for sustained academic engagement, particularly when the 
educator faces increased academic loads and shifts to online teaching 
that may lead to psychological distress.5 Social-psychological adapta-
tion centers on the formation of a special way of interaction with the 
social environment, establishing close relations within the academic 
collective, and active participation in the psychological atmosphere of 
the team.6 This type involves the awareness of professional motives 
and goals as well as the convergence of individual orientations with 
the values of the professional group.

The practical or professional dimension of adaptation focuses on 
the profi ciency of vocational knowledge, pedagogical skills, and the 
ability to anticipate the results of the educational process. It involves 
the transition from an expert practitioner in a non-academic fi eld to a 
novice academic within the university setting, a process that requires 
signifi cant identity negotiation. These individuals navigate diff erent 
trajectories, such as assimilation into dominant academic norms, inte-
gration of prior professional roles with new academic ones, or resis-
tance to institutional expectations. This identity negotiation is foun-
dational and deeply relational, involving both internal dialogue and 
social positioning within the department.
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The current academic environment has also introduced technolog-
ical adaptation as a critical contemporary type. The rapid advancement 
of artifi cial intelligence tools between 2020 and 2025 has signifi cant-
ly infl uenced pedagogical methods and administrative operations in 
higher education. Staff  must adapt to tools such as ChatGPT, which re-
quire a high level of digital literacy as well as an understanding of the 
ethical implications of data privacy. This technological shift requires 
educators to serve as co-designers and content creators of adaptive 
learning programs, necessitating ongoing technical and institutional 
support. Furthermore, adaptation under the conditions of war presents 
a unique challenge where teachers must function as emotional care-
givers and cultural anchors while managing their own psychological 
trauma and physical displacement (Table 6). 

The eff ectiveness of these adaptation types is also infl uenced by the 
specifi c focus of the academic role. The emergence of teaching-focused 
faculty as a distinct group highlights a shift in institutional structures 
where some staff  members prioritize pedagogical innovation and student 
success over traditional research. This diff erentiation requires a specifi c 
type of adaptation where the educator must resolve the tension between 
diff erent domains of expertise and navigate promotion pathways that may 
not yet be fully established. These professionals often serve as internal 
capacity builders, guiding educational change through their deep peda-
gogical expertise and strong integration within their departments.

The process of professional adaptation is also infl uenced by the 
socio-ecological higher education ecosystem, where interactions be-

Table 6. Classifi cation of adaptation types by orientation 
and success criteria
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tween the individual and their environment are bidirectional. This 
means that while the institution shapes the educator, the educator also 
has the potential to infl uence the institutional culture through their 
agency and innovation. In the context of subjects like medicine or en-
gineering, the transition from professional practice to academia – the 
pracademic transition – is particularly complex, as these individuals 
must navigate the shift from being an expert in their fi eld to being a 
novice in the pedagogical domain. This transition involves adjusting 
to diff erent administrative processes, authorities, and rhythms of work 
that characterize the university environment.

The adaptation of pedagogical staff  under the conditions of war 
requires a profound reconfi guration of professional duties. Educators 
in Ukraine have demonstrated remarkable resilience, redefi ning their 
roles to provide psychosocial support to students while continuing for-
mal instruction in bomb shelters or through nightly storytelling ses-
sions. In these circumstances, the social-psychological dimension of 
adaptation becomes paramount, as the educator functions as a medi-
ator of meaning and a source of social cohesion amidst displacement 
and loss. This refl ects a decentered understanding of resilience, where 
the ability to adapt is not just an individual trait but a property of the 
socio-ecological system as a whole.

4.2. Stages of adaptation of scientifi c and pedagogical staff 
The process of professional adaptation unfolds through a series of 

stages that refl ect the evolution of the individual from an outsider to 
a fully integrated and infl uential member of the academic communi-
ty. While traditional models often present adaptation as a linear pro-
gression, contemporary research suggests a more complex, non-linear 
trajectory infl uenced by personal agency, institutional support, and 
environmental shifts. A foundational framework for understanding 
these stages is provided by the career construction adaptation model, 
which delineates a sequence involving adaptive readiness, adaptabili-
ty resources, adaptation responses, and adaptation results. This model 
posits that individuals begin with a state of readiness, characterized 
by an awareness of the need to adjust, which then drives the mobiliza-
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tion of psychosocial resources such as concern, control, curiosity, and 
confi dence.

The initial stage, often referred to as the career initiation or entry 
phase, is marked by the sudden shift in status from student or practi-
tioner to educator (Table 7). This phase is frequently characterized by 
role inversion, where the young teacher feels they have moved to the 
other side of the barrier, leading to potential identity confusion or the 
rejection of prior professional preparation. During this time, the indi-
vidual faces acute stressors related to classroom management, work-
load, and the need to establish authority in a new setting. The success 
of this stage depends heavily on the availability of support structures 
and the individual’s ability to maintain a positive self-perception de-
spite initial methodological diffi  culties.

Table 7. Stages and content-related tasks of adaptation
Stage of 

Adaptation Core Developmental Task Dominant Psychological 
State

Career initiation Navigating role inversion 
and status shift

Anxiety, role ambiguity, 
and focus on survival

Dilemma adap-
tation

Negotiating dual identities 
and institutional norms

Tension between practi-
tioner and academic selves

Theoretical con-
sciousness

Integrating personal values 
with pedagogical practice

Refl ective inquiry and 
development of practical 
sense

Leadership ex-
pansion

Infl uencing institutional ca-
pacity and mentoring others

Agency, role clarity, and 
systematic infl uence

Stage of adap-
tation

Core Developmental Task Dominant Psychological 
State

As the educator moves into the stage of dilemma adaptation, they 
encounter the inherent tensions between their expectations and the re-
alities of the academic workplace. This phase involves the intensive 
negotiation of dual identities, especially for those who enter academia 
with established professional expertise in other fi elds. The teacher 
must learn to navigate administrative processes, varying levels of au-
thority, and diff erent communication styles that may confl ict with their 
prior experiences. This stage is critical for the formation of a pro-
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fessional self-image and involves a continuous dialogue between the 
individual’s subjective educational theory and the institutional norms 
they encounter. 

The third stage is characterized by theoretical consciousness 
and the refi nement of pedagogical practice. During this period, the 
teacher moves beyond mere survival to a state of refl ective practice, 
where they begin to align their personal values with their instructional 
methods. This stage involves the development of a practical sense, an 
embodied identity that allows the teacher to read the classroom en-
vironment and adjust their teaching in real-time based on non-verbal 
feedback and reciprocal visual contact. The teacher begins to achieve 
a sense of competence and appreciation from their students and col-
leagues, leading to a higher degree of professional satisfaction.

The fi nal stage of leadership expansion and integration represents 
the pinnacle of professional adaptation, where the educator becomes a 
catalyst for change within the institution. This phase is characterized 
by a growing sense of agency and the ability to infl uence departmen-
tal policy and mentor early-career colleagues. The teacher’s devel-
opmental trajectory manifests as a problem-solving continuum where 
they take on administrative or leadership roles while maintaining their 
commitment to pedagogical excellence. At this stage, professional 
development remains vibrant and even deepens with experience, as 
teaching materials and strategies are continuously refi ned through on-
going refl ection.

It is important to recognize that these stages are infl uenced by the 
broader socio-ecological higher education ecosystem, which includes 
the microsystem of the classroom, the mesosystem of the depart-
ment, and the macrosystem of national policy. Resilience plays a vital 
role throughout these stages, acting as the capacity to learn from and 
adapt to stress rather than merely returning to a previous state. Under 
the conditions of war, these stages may be compressed or disrupted, 
requiring teachers to fi nd new ways to preserve educational values 
through fl exible delivery methods and psychosocial initiatives even 
while their own lives are in turmoil. The adaptation process is thus 
seen as a relational and emotional practice that connects individuals in 
a shared struggle for continuity.
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The role of professional development programs is crucial during 
these stages, as they provide the profi ciency experiences necessary 
for building self-effi  cacy. For example, the use of work-based learn-
ing models helps bridge the gap between academia and employment, 
fostering the development of practical skills and leadership early in the 
educator’s career. These programs allow staff  members to transition 
through the stages of adaptation more smoothly by providing structured 
opportunities for learning and refl ection. Furthermore, as the educator 
progresses, their level of career awareness and adaptability tends to in-
crease, allowing them to better manage future transitions and obstacles.

4.3. Motivational mechanisms of professional adaptation
The propulsion of the professional adaptation process is funda-

mentally driven by a complex interplay of motivational mechanisms 
that determine how educators engage with their roles and persist 
through professional challenges (Table 8). These mechanisms can be 
understood through the lenses of self-determination theory and social 
cognitive theory, which highlight the importance of basic psycholog-
ical needs and self-beliefs in shaping professional behavior. Intrinsic 
motivation, characterized by the pursuit of activity for its inherent sat-
isfaction and a sense of purpose, is a primary driver of innovative 
teaching and sustained professional growth. When faculty members 
feel competent, autonomous, and related to their peers, they are more 
likely to experiment with new pedagogical approaches and maintain a 
positive outlook toward institutional change.

Table 8. Motivational mechanisms and their impact 
on the adaptation process
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Self-effi  cacy, defi ned as the belief in one’s ability to execute the 
tasks required to produce specifi c results, serves as a crucial mediating 
mechanism between motivation and successful adaptation. As demon-
strated by various studies, higher levels of self-effi  cacy in teaching 
are associated with greater engagement in relationship-building be-
haviors with students and a higher propensity for adopting innovative 
instructional strategies. This sense of effi  cacy is nurtured through pro-
fi ciency experiences, successful past teaching; vicarious experiences, 
observing colleagues; and verbal persuasion, involving feedback and 
encouragement from leadership.

Extrinsic motivation also plays a signifi cant role, particularly in 
the form of institutional recognition, evaluation systems, and leader-
ship practices. Leadership styles signifi cantly impact job satisfaction 
and the willingness of staff  to adapt to change. Supportive leadership, 
which prioritizes the well-being of subordinates and fosters a posi-
tive work environment, has been shown to be a strong predictor of 
job satisfaction and resilience. Similarly, servant leadership, with its 
emphasis on empathy and people-centered philosophy, can transform 
institutional goals into individual commitment through the mediation 
of both intrinsic and extrinsic motivations.

The job demands-resources model provides another framework 
for understanding these mechanisms, suggesting that job resourc-
es such as feedback, autonomy, and social support are intrinsically 
motivating because they fulfi ll needs for relatedness and competence. 
These resources also act as buff ers against high job demands, which 
can lead to negative health outcomes and low motivation if not prop-
erly managed. In times of crisis, such as during the pandemic or under 
the conditions of war, the importance of strong team relationships and 
supportive leaders as job resources becomes even more pronounced in 
mitigating the psychological costs of rapid change.

Furthermore, the role of professional passion and external vali-
dation creates a virtuous cycle of instructional engagement. For ex-
pert teachers in research universities, developmental trajectories are 
often fueled by a deep commitment to their discipline and the positive 
feedback received from students and peers. However, when evaluation 
systems disproportionately favor research productivity over teaching 
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excellence, this motivation can be undermined, leading to a state of di-
lemma where the educator feels forced to choose between competing 
professional demands. Therefore, reforming evaluation mechanisms 
and facilitating interdisciplinary collaboration through teaching devel-
opment communities are essential for institutionalizing a supportive 
motivational ecosystem.

In the context of adopting artifi cial intelligence tools, motivational 
mechanisms include performance expectancy – the degree to which 
the individual believes the tool will enhance their job performance – 
and eff ort expectancy – the perceived ease of use. Teachers are more 
likely to adapt to these technologies when they perceive them as a 
challenge that off ers an opportunity for growth rather than a threat to 
their professional identity. The shift toward digital literacy thus re-
quires a supportive environment that provides accessible resources 
and fosters positive social norms regarding technological integration.

The psychological processes involved in the perception of con-
textual factors are also vital. A teacher’s sense of appreciation, con-
nectedness, competence, and commitment shapes how they respond 
to institutional changes. For example, environments that off er high 
levels of social support, particularly from family and colleagues, have 
a positive eff ect on career adaptation by enhancing vocational deci-
sion self-effi  cacy. Conversely, administrative workloads and the lack 
of funding for professional development act as primary barriers to in-
trinsic motivation, leading to burnout and decreased engagement in 
innovative practices.

Control-value theory provides a comprehensive framework for 
analyzing academic emotions in these learning and teaching contexts. 
Positive academic emotions, such as enjoyment and hope, promote 
engagement, whereas negative emotions, such as anxiety and bore-
dom, can hinder the adaptation process. To improve the eff ectiveness 
of staff  training, programs should focus on fostering positive-high 
arousal academic emotions and enhancing training self-effi  cacy. This 
requires a personalized and precise training approach based on adap-
tive technologies that address the unique needs of each staff  member.
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4.4. Pedagogical conditions for the adaptation 
of a young teacher to scientifi c and pedagogical activity
The successful transition of a young teacher into the academic 

profession is contingent upon a specifi c set of pedagogical conditions 
that facilitate the development of professional identity and the acquisi-
tion of instructional profi ciency. One of the most critical conditions is 
the presence of a supportive and inclusive learning environment with-
in the higher education institution itself. This environment should be 
characterized by predictable routines, emotional safety, and respect for 
diversity, which together create a pedagogical space where the novice 
teacher can thrive without the constant fear of failure. Such a space 
is not incidental but is deliberately constructed through institutional 
policies and the modeling of inclusive practices by senior colleagues.

The development of practical sense and an embodied teacher iden-
tity serves as a foundational pedagogical condition for young staff . 
Young teachers need structured opportunities to cultivate their sense 
of the classroom – a symbolic awareness and gut feeling that guides 
their interaction with students. This involves learning how to interpret 
non-verbal cues and maintain reciprocal visual contact, skills that are 
often challenged in purely digital or remote teaching contexts. Uni-
versities should, therefore, provide training that focuses not just on 
technical skills but on the relational and sensory aspects of teaching, 
utilizing blended learning formats to balance in-person and digital re-
lations with students.

Mentorship and interinstitutional networking represent another es-
sential condition for successful adaptation. New staff  members benefi t 
immensely from participating in professional conversations, lesson 
studies, and peer reviews, which allow them to exchange expertise and 
co-construct knowledge with more experienced colleagues. These in-
teractions provide diverse perspectives that are not biased by internal 
political agendas, off ering a refreshing view of the pedagogical chal-
lenges the young teacher faces. Collaborative learning environments 
shift the focus from institutional competition to cooperation, fostering 
a sense of shared vision and commitment to the academic community.

Institutional support for the use of innovative methodologies, such 
as fl ipped classrooms, problem-based learning, and the integration of 
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artifi cial intelligence, is a vital condition for professional growth in 
the 21st century. Young teachers require ongoing technical and insti-
tutional support to eff ectively implement these methods, as well as a 
curricula that emphasizes active participation and student agency. Dif-
ferentiation in teaching – adapting instructional approaches to meet di-
verse student needs – should be presented as a core competency rather 
than an optional add-on. When teachers are equipped to diff erentiate 
their instruction, they create more equitable learning environments 
that enrich the lives of all classroom members (Table 9).

Table 9. Pedagogical conditions and 
their corresponding functions for adaptation

Pedagogical 
Condition

Function for the Young 
Teacher Indicators of Success

Inclusive Institu-
tional Climate

Provides psychological 
safety and belonging

Reduced turnover and 
increased innovation

Embodied Identi-
ty Training

Develops classroom aware-
ness and practical sense

Eff ective management of 
classroom dynamics

Structured Men-
torship

Facilitates knowledge ex-
change and integration

Faster transition from 
novice to expert status

Technological 
Support

Ensures profi ciency of 
digital tools and AI

Successful integration of 
technology in teaching

Refl ective Com-
munities

Supports alignment of per-
sonal values and roles

Strong professional identi-
ty and role clarity

In addition to these conditions, the development of soft skills – 
such as empathy, communication, and stress coping – is increas-
ingly recognized as integral to professional success. Modern edu-
cational processes require the teacher to be an all-round individual 
capable of fulfi lling social functions beyond simple knowledge 
transmission. Young specialists who possess high levels of creative 
competence and social-emotional skills are better equipped to nav-
igate the diffi  culties caused by role inversion and status change. 
Furthermore, under the conditions of war, the pedagogical condi-
tions for adaptation must include psychosocial protection and the 
ability to organize safe learning environments despite severe dis-
ruptions. Training in universities should focus on building individ-
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ual resilience that can then be translated into national resistance 
and community vitality.

The systematic process of teacher professional growth, often re-
ferred to as pedagogical systematization, provides a coherent strate-
gy for improving the quality of teaching. This model emphasizes that 
professional growth should be ongoing, contextualized, and refl exive, 
highly embedded in the teacher’s day-to-day life. By introducing con-
tinuous learning, application, feedback, and refi nement cycles, insti-
tutions can help young teachers internalize new knowledge and itera-
tively develop their pedagogical competencies. This approach also an-
imates professional responsibility and motivation by giving teachers 
clear criteria for self-evaluation and growth.

The role of instructional materials also changes as the young 
teacher gains experience. In the early stages, teacher-created materials 
provide a necessary structure for the classroom, while in later stages, 
they serve as a tool for refl ection and refi nement of practice. Providing 
teachers with high autonomy in selecting and adapting these materials 
is closely tied to increased classroom confi dence. Furthermore, pro-
fessional development programs that use models of eff ective practice 
and provide coaching and expert support have been found to be most 
successful in changing teacher practices and improving student out-
comes.

Finally, the adaptation of young teachers must address the unique 
challenges of the digital age. This includes understanding the ethical 
implications of data privacy and the potential for algorithmic bias in 
AI-based learning tools. Eff ective adaptation requires that educators 
not only acquire digital teaching skills but also understand their role 
as co-designers of the educational experience. By fostering a culture 
of collaboration among educators, legislators, and technology devel-
opers, universities can support a more balanced and equitable edu-
cational landscape where all staff  members have access to the latest 
pedagogical advancements.

The professional adaptation of scientifi c and pedagogical staff  is a 
multifaceted process that is essential for the vitality and eff ectiveness 
of the modern university. By understanding adaptation as a dynam-
ic negotiation between the individual and the socio-ecological envi-
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ronment, institutions can develop targeted strategies to support staff  
throughout their career trajectories. The identifi cation of various types 
of adaptation – from physiological to technological – emphasizes the 
breadth of skills and resilience required in the contemporary academic 
landscape. Furthermore, the progression through stages of initiation, 
dilemma, and leadership expansion highlights the importance of sus-
tained institutional support and the need for structured developmental 
pathways.

Motivational mechanisms, particularly self-effi  cacy and intrinsic 
motivation, serve as the internal engines of adaptation, while support-
ive leadership and institutional resources provide the external fuel. 
Creating the appropriate pedagogical conditions, such as inclusive 
climates, structured mentorship, and refl ective communities, is vital 
for the growth of young teachers and their successful integration into 
the academic community. Under the conditions of war, these process-
es become even more critical, as the educator’s ability to adapt and 
maintain continuity serves as a source of stability and hope for society. 
Ultimately, the systematic support of professional adaptation ensures 
that pedagogical staff  are equipped to meet the evolving demands of 
higher education while maintaining their professional identity and 
well-being.
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Theme 5

PROFESSIONAL POSITIONS OF SCIENTIFIC 
AND PEDAGOGICAL STAFF IN THE PROCESS 

OF INTERACTION WITH STUDENTS

5.1. Modern roles and functions of the teacher in higher educa-
tion. 

5.2. Functions of the teacher in the conditions of distance learning 
and their transformation during the period of war. 

5.3. The role of digital tools and platforms in ensuring the conti-
nuity of the educational process in crisis situations.

5.4. The impact of using artifi cial intelligence on the pedagogical 
profi ciency of the teacher.

5.1. Modern roles and functions 
of the teacher in higher education
The contemporary landscape of higher education has undergone 

a profound remodeling of professional positions, moving away from 
a uniform academic profi le toward a diversifi ed spectrum of special-
ized functions. This evolution is driven by the increasing complexity 
of institutional strategies and the diverse needs of the student body, 
necessitating a diff erentiation of roles that align more closely with 
specifi c educational objectives. The academic workforce is shifting 
toward models where teaching and research are unbundled, leading to 
the rise of education-focused roles that prioritize pedagogical excel-
lence and student engagement over traditional research output.1 This 
shift refl ects a move toward institutional effi  ciency and a recognition 
that the professional positions of pedagogical staff  must be adapted to 
meet the demands of a knowledge-driven economy.

In this context, the traditional integrated academic role, which 
combined teaching, research, and governance, is increasingly supple-
mented by specialists who focus on the scholarship of learning and 
teaching. This diff erentiation is a response to the pressures of mas-
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sifi cation and the need for higher education institutions to preserve 
their competitive edge. The development of these specialized roles 
allows pedagogical staff  to develop a deeper expertise in student-cen-
tered pedagogies and the evaluation of educational innovations. This 
transition is not merely administrative; it represents a foundational 
change in the interaction between the educator and the learner, where 
the teacher’s primary function is to facilitate academic and personal 
growth rather than acting as a simple transmitter of information.

The historical evolution of these roles can be understood through 
several distinct models of instruction. In the managers-of-learning ap-
proach, the educator assumes the position of a designer and overseer 
of the learning environment, guiding students toward specifi c goals 
through the orchestration of diverse resources and activities. This 
model emphasizes the teacher’s role as a facilitator for learners, help-
ing them develop both subject-specifi c knowledge and broader pro-
fessional competencies. The shift toward this model is supported by 
the growing emphasis on student-centered strategies, which prioritize 
what the learner does to achieve outcomes rather than what the teacher 
does to deliver content (Figure 13).

The modern teacher must also serve as a bridge between academ-
ic theory and workplace practice. Soft skills such as communication, 
problem-solving, and adaptability have become the main predictors of 
job advancement, yet many graduates fi nd themselves unprepared for 
the realities of professional environments. Consequently, pedagogi-
cal staff  are increasingly expected to incorporate the development of 
these transferable skills into their daily interactions with students. This 

Figure 13. Characteristics of contemporary models
of academic roles for instructors
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can be achieved through the use of challenge questions and real-life 
problem scenarios, which require students to engage in deep analysis 
and evaluation. This approach changes the professional position of the 
teacher from an authority fi gure to a coach who facilitates productive 
conversations and peer collaboration.

Furthermore, the professional identity of pedagogical staff  in the 
modern university is increasingly defi ned by the necessity for contin-
uous professional development. Becoming a skilled teacher requires 
ongoing engagement with contemporary pedagogies, refl ective prac-
tice, and peer review. This is particularly crucial for educators who 
may have extensive disciplinary expertise but limited formal training 
in education. The move toward specialized teaching roles provides a 
framework for pedagogical staff  to focus on the development of ef-
fective instructional strategies and the integration of educational tech-
nologies. This ongoing development is essential for maintaining the 
quality of higher education and ensuring that the interaction between 
staff  and students remains relevant in a rapidly changing social and 
economic context.

The interaction between pedagogical staff  and students is also in-
fl uenced by the growing importance of relational pedagogy. The social 
aspect of educational relationships is a foundational underpinning to 
educational practice rather than a secondary addition. The relationship 
is a dynamic process where attitudes and rituals are subject to change 
over time, shaped by the expectations and experiences of both parties. 
In this framework, the teacher’s ability to create an atmosphere of 
belonging and mutual respect is as important as their subject matter 
expertise. This relational approach helps students develop a sense of 
self and community, which are vital for successful learning outcomes 
and long-term academic success.

5.2. Functions of the teacher in the conditions of distance 
learning and their transformation during the period of war
The move to distance learning, while initially a response to the 

pandemic, has been profoundly remodeled and intensifi ed during the 
war, particularly in the Ukrainian context. Under the conditions of 
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war, distance education has become a critical mechanism for ensuring 
the continuity of the educational process and the preservation of na-
tional scientifi c potential. Online instruction has played a vital role in 
strengthening the resilience of academic pursuits in the face of wide-
spread disaster.8 The functions of pedagogical staff  during the war 
have expanded to include the management of compounded adversity, 
where the typical pressures of teaching are combined with the stress 
of insecurity, air raids, and frequent infrastructure failures (Table 10).

One of the most signifi cant changes in the functions of the teacher 
during the war is the shift toward a care-based pedagogy that priori-
tizes the psychological well-being of students. Pedagogical staff  are 
often the fi rst point of contact for students experiencing trauma, and 
their role as a mentor has taken on a new dimension of psychologi-
cal stewardship. Educators have had to master diverse psychological 
methods to help students avoid panic attacks during air alarms that 
occur during live classes. This involvement in student well-being is 
not just a secondary task but a foundational part of the teacher’s pro-
fessional position, as maintaining a safe and supportive learning envi-
ronment is a prerequisite for any academic progress.

The role of the teacher as a facilitator of learning has also been 
reconfi gured to accommodate the displacement of students and staff . 
The expansion of digital platforms has allowed for the continuity of 
education even when millions are forced to move. For pedagogical 
staff , this means managing highly fragmented student groups and de-
veloping asynchronous resources that can be accessed whenever con-

Table 10. The transformation of the roles of academic 
and teaching staff  during wartime
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ditions allow. The ability to diff erentiate instruction for individuals 
who may have no internet access or are in occupied territories is a 
vital function that requires a high level of pedagogical profi ciency and 
fl exibility. Teachers must provide online studying not only to supply 
educational services but also to save the university structure and main-
tain scientifi c potential in the face of ongoing confl ict.

Furthermore, pedagogical staff  under the conditions of war act 
as agents of change and symbols of institutional stability. By con-
tinuing to hold classes and engage with students, educators provide 
a sense of routine and a vision for the future that are essential for 
national resilience. The study of relocated universities shows that 
digital transformation has been essential for maintaining institution-
al integrity amidst physical displacement. Pedagogical staff  in these 
institutions have had to navigate the dual role of being victims of the 
confl ict while simultaneously providing leadership and support for 
their academic community. This multifaceted role requires a high 
degree of adaptability and a commitment to the ethical principles of 
education.

The interaction between teachers and students during the war is 
also characterized by an increased focus on critical digital literacy and 
the management of information. Educators are tasked with helping 
students navigate the complex information environment of the war, 
battling disinformation and ensuring the security of communication 
networks. This function is essential for protecting students from psy-
chological manipulation and for fostering the critical thinking skills 
necessary for informed citizenship. The teacher’s position as a source 
of verifi ed knowledge and a guide for navigating complex social re-
alities is more important than ever, highlighting the profound shift in 
the educator’s functions from academic instructor to a comprehensive 
social and psychological supporter.

Finally, the sustainability of the pedagogical staff ’s methodolog-
ical competence is a major concern during the war. Monitoring and 
supporting the professional development of teachers is essential for 
ensuring the quality of higher education in a turbulent environment. 
As proposed by models of sustainable development for pedagogical 
staff , ongoing assessment and the acquisition of new IT competencies 
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are necessary for teachers to eff ectively meet the evolving needs of 
their students. This focus on competence development ensures that 
pedagogical staff  can continue to innovate and adapt their teaching 
practices, even under the most challenging conditions of war, thereby 
securing the future of the educational system and the prosperity of 
forthcoming generations.

5.3. The role of digital tools and platforms in ensuring 
the continuity of the educational process in crisis situations
The continuity of the educational process during the war is funda-

mentally dependent on the structure of digital tools and platforms that 
enable interaction between pedagogical staff  and students. In Ukraine, 
this has been achieved through a mission-oriented innovation system 
that leverages digitalization as a key element of wartime resilience. 
This approach involves a systems-wide creation and diff usion of in-
novative products and processes, such as the Diia platform, which 
streamline government functions and support access to essential pub-
lic services, including education. For pedagogical staff , these tools 
provide the necessary framework for maintaining a stable and safe 
learning environment despite the physical disruptions caused by the 
confl ict (Figure 14).

Figure 14. Digital engagement tools to support the continuity 
of learning
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Learning Management Systems (LMS), such as Moodle, have 
proven to be the most essential tools for instructional continuity. The 
study of relocated higher education institutions indicates that over 
85% of participants identify these platforms as pivotal in maintain-
ing educational quality. Moodle allows pedagogical staff  to organize 
content, manage user activity, and ensure that academic resources re-
main accessible to students regardless of their physical location. The 
integration of cloud-based solutions, supported by international part-
ners has further enhanced institutional resilience by preserving criti-
cal data and enabling uninterrupted access to educational assets. This 
digital structure allows for a smoother transition during displacement 
and ensures that the university can continue to function as a cohesive 
community.

Video conferencing platforms like Zoom and MS Teams have also 
played a vital role in maintaining the social and emotional connection 
between teachers and students. During the war, the demand for these 
familiar tools has increased because they provide the real-time inter-
action that is necessary for emotional support and interactive learn-
ing. However, the use of these tools is often limited by power outages 
and internet disruptions, necessitating a multi-synchronous approach 
where live sessions are supplemented by recorded content and mes-
saging apps like Telegram and Viber. This fl exibility is a key attribute 
of pedagogical staff  who must adapt their delivery to the varying tech-
nical constraints faced by their students.

The implementation of AI-driven chatbots is another innovative 
strategy that has supported educational continuity during the war. These 
tools provide real-time communication and support, which is especially 
important during crises when pedagogical staff  may be unavailable due 
to power outages or other disruptions. Chatbots can off er guidance on 
academic requirements, safety protocols, and psychological resources, 
thereby ensuring that students have constant access to essential infor-
mation. This automation of support tasks reduces the burden on ped-
agogical staff , allowing them to focus on more complex instructional 
and supportive functions. The use of AI in this context demonstrates 
how technological interventions can be leveraged to build resilience and 
sustain the quality of higher education in war zones.



–  72  –

Beyond internal institutional tools, national platforms such as the 
All-Ukrainian Online School have provided a repository of instruc-
tional content that has been vital for students displaced within the 
country and abroad. These platforms have enabled the vast majority 
of schools and universities to complete their academic years despite 
the upheaval of war. This centralized digital structure ensures that stu-
dents have access to high-quality content that is aligned with national 
standards, thereby preserving the integrity of the educational system. 
The preservation and dissemination of Ukrainian-language instruc-
tional content through these platforms is also a vital act of cultural 
resilience that helps displaced learners maintain their connection to 
their national identity.

The role of digital tools also extends to the internationalization 
of higher education during the war. Virtual exchange models allow 
Ukrainian students and staff  to collaborate with European universi-
ties and participate in international research and innovation networks. 
These platforms provide pathways for youth employability and entre-
preneurship, ensuring that the skills developed during the war remain 
relevant in a global context. For pedagogical staff , virtual exchanges 
off er opportunities for professional development and international co-
operation, which are essential for maintaining the competitiveness of 
the Ukrainian educational sector. The integration of digital tools into 
the strategic planning of higher education institutions is therefore a 
key factor in ensuring long-term academic development and recovery.

5.4. The impact of using artifi cial intelligence 
on the pedagogical profi ciency of the teacher
The integration of artifi cial intelligence into higher education has 

introduced a new dimension to the pedagogical profi ciency of staff , 
characterized by the augmentation of human expertise through da-
ta-driven insights. AI systems provide real-time feedback and pattern 
recognition that allow for more dynamic and continuous assessment 
methods. This change is not merely technical but deeply pedagogical, 
as AI does not replace the educator but serves as a partner in the learn-
ing process. The eff ective use of these technologies is closely related 
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to the teacher’s level of AI literacy – their ability to understand, criti-
cally evaluate, and eff ectively utilize AI within instructional contexts.

A central concept in the impact of AI on pedagogical profi ciency is 
the enhancement of professional vision (Table 11). AI-enhanced sys-
tems, such as learning analytics and dashboards, assist teachers in this 
process by highlighting student engagement levels and pinpointing 
learning gaps. This allows pedagogical staff  to adjust their methods in-
stantly and refi ne their ability to predict student responses to diff erent 
instructional strategies. By providing actionable recommendations, AI 
supports adaptive teaching that can be tailored to the dynamic needs 
of students in real-time.

The incorporation of the technological pedagogical content 
knowledge framework is essential for the successful integration of 
AI tools like ChatGPT into the classroom. This helps pedagogical 
staff  align advanced AI capabilities with appropriate pedagogical 
strategies, ensuring that the technology complements the course 
content and meets the specifi c needs of students. In academic writ-
ing courses, for instance, generative AI can enhance effi  ciency by 
providing content ideas and immediate feedback, accelerating the 
writing process without compromising the individuality of student 
expression. This collaborative dynamic between the student and 
the AI fosters critical thinking and empowers learners to develop 
a distinctive voice, provided they are guided by an expert teacher 
who understands the ethical and pedagogical implications of the 
technology.

Table 11. The transformation of pedagogical competencies 
in the age of artifi cial intelligence: mechanisms and outcomes
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However, the use of AI also brings new challenges that require 
a rethinking of teacher training and development. Pedagogical staff  
must navigate the risks of AI anxiety and ensure that the reliance on 
technology does not weaken students’ independent thinking and prob-
lem-solving skills. Professional development programs must therefore 
encompass not only the technological features of AI but also its peda-
gogical contributions to instructional processes, such as formative as-
sessment and conceptual visualization. Educators need opportunities 
to observe how AI can support key instructional goals and must devel-
op the ability to critically evaluate AI-generated content for accuracy 
and pedagogical appropriateness.

The impact of AI on the professional profi ciency of teachers also 
involves a shift toward a more comprehensive and process-focused 
evaluation of learning. AI-driven evaluation models allow for a tran-
sition from static point-in-time testing to embedded, formative assess-
ment that is more aligned with modern educational objectives. This 
approach provides students with instantaneous diagnostic insights, 
allowing them to refl ect and self-regulate with greater effi  cacy. For 
pedagogical staff , this means a remodeling of their assessment prac-
tices to focus on the long-term development of student competencies 
across the entire curriculum. The synergy between instructors and AI 
can thus lead to more profound and inclusive learning assessment 
methodologies.

Finally, the involvement of pedagogical staff  in the co-design of AI 
solutions is crucial for ensuring that these technologies are pedagogi-
cally robust and aligned with the needs of the educational community. 
Professional learning models that involve teachers in the development 
of AI tools help them learn about complex pedagogical concepts and 
develop new mental models while refi ning their knowledge-based rea-
soning skills. This collaborative approach ensures that AI technolo-
gies serve the meaningful goals of education and are integrated into 
teachers’ practice in a way that respects their professional judgment 
and autonomy. The future of higher education lies in this balanced 
integration of technological profi ciency and pedagogical expertise, 
where AI serves as a catalyst for innovation and the continuous im-
provement of student outcomes.
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Theme 6

SOFT/HARD SKILLS OF SCIENTIFIC 
AND PEDAGOGICAL STAFF

6.1. Dispositional characteristics of the teacher’s personality. 
6.2. The signifi cance of soft skills for successful professional ac-

tivity. 
6.3. Techniques and means for developing soft skills in teachers 

and students. 
6.4. The role of the teacher as a facilitator in forming critical 

thinking in students. 
6.5. Volunteering as a tool for implementing Sustainable Develop-

ment Goals in the educational environment.

6.1. Dispositional characteristics of the teacher’s personality
The investigation into the dispositional characteristics of ped-

agogical staff  necessitates a departure from the reductive models of 
technical competency that have historically dominated the discourse 
on teacher education. Instead, a more sophisticated understanding of 
the teacher’s personality is required, one that recognizes the essential 
interplay of competencies, dispositions, and relational skills within 
the dynamic complexity of the educational environment. There is an 
urgent need to reorient teacher evaluation away from easily observed 
behaviors and toward the critical dispositions that constitute the habits 
of action and moral commitments essential to eff ective teaching. This 
perspective advocates for a redefi nition of professionalism, moving 
from individual technocratic performance toward a collective respon-
sibility centered on trust, moral purpose, and human fl ourishing.

In this context, the personality of the teacher is viewed not as a 
static set of traits but as a developing repertoire of insights and capa-
bilities that are built over time. This repertoire refl ects a profession-
al identity that is deeply relational and context-sensitive, particularly 
when operating under the conditions of war, where the demand for 
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emotional resilience and adaptive expertise is paramount. The prag-
matic perspective on these dispositions suggests that habits are em-
bodied dispositions to act and create meaning in the world. When 
pedagogical staff  encounter situations where their habitual actions are 
interrupted – a phenomenon described as a gap – they must engage in 
a meaning-making process to develop a new or more nuanced reper-
toire for functional coordination with their environment.

The importance of internalizing these dispositions is further un-
derscored by the relationship between personality profi les and occupa-
tional well-being. Research classifying pedagogical staff  into adaptive 
and maladaptive personality profi les reveals that those with highly 
adaptive traits exhibit signifi cantly higher levels of learning well-be-
ing and professional fulfi llment. A sense of calling serves as a vital 
mediating factor between professional identity and career well-being, 
reinforcing the teacher’s autonomy and competence. Such fi ndings 
highlight the necessity for school administrators to develop support 
structures that bolster the intrinsic strengths of pedagogical staff , fos-
tering an environment where teachers can fl ourish despite the high 
workload and emotional challenges encountered during the war.

From the perspective of the student, the value of teacher personal-
ity is often defi ned by attributes such as empathy, respect, and enthu-
siasm. Students consistently express a preference for faculty members 
who demonstrate clarity of communication and an approachable de-
meanor, as these factors are essential to growing positive relationships. 
Such relational dynamics are not merely interpersonal niceties but are 
predictive factors of student motivation, retention, and performance. 
However, there are risks associated with the idealization of the teach-
er-student relationship, including dynamics of dependence or the un-
conscious projection of unresolved issues, which can lead to unethical 
use of power or emotional burnout on the part of the pedagogical staff .

The theoretical synthesis of teacher eff ectiveness must there-
fore embrace the non-linearity of the teacher’s journey. Assessments 
of teacher performance should recognize the developmental nature 
of professional capacities rather than judging early career teachers 
against the standards of seasoned professionals (Table 12). This hu-
man-centered approach to professional practice emphasizes the need 
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for robust school-university partnerships and the professionalization 
of the role of mentor teachers, ensuring that the next generation of 
pedagogical staff  is prepared for the intricacies of modern practice.

The cultivation of these dispositional characteristics is a lifelong 
process that requires continuous engagement with one’s own practices 
and the needs of the students. By focusing on the emotional and ethi-
cal dimensions of the profession, pedagogical staff  can move beyond 
the constraints of standardized accountability toward a more authentic 
and impactful mode of teaching. This shift is vital for maintaining the 
health of the educational system, particularly as global shortages and 
pressures for standardization continue to challenge the retention and 
development of qualifi ed teachers.

6.2. The signifi cance of soft skills 
for successful professional activity
The contemporary labor market has witnessed a signifi cant shift 

in the valuation of professional competencies, with soft skills emerg-
ing as primary predictors of career success and employability. In the 
context of higher education, soft skills refer to a multidimensional set 
of interpersonal, communication, and emotional competencies that 
enable individuals to function eff ectively and harmoniously in both 
social and professional environments. While hard skills are essential 
for technical tasks, the intangible nature of soft skills allows pedagog-
ical staff  and students to navigate complex social dynamics, resolve 

Table 12. Analysis of personality dimensions in the context 
of professional self-actualization and psychological well-being
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confl icts, and adapt to the rapid changes associated with the Fourth 
Industrial Revolution.

The classifi cation of soft skills often distinguishes between person-
al, social, and methodological competencies. Personal skills encompass 
qualities such as self-awareness, resilience, creativity, and a commit-
ment to organizational values. Social skills involve eff ective verbal and 
written communication, teamwork, leadership, and multicultural adapt-
ability. Methodological skills, which include adaptability to change, 
analytical thinking, and decision-making, have been identifi ed as par-
ticularly signifi cant for students’ commitment to their educational insti-
tutions. Methodological skills off er a stronger connection to academic 
success and institutional loyalty because they align closely with the pro-
fessional goals and expectations of the modern workforce. 

For pedagogical staff , soft skills serve as structuring conditions of 
their professional practice, enabling the articulation of emotional and 
relational dimensions that are crucial for eff ective teaching. Empathy, 
active listening, and emotional self-regulation are essential for build-
ing inclusive and motivating classroom environments, particularly in 
disciplines where bodily and situational interactions are constant. Fur-
thermore, the ability to work collaboratively in teams allows educators 
to integrate diverse perspectives and generate innovative solutions to 
pedagogical challenges. This collaborative capacity is also identifi ed 
as a predictive factor of teacher self-effi  cacy and the quality of instruc-
tional interaction.

The signifi cance of soft skills is amplifi ed under the conditions of 
war, where the ability to manage stress, cope with trauma, and main-
tain a positive attitude is vital for both students and pedagogical staff . 
In such environments, eff ective communication stands out as a core 
element that reduces misunderstandings and enhances intra-team co-
hesion. Moreover, the integration of soft skills into higher education 
curricula is no longer a luxury but a critical necessity for ensuring 
that graduates are prepared for the demands of the global economy. 
Research indicates that employers prioritize the ability to collaborate 
and navigate complex social dynamics over technical expertise alone, 
as innovation and teamwork are key drivers of organizational success 
(Figure 15).
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The ongoing development of these skills requires pedagogical staff  
to recognize the limitations of traditional information-based teaching. 
Instead, they must incorporate opportunities for skill acquisition with-
in classroom tasks and assignments, guiding students to understand 
the transferability of these competencies to varied environments. 
Universities that fail to emphasize the development of employability 
skills risk leaving graduates unprepared for the challenges of the cor-
porate world, where interpersonal dynamics often dictate the pace of 
career advancement.

6.3. Techniques and means for developing soft skills 
in teachers and students
The pedagogical shift toward the development of soft skills re-

quires the adoption of active, refl ective, and immersive learning meth-
odologies. Research identifi es several eff ective strategies, including 
project-based learning, collaborative learning, and social and emo-
tional learning programs, which strengthen emotional intelligence 
and interpersonal relationships. These methodologies are designed to 
move beyond the acquisition of facts and toward the mobilization of 
knowledge to achieve specifi c goals. For pedagogical staff , the use of 
practical and refl ective training, often integrated with emotional re-
fl ection, has proven eff ective in strengthening competencies like em-
pathy and self-regulation.

A revolutionary tool in the development of soft skills is Virtual Re-
ality (VR), which provides immersive and controlled environments for 
practicing complex social interactions. Studies demonstrate that VR-
based training is four times faster than traditional classroom settings and 

Figure 15. Classifi cation of soft skills for academic and
teaching staff  in today’s educational landscape
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signifi cantly increases participants’ confi dence in applying what they 
have learned. VR allows for the simulation of realistic managerial con-
versations, such as confl ict resolution or providing feedback, enabling 
users to regulate their emotions and improve their communication in 
a safe environment. Furthermore, v-learners report being nearly four 
times more focused and signifi cantly more emotionally connected to the 
training content than their classroom or e-learning peers.

In addition to immersive technologies, self-directed learning mod-
els contribute to soft skill development by enhancing the ability of stu-
dents and teachers to plan, implement, and evaluate their own learn-
ing processes. Methods such as fl ipped learning and digital mediation 
have also been eff ective in fostering resilience and autonomy. Crucial-
ly, the development of these skills does not necessitate the creation of 
a new syllabus; rather, it can be achieved by incorporating challenge 
questions and real-life scenarios into existing coursework, encourag-
ing students to engage in research and collaborative problem-solving.

The fulfi llment of basic psychological needs – autonomy, compe-
tence, and relatedness – is central to the internalization of soft skills. 
Self-determination theory suggests that when these needs are met during 
teacher education, the consolidation of socio-emotional competencies is 
more eff ective. This process is further supported when pedagogical staff  
draw connections to students’ prior knowledge and provide construc-
tive feedback, allowing for the practice and revision of work toward 
growing competence. Assessment for learning, rather than merely for 
grading, serves as a critical tool in this developmental process, helping 
students understand their own learning strategies and goals (Table 13).

Table 13. Comparative eff ectiveness of diff erent learning
 modalities for developing soft skills
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The successful implementation of these techniques requires peda-
gogical staff  to possess high levels of feedback literacy and an under-
standing of how to integrate transferable skills within the curriculum. 
Challenges such as large lecture groups and a lack of explicit teaching 
methods must be overcome to ensure that students are not only aware 
of the importance of soft skills but are also capable of communicat-
ing these competencies during professional interviews and workplace 
tasks.

6.4. The role of the teacher as a facilitator 
in forming critical thinking in students
The role of the teacher in the modern higher education setting has 

transitioned from being the primary source of knowledge to acting as 
a facilitator who guides students toward the independent acquisition 
and application of information. This role is fundamental to the for-
mation of critical thinking, which involves cognitive development 
to process knowledge through the consideration of multiple credible 
and evident sources. The prime goal of critical thinking facilitation 
is for students to develop the ability to make better decisions, solve 
problems supported by evidence, and be less receptive to cognitive 
biases.

Facilitating critical thinking requires a comprehensive ped-
agogy that moves away from rote memorization and recitation. 
Teachers are expected to establish the framework for the learn-
ing process, guide students in acquiring conceptual understanding, 
and direct their attention to essential details. This is often achieved 
through guided facilitation involving refl ective exercises, inquiry 
mind maps, and structured interactions that help students apply 
theoretical knowledge in practical settings. The use of such tools 
positively infl uences students’ analytical capabilities and overall 
academic performance.

However, the eff ective facilitation of critical thinking is often 
hindered by signifi cant barriers. In many contexts, including English 
language classes, teachers may lack a clear understanding of critical 
thinking concepts or face constraints such as inadequate materials 
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and inappropriate assessment tasks. Furthermore, the transition to 
the role of a facilitator requires a shift in teacher perceptions and 
a commitment to professional learning (Table 14). Teachers often 
prioritize standardisation and conformity due to curriculum-centric 
pressures, leaving little room for students to engage in deep critical 
inquiry.

Communicative acts during the learning process also play a deci-
sive role in fostering or impeding critical thinking. Facilitators who 
use wondering, continuous questioning, and open requests for sharing 
perspectives are more likely to engender inquiry-oriented talk among 
students. In contrast, a focus on «telling» or organizing conversation-
al phases without engendering interaction can lead to disconnected 
talk where participants do not fully understand the expectations of the 
learning task. This underscores the importance of meta-communica-
tion, where facilitators explain the need for and how to engage in crit-
ical dialogue.

The importance of the facilitator role is even more pronounced 
under the conditions of war, where pedagogical staff  must help stu-
dents dissect complex problems and generate innovative solutions to 
real-world crises. By acting as organizers of the learning environment 
rather than traditional information transmitters, teachers can help chil-
dren and young adults develop the cognitive powers necessary to face 
the rapid changes associated with Artifi cial Intelligence and the evolv-
ing structure of employment.

Table 14. The functional model of the teacher-facilitator: 
from pedagogical practices to educational outcomes



–  83  –

6.5. Volunteering as a tool for implementing Sustainable 
Development Goals in the educational environment
The integration of volunteerism into the educational environment 

has emerged as a vital tool for the implementation of the Sustainable 
Development Goals (SDGs), particularly those related to quality ed-
ucation, environmental protection, and community resilience. Volun-
teering is an activity where individuals take responsibility to contrib-
ute to community needs, serving as a conduit for achieving long-term 
sustainable progress. In higher education, volunteerism enriches the 
learning experience and cultivates a sense of civic duty, preparing stu-
dents for active societal participation after graduation (Figure 16).

Volunteerism aligns closely with SDG 4, which aims to ensure inclu-
sive and equitable quality education and promote lifelong learning op-
portunities for all. Specifi cally, sub-goals such as SDG 4.7 focus on the 
knowledge and skills needed to promote sustainable development, which 
can be achieved through global citizenship education and appreciation of 
cultural diversity. Programs that integrate community-engaged teaching 
and learning allow students to explore non-governmental organizations 
and engage in activities that address environmental stewardship and so-
cial equity. This integration not only advances academic learning but also 
cultivates essential soft skills like collaboration and social awareness.

Environmental volunteerism represents another signifi cant mode 
of participation, where individuals engage in activism, species moni-
toring, and restoration eff orts. Studies show that environmental volun-
teers are often highly educated, with a signifi cant percentage holding 
advanced degrees, and are motivated by a desire to contribute to pub-
lic purposes such as solving environmental problems. For secondary 
school students, participation in such programs has been linked to im-
proved well-being and a greater awareness of their behavior toward 

Figure 16. Classifi cation of diff erent types of volunteering 
and their relationship to sustainable development goals
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the environment. Furthermore, volunteering helps build community 
resilience, which is especially critical during the war when social 
causes and community needs are at their most urgent.

Despite the high level of awareness regarding sustainability and 
volunteering, many graduates face challenges in putting this knowl-
edge into practice at higher levels of decision-making. Participation 
is often limited to off ering ideas rather than constructing projects or 
shaping policy. To overcome this, higher education institutions must 
act as catalysts for change, integrating sustainability across all dis-
ciplines and promoting sustainable practices among all stakeholders. 
This includes facilitating staff  meetings that focus on zero-waste ap-
proaches and conducting workshops to help students and staff  under-
stand their roles in promoting environmental responsibility.

The signifi cance of volunteerism in the educational context is fur-
ther reinforced by its role as an instrument for global learning and the 
promotion of justice. During health emergencies or periods under the 
conditions of war, non-formal community-based volunteering off ers 
hope and serves as a complementary practice to maintain access to 
education for vulnerable populations. By institutionalizing such prac-
tices within an appropriate policy framework, educational systems can 
ensure that the next generation of leaders is empowered to work col-
laboratively toward a sustainable future that benefi ts everyone.

In conclusion, the professional activity of pedagogical staff  in 
modern higher education is defi ned by a complex synthesis of dispo-
sitional characteristics, soft skills, and the ability to facilitate critical 
inquiry within the context of global sustainability. The evolution of 
teacher professionalism from a technocratic focus to a relational and 
moral commitment is a necessary response to the challenges of the 
21st century. Through the adoption of immersive technologies, active 
learning methodologies, and the integration of volunteerism into the 
curriculum, pedagogical staff  can cultivate the high-level competen-
cies required for students to fl ourish in an increasingly complex and 
unpredictable professional landscape. This holistic approach ensures 
that education remains a vital force for individual growth and socie-
tal resilience, particularly under the demanding conditions of war and 
rapid technological change.
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Theme 7

SELF-MANAGEMENT AS A TECHNOLOGY 
FOR THE PROFESSIONAL SELF-DEVELOPMENT 

OF SCIENTIFIC AND PEDAGOGICAL STAFF

7.1. Features of goal-setting and planning for professional devel-
opment. 

7.2. Tools for managing professional self-development. 
7.3. Barriers to managing professional self-development and ways 

to overcome them.

7.1. Features of goal-setting and planning 
for professional development
The professional progression of scientifi c and pedagogical staff  

within the modern higher education system is no longer a peripheral 
concern but a central necessity for institutional effi  cacy and academ-
ic excellence. Self-management, viewed as a structured technology, 
provides a comprehensive framework through which educators and 
researchers can navigate the complexities of their careers. This tech-
nology involves the conscious regulation of one’s intellectual and 
emotional resources to achieve specifi c professional milestones while 
maintaining a high level of pedagogical quality. Professional develop-
ment should be understood as the evolution of a person within their 
professional role, a process that is constructed through formal edu-
cation, workplace interactions, and continuous self-projecting. This 
perspective shifts the focus from institutional mandates to individu-
al agency, where the educator becomes the primary architect of their 
own growth.

The application of self-management as a technology requires a 
deep understanding of the motivational drivers that sustain long-term 
commitment to professional growth. The eff ectiveness of educational 
organizations is fundamentally contingent upon the motivation and 
involvement of their human resources. For scientifi c and pedagogical 
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staff , this motivation is often rooted in the pursuit of self-actualization, 
where the satisfaction of esteem and cognitive needs leads to increased 
fulfi llment and performance. Within the context of higher education, 
this technology manifests as a systematic approach to identifying de-
velopmental needs, setting ambitious yet achievable objectives, and 
employing specialized tools to monitor progress.

The establishment of clear objectives serves as the foundation for 
any successful self-management strategy. Goal-setting theory demon-
strates that specifi c and challenging goals consistently lead to higher 
achievement than vague or easily attainable targets. For scientifi c and 
pedagogical staff , the process of defi ning these goals is not merely an 
administrative exercise but a cognitive act that focuses attention, mo-
bilizes eff ort, and encourages the development of complex strategies 
for problem-solving (Table 15). The process of writing down these 
goals further enhances commitment and provides a tangible reference 
point for professional refl ection.

The nature of the goals selected by pedagogical staff  is heavily 
infl uenced by their underlying motivational orientation. Research 
identifi es two primary categories: profi ciency goals and perfor-
mance goals. Profi ciency goals are characterized by an intrinsic de-
sire to enhance abilities, acquire new skills, and master unfamiliar 
or complex tasks. Individuals with a profi ciency orientation tend 
to view challenges as opportunities for growth and are more likely 
to engage in self-regulatory processes that foster deep learning. In 
contrast, performance goals focus on demonstrating competence 
to others and achieving external validation. While performance 
goals can drive short-term productivity, they may lead to superfi -

Table 15. Functional characteristics of goal-setting types 
within the structure of professional profi ciency
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cial learning and a reluctance to engage in training that carries a 
risk of failure.

For PhD students and early-career researchers, cultivating a pro-
fi ciency orientation is essential for navigating the uncertainty of sci-
entifi c inquiry. Learning goal orientation positively infl uences the in-
vestment of eff ort in acquiring knowledge, which is a prerequisite for 
long-term career adaptability. This orientation is particularly relevant 
when dealing with complex subject matters where superfi cial knowl-
edge attainment is insuffi  cient for the transfer of learning to practical 
pedagogical or research settings.

The widely recognized SMART framework – Specifi c, Measur-
able, Achievable, Relevant, and Time-bound – has long been the gold 
standard for goal-setting in professional contexts. It provides a struc-
tured approach that ensures clarity and accountability, which is vital 
for meeting institutional deadlines and research milestones. However, 
recent empirical work suggests that the rigidity of specifi c goals may 
be detrimental in the early stages of learning complex or creative tasks. 
For individuals exploring unfamiliar territories, such as new pedagog-
ical methods or innovative research areas, non-specifi c or open goals 
can be more psychologically adaptive.

Open goals are exploratory in nature, focusing on seeing how 
much can be achieved rather than aiming for a fi xed outcome. Open 
goals foster a sense of fl ow and intrinsic motivation, leading to higher 
perceptions of performance and a greater interest in repeating the ac-
tivity. This fl exibility is particularly useful for pedagogical staff  who 
are transitioning into new roles or developing digital competencies, as 
it allows them to uncover new information without the pressure of an 
immediate, objectively defi ned standard. The choice between specifi c 
and open goals should therefore be guided by the individual’s level of 
experience and the complexity of the task at hand.

The ability to manage professional development is further en-
hanced by meta-regulation, which involves seeking optimal contexts 
for achieving objectives and employing strategies like resource ac-
quisition and skill practice. Meta-regulation ensures that professional 
goals are appropriate for the individual’s career stage and align with 
available opportunities. This regulatory process is closely linked to 
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autonomous motivation, where goals are pursued because they are 
personally meaningful or interesting.

When pedagogical staff  are autonomously motivated, they use 
higher levels of meta-regulation, which leads to more eff ective goal 
engagement. Conversely, goals driven by external pressures or con-
trolled motivation often lead to internal confl ict and increased stress. 
Interestingly, autonomous motivation also facilitates adaptive goal 
disengagement; if a goal becomes unachievable or no longer aligns 
with long-term outcomes, autonomously motivated individuals can 
abandon it with fewer inaction crises, thereby avoiding negative psy-
chological consequences. This capacity for adjustment is a hallmark 
of sophisticated professional self-management.

The planning of professional development often manifests as the 
creation of an individual educational trajectory (Figure 17). This tra-
jectory is a diff erentiated road map that is independently projected and 
implemented by the educator to realize their personal goals and career 
strategies. 

The process typically involves a phased technology that begins 
with diagnostics of current competencies, followed by purpose defi -
nition, programming of activities, realization, and refl exive assess-
ment. Successful projection of this trajectory requires not only strong 
self-education motives but also a readiness to use specialized technol-
ogies for determining the content and pace of growth.

Scientifi c and methodological support plays a crucial role in facili-
tating these trajectories. This support has moved away from traditional 
top-down models toward a more targeted, vector-based approach that 
includes tutoring, coaching, and mentoring. This institutional support 
helps teachers analyze their achievements and compare their current 
performance with reference images of professional excellence. By 

Figure 17. Methodological framework for developing 
an individual career development path
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aligning individual needs with institutional goals, scientifi c and ped-
agogical staff  can ensure that their professional development is both 
personally fulfi lling and organizationally relevant.

7.2. Tools for managing professional self-development
The eff ective implementation of self-management technology re-

quires a diverse set of tools that allow scientifi c and pedagogical staff  
to monitor their progress, assess their competencies, and access neces-
sary resources. These tools range from structured documents like the 
Personal Development Plan to complex digital platforms and social 
support systems such as professional learning communities. The se-
lection and use of these tools are determined by the individual’s spe-
cifi c developmental goals and the institutional context in which they 
operate (Figure 18).

The Personal Development Plan (PDP), or Individual Develop-
ment Plan, is a fundamental tool for identifying avenues of interest 
and planning for long-term career growth. A well-crafted PDP serves 
as a living document that captures developmental goals, required ac-
tions, and evidence of completion. It acts as a blueprint for building 
an ideal career, clarifying the resources needed and enlisting the sup-
port of institutional leaders. For pedagogical staff , updating the PDP at 
least quarterly ensures accountability and helps them stay aligned with 
their desired career trajectory.

Figure 18. Self-management tools as a factor
 in a teacher’s professional eff ectiveness
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The utility of the PDP lies in its ability to provide clarity, moti-
vation, and a basis for performance tracking. By setting written goals 
for both short-term and long-term accomplishments, staff  can work 
backwards to create daily and weekly actionable items. This process 
not only facilitates productivity but also allows for a more objective 
self-evaluation during annual reviews. Furthermore, the inclusion 
of personal goals within the PDP helps leaders see the educator as a 
whole person, which can improve the overall relationship between the 
individual and the organization.

Diagnostics represent the initial step in the professional self-de-
velopment process. Methodologies such as the Org-EIQ and various 
self-assessment frameworks allow pedagogical staff  to evaluate their 
level of inclusive competence, interpersonal skills, and pedagogical 
quality. These diagnostic tools help in identifying specifi c areas where 
further training or development is required, such as assessment strate-
gies, teaching methods, or communication skills. For example, the use 
of teacher self-assessment methods can lead to positive changes at the 
professional, interpersonal, and personal levels.

Self-awareness is another critical component of the self-manage-
ment toolset. It involves understanding how one sees oneself and the 
eff ect one has on the environment. Developing self-awareness through 
structured refl ection exercises and self-assessments helps individuals 
understand their motivations and behaviors. This understanding is es-
sential for building a meaningful leadership style and managing the 
complex social dynamics of the academic workplace. Tools that track 
changes in self-awareness over time can provide valuable insights into 
an individual’s professional growth and help them avoid the pitfalls of 
excessive introspection.

Digital technologies have become indispensable facilitators of 
professional growth. These tools provide access to an immense array 
of peer-reviewed content, scientifi c databases, and online profession-
al development programs. Digital repositories and learning centers, 
such as those provided by Springer and Taylor & Francis, off er re-
searchers and educators essential guidance on the publishing process, 
manuscript preparation, and the latest pedagogical techniques. These 
platforms also enable pedagogical staff  to participate in international 
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scientifi c cooperation and access specialized resources like multilin-
gual dictionaries and foreign language learning tools. 

The integration of Information Communication Technology (ICT) 
into the self-management process allows for more personalized and 
fl exible learning. AI-supported assessments and big data analytics can 
be used to evaluate the comprehensive quality of student learning and, 
by extension, the eff ectiveness of pedagogical approaches. Under the 
conditions of war, the importance of digital tools has increased signifi -
cantly, as they have become the primary means of conducting the edu-
cational process and maintaining professional connections. Messengers 
and video communication platforms (Zoom, Skype, Meet) are now es-
sential tools for both instruction and collegial interaction, highlighting 
the need for staff  to continuously update their digital competencies.

Beyond static documents and digital platforms, the management 
of professional self-development is heavily supported by interactive 
social systems (Figure 19). Mentoring and coaching provide scientif-
ic and pedagogical staff  with expert insights and a framework upon 
which to build their practice. Mentors serve as trusted advisors who 
help individuals navigate the unpredictability and ambiguity of the 
academic environment. These relationships are particularly valuable 
for PhD students as they transition into more formal scientifi c and 
pedagogical roles.

Tutoring and supervision are also critical components of the meth-
odological support system. They help educators analyze the quality of 

Figure 19. Interactive tools as a factor in the restructuring 
of a teacher’s professional activities
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their professional activity and the effi  ciency of their individual devel-
opmental trajectories. These interactive tools facilitate a shift from a 
traditional top-down management model to a more collaborative ap-
proach where the teacher’s voice and expertise are valued. This recip-
rocal empowerment fosters a positive school culture, reduces stress, 
and encourages staff  to take proactive steps in their own professional 
learning.

Professional Learning Communities (PLCs) represent a collec-
tive tool for self-management. By participating in small groups where 
they support and learn from each other, pedagogical staff  can inte-
grate new competencies and pedagogical approaches more eff ectively. 
These communities provide a space for shared responsibility and the 
exchange of best practices, which is essential for continuous improve-
ment. The sense of belonging to a supportive professional group acts 
as a resource that can buff er against the social demands and stresses of 
the educational environment.

The management of team interaction is also vital for profession-
al development. Programs aimed at increasing team synergy and in-
clusive competence have shown signifi cant success in improving the 
eff ectiveness of interdisciplinary support for students with special 
needs. By engaging in these collaborative programs, scientifi c and 
pedagogical staff  can develop the interpersonal skills necessary for 
eff ective teamwork and leadership, which are essential dimensions of 
professional professionalism.

7.3. Barriers to managing professional self-development 
and ways to overcome them
The journey toward professional excellence is often impeded by a 

variety of inhibitors that can undermine the motivation and eff ective-
ness of scientifi c and pedagogical staff . These barriers are multifac-
eted, involving internal psychological states, institutional and social 
dynamics, and external systemic pressures (Table 16). Understanding 
these obstacles is the fi rst step toward developing strategies to mit-
igate their impact and ensure the continued growth of the academic 
workforce.
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One of the most signifi cant personal barriers to professional de-
velopment is emotional exhaustion, a key component of burnout. Re-
search indicates that levels of exhaustion diff er signifi cantly between 
individual teachers, often as a result of prolonged work experience 
and exposure to demanding social conditions. Professionals who per-
ceive the team climate or relations with stakeholders as tense or con-
fl ictual are at a much higher risk of feeling fatigued and unmotivated. 
This exhaustion acts as a powerful barrier, reducing the cognitive and 
emotional capacity of the individual to engage in self-management or 
pursue new developmental goals.

A lack of self-awareness and confl icting personal priorities can 
also inhibit motivation. If an educator is unable to accurately assess 
their own needs or if their professional aspirations are at odds with 
their personal values, the resulting internal confl ict can lead to di-
minished performance and a withdrawal from professional activities. 
Overcoming these internal barriers requires a focus on psychological 
resilience and the implementation of self-care strategies. Interventions 
at the center level, such as hiring external coaches or initiating team 
discussions about vulnerabilities, can help address these shared burn-
out symptoms.

The institutional environment can either facilitate or inhibit pro-
fessional self-development. A lack of organizational support, misman-

Table 16. Overcoming barriers to development 
for instructors and students
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agement, and confl icting priorities within the institution are major in-
hibitors of motivation. In many cases, pedagogical staff  feel that their 
professional development is a top-down mandate rather than a collab-
orative process, which can lead to resentment and a lack of genuine 
engagement. Furthermore, the lack of validated measures for educa-
tors to identify and manage their own needs is a signifi cant gap in the 
current institutional frameworks.

Structural barriers, such as a lack of time for professional growth 
and inadequate funding for research or training, further complicate the 
self-management process. To overcome these challenges, it is essen-
tial to foster a culture of reciprocal empowerment where teachers feel 
valued and trusted as experts. Supportive leadership practices that pri-
oritize staff  well-being and provide access to necessary resources are 
critical for sustaining motivation and performance. When educators 
feel empowered, they are more likely to take the initiative and seek out 
opportunities for growth, even in high-stress environments.

The professional development of scientifi c and pedagogical staff  
in Ukraine is currently facing unprecedented challenges under the 
conditions of war. The full-scale invasion has necessitated an imme-
diate remodeling of the educational process, making traditional face-
to-face instruction impossible in many regions. This shift to distance 
learning has been hindered by signifi cant technical defi ciencies, in-
cluding unreliable internet connectivity, outdated digital resources, 
and infrastructure damage. Unlike universities in more stable contexts, 
Ukrainian institutions often lack centralized management for informa-
tion technology, leaving individual faculties or even individual teach-
ers responsible for navigating these complex technical challenges.

The war has also introduced social isolation, as the lack of colle-
gial interaction in the physical workspace can diminish the quality of 
professional learning and increase feelings of loneliness. Furthermore, 
only a portion of the staff  has mastered the necessary digital skills 
to independently develop high-quality educational content, creating a 
competency gap that hampers the eff ectiveness of distance education. 
Messengers have become the most accessible tool for students under 
these conditions, but they are often insuffi  cient for complex pedagog-
ical tasks.
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Overcoming these structural barriers requires a comprehensive 
strategy that includes strengthening digital infrastructure and investing 
in ongoing training to improve digital competence. Under the condi-
tions of war, it is also critical to provide psychological aid to stabilize 
the psychoemotional state of the staff . Utilizing low-bandwidth tools 
that can function despite infrastructure damage and promoting inter-
national scientifi c cooperation through digital platforms are other vital 
strategies for ensuring the continuity of professional development.

Managing professional self-development during the war requires 
an extraordinary level of psychological resilience. The stress of the 
confl ict, combined with the demands of remodeling pedagogical prac-
tices, can lead to signifi cant mental fatigue (Table 17). Scientifi c and 
pedagogical staff  must fi nd ways to self-manage their mental health 
while continuing to support their students and colleagues. In some 
cases, the use of fi lm or other visual technologies has been employed 
to help individuals monitor and self-manage their mental health in in-
stitutional environments where minds must adapt to the circumstances 
of war.

Coping mechanisms also involve adaptive goal setting. When the 
environment makes certain objectives unachievable, individuals may 
need to engage in goal disengagement to avoid further psychological 
distress. This is not a failure but a strategic regulatory response that 
allows the staff  to preserve their energy for more attainable and essen-

Table 17. The Impact of martial law on professional activities 
and psychological coping strategies
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tial goals. Promoting common values and fostering a sense of shared 
mission among the academic community can also provide a buff er 
against the hardships of the war.

Institutions must play a proactive role in helping scientifi c and 
pedagogical staff  overcome barriers to self-development. This in-
cludes creating a structured framework that supports faculty and stu-
dent competencies through effi  cient resource allocation and optimized 
scheduling. Educational leadership training that emphasizes critical 
thinking, decision-making, and motivational strategies can transform 
how foundational skills like time management are applied in practice. 
Furthermore, institutions must ensure that professional development 
opportunities are tailored to meet individual instructor needs rather 
than being one-size-fi ts-all programs.

By implementing action-based career development plans and uti-
lizing career literacy resources, institutions can help their staff  align 
their motivations and competencies with their desired professional 
identity. Providing access to specialized scientifi c departments and 
credit hour systems can help in tracking academic progress and eval-
uating educational outcomes systematically. Ultimately, the goal is to 
cultivate an environment that is conducive to professional develop-
ment and motivation, even under the most challenging circumstances.

The remodeling of professional development for scientifi c and 
pedagogical staff  through the technology of self-management is a 
dynamic and essential process. It requires a sophisticated integration 
of goal-setting strategies, diagnostic tools, and supportive social sys-
tems. While profi ciency goals and SMART planning provide a rigor-
ous structure for growth, the use of open goals and exploratory ap-
proaches ensures that staff  can remain innovative and adaptable in the 
face of complex challenges. The Personal Development Plan remains 
a central tool for maintaining accountability, while digital platforms 
and professional learning communities provide the resources and sup-
port necessary for continuous improvement.

The challenges posed by internal stressors like emotional exhaus-
tion and external pressures like those experienced under the condi-
tions of war highlight the need for institutional resilience and support-
ive leadership. By fostering a culture of reciprocal empowerment and 
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providing the necessary technical and psychological support, higher 
education institutions can ensure that their staff  remain competitive 
and fulfi lled. The technology of self-management, when properly 
implemented, allows the educator to transcend traditional reproduc-
tive models of education and become a creative, proactive specialist 
capable of navigating the professional landscape of the twenty-fi rst 
century.

As scientifi c and pedagogical staff  look toward the future, the 
ability to independently project and implement individual education-
al trajectories will become increasingly vital. This requires a lifelong 
commitment to professional growth, a readiness to adapt to new dig-
ital realities, and the profi ciency of a diverse set of self-management 
tools. By aligning personal aspirations with the needs of society and 
the educational institution, academic professionals can ensure that 
their career trajectory is not something that simply happens to them, 
but something they actively and purposefully build.
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Theme 8

PROFESSIONAL BURNOUT OF SCIENTIFIC 
AND PEDAGOGICAL STAFF AND WAYS 

OF ITS PREVENTION

8.1. The essence of the concept of «professional burnout». 
8.2. Determinants of professional burnout. 
8.3. Features of assistance in case of professional burnout. 
8.4. Ways to prevent professional burnout.

8.1. The essence of the concept of «professional burnout»
The phenomenon of professional burnout among scientifi c and 

pedagogical staff  represents a complex psychological state that aris-
es from prolonged exposure to chronic workplace stress that has not 
been successfully managed. Within the structure of higher education 
and pedagogical activity, this syndrome is characterized as a multidi-
mensional condition that erodes the emotional, physical, and mental 
well-being of the professional. Burnout is essentially a state of ex-
haustion in which an individual becomes cynical about the value of 
their occupation and doubtful of their capacity to perform at an accept-
able level. This state is far from a simple fatigue that can be cured by 
short-term rest; rather, it represents a deep seated mismatch between 
what the academic organization requires of the staff  and what the staff  
need to perform their duties eff ectively.

Figure 20. Determination of emotional burnout measures 
among academic and teaching staff 
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The evolution of the concept highlights three core psychological 
dimensions that constitute the essence of the syndrome (Figure 20). 
Emotional exhaustion is the primary symptom, manifesting as a feel-
ing of being emotionally overextended and depleted of one’s aff ective 
resources. 

This dimension is typically the fi rst to emerge, often driven by the 
heavy workload and the diverse responsibilities inherent in the work 
of pedagogical staff . The second dimension is depersonalization, or 
cynicism, which involves a negative and detached approach toward 
students, colleagues, and the educational mission itself. This detach-
ment serves as a maladaptive coping mechanism to shield the profes-
sional from further emotional strain but ultimately results in a loss of 
irritability and empathy. The third dimension, reduced personal ac-
complishment or academic ineffi  cacy, refl ects a decline in the feeling 
of competence and successful achievement in one’s work with people. 
This leads to a persistent sense of professional unfi tness and a devalu-
ation of one’s contributions to the scientifi c community.

In the specifi c context of scientifi c and pedagogical activity, the 
essence of burnout is further defi ned by the necessity for constant 
emotional labor. Pedagogical staff  are required to manage their emo-
tions and the emotions of their students as part of the daily teaching 
process, a task that becomes increasingly diffi  cult as personal resourc-
es are drained. This creates a silent crisis in the academic world, where 
systemic pressures and excessive administrative burdens diminish the 
sustainability of the education system by hindering the eff ectiveness 
of educators. This condition is often viewed as an erosion of engage-
ment, where the positive states of vigor and dedication are replaced by 
the negative states of exhaustion and cynicism.

Recent research has introduced the concept of moral injury as a vi-
tal component of the burnout essence in the pedagogical sphere. Moral 
injury occurs when there is a signifi cant clash between the deeply held 
professional values of the staff  and the broader systemic constraints 
under which they must operate. This betrayal of values, often caused 
by a lack of administrative support or the prioritization of quantifi able 
outcomes over meaningful learning, leads to feelings of guilt and pro-
fessional disillusionment. Unlike general stress, moral injury targets 
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the ethical core of the professional, intensifying the dimensions of 
burnout and reducing compassion satisfaction.

The essence of the syndrome is further illuminated when exam-
ined under the conditions of war. In such environments, the typical 
stressors of academia are compounded by collective trauma and a loss 
of safety and stability. Research conducted among Ukrainian academ-
ic staff  shows a progressive intensifi cation of burnout symptoms over 
time as the cumulative impact of sustained crisis takes its toll on oc-
cupational well-being. This intensifi cation reveals that burnout is not 
a static state but a dynamic process that follows a specifi c trajectory 
of resource depletion. Following the conservation of resources theory, 
the loss of social support and stability triggers a stress carousel that 
accelerates the development of all three dimensions of the syndrome.

The cognitive aspect of the burnout essence involves self-regulato-
ry fatigue. As pedagogical staff  struggle to meet rising demands, they 
experience a gradual decline in their ability to monitor and control their 
behavior, leading to weaknesses in memory, concentration, and creativ-
ity. This cognitive decline is a physical manifestation of the syndrome, 
which can be demonstrated through endocrine dysfunction and altered 
cognition on neuroimaging. Thus, the concept is understood as a ho-
listic state of exhaustion that aff ects the physical, mental, and social 
dimensions of the human being, specifi cally triggered by the intense and 
steady stress inherent in the modern academic structure.

Furthermore, the essence of burnout is refl ected in the experience 
of professional loneliness. As the professional becomes alienated from 
work-related activities and distant from colleagues, they begin to per-
ceive their work as a negative stimulus. This alienation is often ac-
companied by physical symptoms such as chronic stress, headaches, 
and digestive problems, which further diminish the capacity for pro-
fessional activity. The syndrome manifests as a rejection of both pro-
fessional and domestic activities, leading to a state of devastation and 
a feeling of futility regarding one’s career trajectory.

The essence of professional burnout for scientifi c and pedagogical 
staff  is a multidimensional deformation of the professional’s relation-
ship with their work. It is a condition that evolves from high levels of 
activity into a period of exhaustion and reduced productivity, eventu-
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ally culminating in a complete breakdown of motivation and cognitive 
function. The syndrome is deeply intertwined with the institutional 
culture and the level of support provided by leadership, suggesting 
that its core cannot be understood without considering the systemic 
environment in which the pedagogical staff  operates.

8.2. Determinants of professional burnout
The development of professional burnout among scientifi c and 

pedagogical staff  is infl uenced by a diverse array of determinants that 
can be categorized into organizational, individual, and environmental 
factors. The primary framework for understanding these drivers is the 
job demands-resources model, which suggests that burnout emerges 
when the professional demands exceed the available psychological 
and physical resources. Systemic determinants are particularly prev-
alent in the higher education environment, where staff  are faced with 
an intense workload that combines instruction, research, and adminis-
trative duties (Table 18).

Table 18. Systemic determinants of professional well-being 
among academic and teaching staff 

Systemic 
Determinants

Impact on Professional 
Well-being

Reported Prevalence/
Severity

Administrative 
Overload

Diverts focus from teaching 
and research

Very High among fac-
ulty 

High-Stakes Ac-
countability

Erodes autonomy and profes-
sional satisfaction

High stress levels re-
ported 

Resource Short-
ages

Frustration due to lack of 
essential tools

Signifi cant in high-
needs areas 

Employment 
Precarity

Increases vulnerability to 
exhaustion

Notable for substitute 
staff  

Workload and responsibility are consistently identifi ed as the 
strongest predictors of emotional exhaustion. Pedagogical staff  report 
feeling overwhelmed by the number of contact hours, the pressure 
to publish in high-impact journals, and the diverse responsibilities 
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of student management and curriculum preparation. Administrative 
overload – characterized by excessive paperwork and bureaucratic de-
mands – is another prevalent determinant that consumes valuable time 
and energy, often feeling disconnected from the core mission of teach-
ing. This burden is exacerbated by high-stakes accountability mea-
sures that prioritize quantifi able test scores and performance metrics 
over meaningful learning, creating a culture of stress and competition 
that erodes professional autonomy.

Institutional factors such as class size, subject specialization, and 
the level of administrative support signifi cantly infl uence burnout lev-
els. Resource shortages, including a lack of essential materials and 
funding, prevent educators from meeting the complex needs of their 
students, leading to a sense of powerlessness and frustration. Further-
more, role ambiguity and job insecurity – common in environments 
where staff  face regular contract renewals based on performance met-
rics – heighten the risk of psychological distress. In specifi c contexts 
like Greek primary education, substitute teachers have been found to 
demonstrate signifi cantly higher levels of emotional exhaustion com-
pared to permanent staff , highlighting employment status as a signifi -
cant risk factor for compromised mental health.

Individual determinants play a pivotal role in mediating the im-
pact of systemic stressors. Personality traits such as neuroticism are 
associated with a higher susceptibility to burnout, while resilience, 
self-effi  cacy, and emotional intelligence act as signifi cant protective 
factors. Self-effi  cacy, in particular, helps individuals reduce the loss 
of internal resources in the face of external stress, thereby alleviating 
the dimensions of exhaustion. However, the commitment and dedica-
tion of the staff  can also be a double-edged sword; highly committed 
individuals may be more likely to overextend themselves, leading to a 
state of hyperactivity that precedes the onset of exhaustion.

The socio-demographic profi le of the staff  also reveals important 
patterns in burnout determinants. Gender diff erences have been ob-
served, with some studies indicating that male educators demonstrate 
higher rates of depersonalization, while female educators often report 
higher levels of emotional exhaustion. Age and marital status also in-
fl uence the experience of burnout; married participants often report 
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better professional quality of life, possibly due to the availability of 
external social support. Teaching experience shows a complex rela-
tionship with burnout, with both novice staff  and those with exten-
sive seniority facing unique challenges related to expectation gaps and 
chronic stress accumulation.

Environmental determinants have become increasingly prom-
inent, particularly following the rapid shift to online and hybrid 
learning. Technostress – the stress resulting from the need to adapt 
to new digital tools and technologies – has signifi cantly contribut-
ed to the workload of pedagogical staff . Problematic mobile phone 
use and digital distractions further exacerbate burnout by increasing 
mental fatigue and impairing sleep quality, creating a cycle of ex-
haustion that is diffi  cult to break. The loss of authentic social inter-
action within the professional community during periods of remote 
work has also removed a vital buff er against stress, leading to a de-
cline in well-being.

Under the conditions of war, the determinants of burnout expand 
to include extreme environmental factors such as displacement, mi-
gration status, and sustained war-related stress. Research among ac-
ademic staff  in confl ict zones shows that institutional relocation can 
actually be associated with lower burnout, as it may provide a renewed 
sense of purpose or a safer working environment. However, for many, 
the cumulative impact of power outages, communication disruptions, 
and the constant threat of violence triggers a stress carousel that de-
pletes personal resources and intensifi es burnout symptoms over time. 
This suggests that the environment of uncertainty created by war sig-
nifi cantly lowers the psychological resilience and subjective well-be-
ing of the pedagogical staff .

Interpersonal determinants, specifi cally the quality of the lead-
er-follower relationship and the organizational climate, are fundamen-
tal in the development of the syndrome. Staff  who feel unsupported 
by their leadership or who work in a climate of workplace confl ict 
and discrimination are at a much higher risk of burnout. Conversely, 
a supportive organizational culture that values teaching and fosters a 
community of practice can sustain motivation and professional ful-
fi llment. Social support from colleagues and peers has been found to 
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signifi cantly moderate the association between work stress and burn-
out, acting as a crucial resource for navigating diffi  cult circumstances.

Finally, the confl ict between professional and domestic life – 
work-family confl ict – serves as a signifi cant predictor of burnout. 
When the demands of the teaching process spill over into personal 
hours, the loss of personal resources is accelerated, and emotional ex-
haustion is intensifi ed. The pressure to maintain a high level of ac-
ademic productivity, often referred to as the pressure to publish or 
perish, further strains the balance between work and life, contributing 
to the overall development of the burnout syndrome.

8.3. Features of assistance in case of professional burnout
Assistance for professional burnout among scientifi c and peda-

gogical staff  must be multifaceted, addressing the psychological, so-
cial, and structural dimensions of the syndrome. Eff ective assistance 
is characterized by its ability to provide both immediate relief and 
long-term recovery strategies (Table 19). One of the most common 
features of assistance is the provision of social support, which serves 
as a crucial resource for coping with burnout by providing emotional, 
informational, and material assistance. Perceived social support neg-
atively correlates with burnout, functioning as a protective buff er that 
improves resilience and helps staff  manage work-related stress more 
eff ectively.

Institutional assistance programs often focus on training and 
professional development as a means of mitigating exhaustion. Ear-
ly training – implemented before staff  begin their full roles – equips 
Table 19. Functional structure of psychological and educational 

support in the academic environment
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them with coping mechanisms for the initial challenges of the academ-
ic environment. Furthermore, activities that connect staff  with new 
colleagues and foster a supportive work culture have been found to 
be highly eff ective. Research indicates that targeted, institutional in-
terventions prioritized by leaders are essential for long-term reduction 
of burnout, as they address the systemic roots of the syndrome rather 
than just the individual symptoms.

Psychological therapies represent a signifi cant feature of spe-
cialized assistance. rational emotive behavior therapy has demon-
strated signifi cant positive eff ects on reducing work-related stress 
and burnout among lecturers. Similarly, mindfulness-based inter-
ventions, sometimes combined with yoga or cognitive-behavioral 
therapy, have shown high potential for improving psychological out-
comes. these therapies help the professional reevaluate major work 
demands and encourage the utilization of their character strengths, 
which yields benefi cial outcomes for personal growth and emotional 
balance.

Assistance features also include the use of digital solutions, such 
as mindfulness mobile applications. These tools have been shown to 
increase mindfulness scores and signifi cantly lower perceived stress 
levels over time. Furthermore, interventions that address physical 
health – such as the use of sunrise alarm clocks and bedtime absti-
nence from electronics – have been found to improve sleep quality 
and duration, which are vital components of the recovery process. By 
addressing the psychosomatic symptoms of burnout, such as insomnia 
and cognitive impairment, these interventions help restore the profes-
sional’s capacity for daily tasks.

Under the conditions of war, the features of assistance must be 
adapted to address the unique needs of displaced and migrant staff . 
Acculturation training is recommended for displaced faculty to help 
them adapt to new environments and mitigate the stress associated 
with migration. For staff  who have migrated externally, assistance 
should focus on social protection and team relations, while for those 
who have migrated internally, the focus should be on rebuilding pro-
fessional activities and managing the sense of danger. The rapid de-
ployment of psychosocial resources is essential to help staff  adapt to 
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relocated conditions and reestablish professional networks in new lo-
cations.

Leadership competence is another vital feature of assistance, par-
ticularly through the use of strategic tools like the Management House 
method. This method helps scientifi c leaders strategically and opera-
tionally manage the challenges of their roles, thereby unlocking relief 
potential for their staff . By fostering a culture of psychological safety 
and preventing workplace discrimination, leaders can create an envi-
ronment in which staff  feel valued and respected. This supportive en-
vironment is a primary mediator in reducing burnout, as it helps alle-
viate the associations between systemic stressors and negative mental 
health outcomes.

Furthermore, assistance must address the loss of professional iden-
tity that often accompanies burnout. Programs that encourage a strong 
sense of educator identity and high job satisfaction serve as protective 
buff ers, decreasing the likelihood of turnover intentions. Peer support 
groups and communities of practice are key in sustaining motivation 
and professional fulfi llment, as they allow staff  to share their experi-
ences and fi nd collective meaning in their work. By focusing on the 
utilization of character strengths, assistance programs help staff  regain 
their sense of effi  cacy and commitment to the educational mission.

Finally, systematic monitoring of burnout levels is a necessary 
feature of an eff ective assistance system. By identifying the diff erent 
profi les of burnout – such as the moderate emotional exhaustion pro-
fi le or the depersonalization-dominant profi le – institutions can pro-
vide personalized interventions tailored to the specifi c needs of the 
individual. This proactive approach ensures that assistance is provided 
before the professional reaches a state of total breakdown, thereby 
safeguarding both the well-being of the staff  and the quality of the 
educational service provided.

8.4. Ways to prevent professional burnout
The prevention of professional burnout among scientifi c and ped-

agogical staff  requires a comprehensive approach that integrates indi-
vidual resilience with organizational reform. Prevention is fundamen-
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tally more eff ective than treatment, as only a small percentage of staff  
fully recover from the syndrome once it has signifi cantly progressed 
(Figure 21). At the organizational level, the most eff ective prevention 
strategy is academic reorganization and optimization. This involves 
reevaluating the curriculum to ensure a balanced schedule, reducing 
the volume of study and administrative tasks, and optimizing the qual-
ity of course materials to minimize the pressure on both staff  and stu-
dents.

Workload management is a primary prevention tool. Institutions 
must prioritize equitable workload distribution and ensure that staff  
have suffi  cient protected time for their educational and research re-
sponsibilities. By eliminating low-value work and restructuring teams 
for greater effi  ciency, academic organizations can reduce the persistent 
exposure to chronic stress that leads to burnout. Furthermore, provid-
ing on-campus counseling and creating smaller learning communities 
can foster the social support and group cohesion that are essential for 
long-term well-being.

Individual prevention strategies focus on the development of per-
sonal resources and healthy lifestyle behaviors (Figure 22). Detach-
ment and recreation are highly valued strategies, involving outdoor 
activities, hobbies, and regular breaks to allow for the regeneration 
of emotional energy. Maintaining a healthy lifestyle – including opti-
mal sleep, a balanced diet, and regular physical activity – is vital for 
resisting the negative eff ects of stress factors. Furthermore, proactive 
academic actions, such as setting realistic goals and practicing time 
management, help staff  take control of their professional lives and re-
duce the feeling of powerlessness.

Figure 21. Strategies for preventing professional burnout 
among teachers
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Building resilience is another core path for prevention. Resilience 
is defi ned as the ability to withstand or recover from life’s adversities, 
maintaining or bouncing back to normal functionalities after experi-
encing signifi cant stress. Resilient traits – such as problem-solving 
skills, social competence, and a positive outlook on the future – act as 
preventive factors in maintaining mental health. Resilience-building 
programs, which can be implemented through online technologies, 
have demonstrated the potential to signifi cantly improve academic re-
silience traits and lower distress levels among students and staff  alike.

The role of professional identity and job satisfaction in burnout 
prevention is fundamental. A strong educator identity serves as a pro-
tective buff er, as staff  who fi nd meaning in their work and feel a strong 
connection to their professional role are more likely to persevere in the 
face of challenges. Institutions can foster this identity by providing 
clear career pathways, funding for faculty development, and a culture 
that values teaching excellence. When staff  perceive their work as a 
spiritual journey or an opportunity to contribute signifi cantly to soci-
ety, they are better equipped to cultivate workplace mindfulness and 
make ethical decisions under pressure.

Under the conditions of war, prevention strategies must include in-
stitutional contingency planning. Establishing digital continuity pro-
tocols and temporary teaching spaces can help mitigate the burnout 
caused by sudden disruptions to the educational process. Institutions 
should also focus on creating a supportive work environment in which 
mental illness is not stigmatized and where staff  have access to psy-
cho-educational seminars on burnout symptoms and available solu-
tions. Systematic monitoring of burnout levels and the integration of 
resilience programs into higher education legislation are recommend-

Figure 22. Individual strategies for self-preservation 
and burnout prevention among teachers



–  109  –

ed to ensure that prevention is a permanent part of the institutional 
structure.

Proactive personality traits also act as a shield in the prevention 
process. Staff  who are naturally more proactive and who have high 
job satisfaction are less likely to leave the profession, even when faced 
with high demands. For these individuals, high job satisfaction has 
an even stronger eff ect in preventing attrition. Therefore, hiring staff  
based on their competency and ability to handle stress – and then sup-
porting them with robust wellness programs – is a better strategy than 
attempting to mitigate burnout later through counseling alone.

Finally, the prevention of burnout among pedagogical staff  must 
address the ethical dimensions of the profession. By fostering a cli-
mate of trust and fairness and by allowing for professional autonomy, 
institutions can prevent the moral injury that often leads to deep pro-
fessional disillusionment. When staff  feel supported by their leader-
ship and have a high sense of work meaningfulness, they are more 
engaged and have lower levels of burnout. This suggests that a holistic 
approach to prevention – one that combines systemic support with in-
dividual growth – is the most eff ective way to ensure the professional 
longevity of scientifi c and pedagogical staff .

The synthesis of these strategies demonstrates that the prevention 
of burnout is a shared responsibility between the individual and the 
organization. By prioritizing the health and well-being of the staff , 
academic institutions not only improve the quality of instruction and 
research but also ensure their own sustainability in an increasingly 
demanding professional environment.



–  110  –

REFERENCES

1. Agyapong B., Obuobi-Donkor G., Burback L., Wei Y. Stress, 
Burnout, Anxiety and Depression among University teachers: A Scoping 
Review. Int. J. Environ. Res. Public Health. 2022. Vol. 19(17). P. 10706. 
https://doi.org/10.3390/ijerph191710706

2. Andriievskyi B. Orhanizatsiino-pedahohichni umovy rozvytku 
profesionalnoi maisternosti vykladacha [Organizational and pedagogical 
conditions for the development of a university teacher’s professional ex-
cellence]. Zbirnyk naukovykh prats Khersonskoho derzhavnoho univer-
sytetu. Pedahohichni nauky – Collection of Scientifi c Papers of Kherson 
State University. Pedagogical Sciences. 2021. Vol. 96. P. 49–53. https://
doi.org/10.32999/ksu2413-1865/2021-96-7 [in Ukrainian].

3. Butrimė E., Zuzevičiūtė V. Creativity in contemporary high-
er education in the context of the artifi cial intelligence expansion. Cre-
ativity Studies. 2025. Vol. 18(1). P. 185–196. https://doi.org/10.3846/
cs.2025.20230

4. Chepil M., Karpenko O. The professional identity of future uni-
versity teachers in the research of Ukrainian scholars. Roczniki Pedagog-
iczne. 2025. T. 17(53). P. 105–118. https://doi.org/10.18290/rped25172.8

5. Danvers E., Wells A. The homeifi cation of learning in higher ed-
ucation. Higher Education Research & Development. 2025. Vol. 44(1). P. 
33–48. https://doi.org/10.1080/07294360.2024.2429441

6. Derelianchenko R. Teoretychni pidkhody naukovtsiv do prob-
lemy tsinnisno-smyslovoi sfery naukovo-pedahohichnykh pratsivnykiv 
zakladiv vyshchoi osvity [Theoretical approaches of scientists to the 
problem of the value-semantic sphere of scientifi c and pedagogical staff  
of higher education institutions]. Naukovyi visnyk Dniprovskoho derzhav-
noho universytetu vnutrishnikh sprav – Scientifi c Bulletin of Dnipro State 
University of Internal Aff airs. 2024. Vol. 2. P. 347–354 [in Ukrainian]. 
URL: http://nbuv.gov.ua/UJRN/Nvdduvs_2024_2_56

7. Developing Mastery in Approaches to Education. URL: https://
www.nais.org/learn/nais-podcasts/new-view-edu/episode-27-develop-
ing-mastery-in-approaches-to-education/

8. Developing Profi ciency in Approaches to Education. URL: 
https://www.nais.org/learn/nais-podcasts/new-view-edu/episode-27-de-
veloping-Profi ciency-in-approaches-to-education/



–  111  –

9. Doorsamy W., Padayachee K., Cornell A. S. Generative Artifi cial 
Intelligence and Encounters with Knowledge in STEM Higher Education 
Curricula. 2025 IEEE Global Engineering Education Conference (EDU-
CON). London, United Kingdom, 2025. P. 1-5. http://dx.doi.org/10.1109/
EDUCON62633.2025.11016322

10. Douglas V., Pattison N., Warren K., Karanika-Murray M. Well-
being in the higher education sector: A qualitative study of staff  percep-
tions in UK universities. Journal of Workplace Behavioral Health. 2024. 
Vol. 40(2). P. 135–158. https://doi.org/10.1080/15555240.2024.2341741

11. Fedorovych A. Pedahohichnyi artyzm yak oznaka profesionalnoi 
maisternosti vykhovatelia [Pedagogical artistry as a sign of a university 
teacher’s professional excellence]. Innovatsiina pedahohika – Innova-
tive Pedagogy. 2022. Vol. 45. P. 52–55. http://ir.dspu.edu.ua/jspui/han-
dle/123456789/4307 [in Ukrainian].

12. Feenstra R.A., Carretero García C., Gómez Nicolau E. Percep-
tion of Research Misconduct in a Spanish University. J Acad Ethics. 
2025. Vol. 23. P. 89–112. https://doi.org/10.1007/s10805-024-09526-7

13. Five Years Later, Student Achievement Still Lags Behind 
Pre-Pandemic Levels. URL: https://www.edweek.org/leadership/stu-
dent-achievement

14. Great Teaching & Learning. URL: https://www.nea.org/re-
source-library/great-teaching-learning.

15. Healthy Work-Life Boundaries: 4 Tips for Teachers. URL: 
https://www.edweek.org/teaching-learning/teaching-profession

16. Healy M. Careers and employability learning: pedagogical prin-
ciples for higher education. Studies in Higher Education. 2023. Vol. 
48(8). P. 1303–1314. https://doi.org/10.1080/03075079.2023.2196997

17. How to Help Teachers Advance. URL: https://www.edweek.org/
teaching-learning/teaching-profession

18. Impola J. Teachers’ and students’ views on higher education 
workload determination practices. European Journal of Higher Educa-
tion. 2025. Vol. 1. P. 1–19. https://doi.org/10.1080/21568235.2025.254
2152

19. Inside One Teacher’s Eff ort to Help Students Take Charge 
of Their Own Learning. URL: https://www.edweek.org/competen-
cy-based-learning

20. Karp R. Bezpeka v systemi pidhotovky naukovo-pedaho-
hichnykh pratsivnykiv do proektuvannia spryiatlyvoho osvitnoho sere-



–  112  –

dovyshcha [Safety in the system of training of scientifi c and pedagogical 
staff  for designing a favorable educational environment]. Perspektyvy ta 
innovatsii nauky – Perspectives and Innovations of Science. 2025. Vol. 
4. P. 422–430 [in Ukrainian]. URL: http://nbuv.gov.ua/UJRN/prainn-
sc_2025_4_40

21. Karp R. V. Osnovni pereshkody v protsesi pidhotovky nauko-
vo-pedahohichnykh pratsivnykiv do zabezpechennia zakhyshchenosti 
osvitnoho seredovyshcha v zakladakh vyshchoi osvity [Main obsta-
cles in the process of training scientifi c and pedagogical staff  to ensure 
the security of the educational environment in higher education]. Sus-
pil’stvo ta natsional’ni interesy – Society and National Interests. 2025. 
Vol. 4. P. 156–164 [in Ukrainian]. URL: http://nbuv.gov.ua/UJRN/scn-
tint_2025_4_15

22. Karpenko O. MOOC yak instrument naukovoho analizu ro-
siisko-ukrainskoi viiny [MOOS as a tool for scientifi c analysis of 
the Russian-Ukrainian war]. Nauka i tekhnika sohodni – Science and 
Technology Today. Vol. 11(39). P. 559–569 [in Ukrainian]. https://doi.
org/10.52058/2786-6025-2024-11(39)-559-569

23. Karpenko O. Sotsialno-pedahohichna pidtrymka studentiv v 
umovakh viiny [Socio-pedagogical support for students in wartime]. Per-
spektyvy ta innovatsii nauky – Prospects and Innovations of Science. 2023. 
Vol. 12(30). P. 267–276 [in Ukrainian]. https://doi.org/10.52058/2786-
4952-2023-12(30)-267-276

24. Karpenko O. Teoretychni zasady formuvannia profesiino-komu-
nikatyvnoi kompetentnosti maibutnikh vykladachiv [Theoretical principles 
of forming professional and communicative competence of future teachers]. 
Innovatsiina pedahohika – Innovative Pedagogy. Vol. 68(2). P. 213–216 [in 
Ukrainian]. http://innovpedagogy.od.ua/archives/2024/68/part_2/46.pdf

25. Karpenko O., Chepil M., Hnizdilova O. MOOC yak instrument 
indyvidualizatsii navchannia u pedahohichnykh zakladakh vyshchoi os-
vity [MOOC as a tool for individualizing learning in pedagogical higher 
education institutions]. Liudynoznavchi studii. Seriia: Pedahohika – Hu-
man Studies. Series: Pedagogy. 2024. Vol. 51(4). P. 37–44 [in Ukrainian]. 
https://doi.org/10.24919/2413-2039.19/51.4

26. Karpenko O., Chepil M., Levkovych V. Research competence as 
a factor of professional adaptation of future scientists in pedagogical uni-
versities. Перспективи та інновації науки. 2025. Vol. 4(50). С. 47–57. 
https://doi.org/10.52058/2786-4952-2025-4(50)-47-57 



–  113  –

27. Karpenko O., Levytskyi O. Development of professional com-
municative competence as a factor of successful pedagogical activity. 
Людинознавчі студії. Серія: Педагогіка. 2025. Вип. 20 (52). С. 49–55. 
https://doi.org/10.24919/2413-2039.20/52.6

28. Karpenko O., Prokopiv L. Onlain navchannia u zakladakh 
vyshchoi osvity v umovakh rosiisko-ukrainskoi viiny [Online learning 
in higher education institutions in the context of the Russian-Ukrainian 
war]. Aktualni pytannia humanitarnykh nauk – Current Issues of Human-
itarian Sciences. 2023. Vol. 63(2). P. 203–208 [in Ukrainian]. https://doi.
org/10.24919/2308-4863/63-2-33

29. Kin O. Profesiina maisternist vykladacha vyshchoi shkoly v 
umovakh didzhytalizatsii osvitnoho protsesu [Professional excellence of 
a higher school university teacher in the context of the digitalization of 
the educational process]. Osvita doroslykh: teoriia, dosvid, perspektyvy – 
Adult Education: Theory, Experience, Prospects. 2024. Vol. 1. P. 107–
115. https://doi.org/10.35387/od.1(25).2024.107-115 [in Ukrainian].

30. Kovalenko V. V., Yatsyshyn A. V. Vplyv vidkrytoi nauky na ot-
siniuvannia profesiinoi diialnosti naukovykh i naukovo-pedahohichnykh 
pratsivnykiv [The infl uence of open science on the evaluation of the 
professional activity of scientifi c and pedagogical staff ]. Perspektyvy ta 
innovatsii nauky – Perspectives and Innovations of Science. 2024. Vol. 
8. P. 308–328 [in Ukrainian]. URL: http://nbuv.gov.ua/UJRN/prainn-
sc_2024_8_28

31. Krásnican V., Gaižauskaite I., Bülow W., Henek Dlabolova D., 
Bjelobaba S. Transition from Academic Integrity to Research Integrity: 
The Use of Checklists in the Supervision of Master and Doctoral Stu-
dents. Journal of Academic Ethics. 2024. https://doi.org/10.1007/s10805-
023-09498-0

32. Kuusisto E., Schutte I. Sustainability as a purpose in life among 
Dutch higher education students. Environmental Education Research. 
2022. Vol. 29(5). P. 733–746. https://doi.org/10.1080/13504622.2022.21
07617

33. Lackner E. Legitimising quality work in higher education. Scan-
dinavian Journal of Educational Research. 2023. Vol. 68(7). P. 1584–
1595. https://doi.org/10.1080/00313831.2023.2262494

34. Machynska N., Fedorovych A., Yaremchuk N. (Eds.). Osnovy 
pedahohichnoi maisternosti: metodychni materialy do praktychnykh za-
niat ta samostiinoi roboty [Fundamentals of pedagogical excellence: me-



–  114  –

thodical materials for practical classes and independent work]. 2020. 226 p. 
[in Ukrainian]. URL: http://ir.dspu.edu.ua/jspui/handle/123456789/4301

35. Mintii I., Vakaliuk T. Orhanizatsiino-vykhovnyi skladnyk tsyfro-
voi kompetentnosti naukovykh i naukovo-pedahohichnykh pratsivnykiv: 
rezultaty konstatuvlnoho eksperymentu [Organizational and educational 
component of digital competence of scientifi c and pedagogical staff : re-
sults of the formative experiment]. Zbirnyk naukovykh prats Umanskoho 
derzhavnoho pedahohichnoho universytetu – Collection of Scientifi c Pa-
pers of Uman State Pedagogical University. 2025. Vol. 2. P. 47–58 [in 
Ukrainian]. URL: http://nbuv.gov.ua/UJRN/znpumdpu_2025_2_7

36. Morozov O., Palamar M., Karakurkchi H. Zadachi rozpodi-
lu naukovoho navantazhennia naukovo-pedahohichnykh pratsivnykiv 
kafedry [Tasks of distributing the scientifi c workload of scientifi c and 
pedagogical staff  of the department]. Naukovyi visnyk Kyivskoho insty-
tutu Natsionalnoi hvardii Ukrainy – Scientifi c Bulletin of Kyiv Institute 
of the National Guard of Ukraine. 2024. Vol. 2. P. 23–31 [in Ukrainian]. 
URL: http://nbuv.gov.ua/UJRN/nvking_2024_2_5

37. Mutongoreni N. , Mbohwa C. Rethinking academic identity: 
scholars as catalysts for institutional transformation in Zimbabwean high-
er education. Cogent Education. 2025. Vol. 12(1). https://doi.org/10.1080
/2331186X.2025.2512694

38. Nakaz Ministerstva osvity i nauky Ukrainy № 1277 “Pro vnesen-
nia zmin do Polozhennia pro atestatsiiu pedahohichnykh pratsivnykiv” 
(№ 1277 vid 10.09.2024) [Order of the Ministry of Education and Sci-
ence of Ukraine No. 1277 “On Amendments to the Regulation on the Cer-
tifi cation of Pedagogical Staff  (No. 1277 of 10.09.2024)]. URL: https://
osvita.ua/legislation/Ser_osv/93470/ [in Ukrainian].

39. Nakaz Ministerstva osvity i nauky Ukrainy № 805 “Pro zat-
verdzhennia Polozhennia pro atestatsiiu pedahohichnykh pratsivnykiv” 
(№ 805 vid 05.06.2025) [Order of the Ministry of Education and Science 
of Ukraine No. 805 “On Approval of the Regulation on the Certifi ca-
tion of Pedagogical Staff s” (No. 805 of 05.06.2025)]. URL: https://zakon.
rada.gov.ua/laws/show/z1649-22#Text [in Ukrainian].

40. Nazarenko O. (Ed.). Suchasna pedahohichna maisternist: navch. 
posib. [Modern pedagogical excellence: study guide]. 2025. 68 p. [in 
Ukrainian]. URL: https://hdl.handle.net/11300/29707

41. Osnovy pedahohichnoi maisternosti: metodychni materialy do 
praktychnykh zaniat ta samostiinoi roboty [Fundamentals of pedagogi-



–  115  –

cal skills: methodological materials for practical classes and independent 
work]. Eds. N. Machynska, A. Fedorovych, N. Yaremchuk. Lviv-Dro-
hobych: RVV LNU imeni Ivana Franka, 2020. 226 p. URL: http://ir.dspu.
edu.ua/jspui/handle/123456789/4301 [in Ukrainian].

42. Paiva A., Quintas-Mendes A. Participatory culture and knowl-
edge sharing among educators and scholars in higher education. Educa-
tional Media International. 2024. Vol. 61(1–2). P. 86–102. https://doi.org
/10.1080/09523987.2024.2357954

43. Pedahohichna maisternist: navchalno-metod. posibnyk [Ped-
agogical excellence: study guide]. Eds.: S. Zolotariova, V. Novikova, 
M. Ponomariova. Kharkiv: DBTU, 2024. 81 p. https://repo.btu.kharkov.
ua//handle/123456789/59543 [in Ukrainian].

44. Perkins M., Roe J., Postma D., McGaughran J., Hickerson D. 
Detection of GPT-4 Generated Text in Higher Education: Combining Ac-
ademic Judgement and Software to Identify Generative AI Tool Misuse. 
Journal of Academic Ethics. 2024. https://doi.org/10.1007/s10805-023-
09492-6

45. Phan A., Le C. From coff ee shops to online platforms: students’ 
construction of and experiences in multiple higher education learning 
spaces. Higher Education Research & Development. 2025. Vol. 44(1). 
P. 222–236. https://doi.org/10.1080/07294360.2024.2429466

46. Piddiachyi V. Hotovnist naukovo-pedahohichnykh pratsivnykiv 
do stvorennia proiektnoi komandy [Readiness of scientifi c and pedagogi-
cal staff  to create a project team]. Molod i rynok – Youth and the Market. 
2024. Vol. 7–8. P. 75–80 [in Ukrainian]. URL: http://nbuv.gov.ua/UJRN/
Mir_2024_7-8_15

47. Polozhennia pro akademichnu dobrochesnist u Drohobytskomu 
derzhavnomu pedahohichnomu universyteti imeni Ivana Franka [Regula-
tions on academic integrity at Drohobych Ivan Franko State Pedagogical 
University]. URL: https://drive.google.com/drive/u/0/folders/1Debcsdz-
vQ9MC5nfULR5XNrG1xZqLUT10 [in Ukrainian].

48. Rebranding Teaching. URL: https://www.nais.org/learn/inde-
pendent-ideas/

49. Rezunova O. Pedahohichna samoefektyvnist vykladacha yak 
faktor rozvytku navchalnoi samoefektyvnosti zdobuvachiv vyshchoi os-
vity [Pedagogical self-effi  cacy of a university teacher as a factor in the 
development of academic self-effi  cacy of higher education students]. 
Liudynoznavchi studii. Seriia: Pedahohika – Human Studies. Series: 



–  116  –

Pedagogy. 2022. Vol. 15/47. P. 68–72. http://ir.dspu.edu.ua/jspui/han-
dle/123456789/2416 [in Ukrainian].

50. Rostoka M. L. Teoretyko-metodolohichni zasady psykholohii 
loialnosti naukovo-pedahohichnykh pratsivnykiv: vplyv tsyfrovoi trans-
formatsii osvity [Theoretical and methodological principles of the psy-
chology of loyalty of scientifi c and pedagogical staff : the infl uence of 
digital transformation of education]. Naukovyi visnyk Uzhhorodskoho 
universytetu. Seriia : Pedahohika. Sotsialna robota – Scientifi c Bulletin of 
Uzhhorod University. Series: Pedagogy. Social Work. 2024. Vol. 1. P. 184–
188 [in Ukrainian]. URL: http://nbuv.gov.ua/UJRN/Nvuuped_2024_1_39

51. Rybalko L., Fomina L., Din Zh. Pedahohichna maisternist vykla-
dacha vyshchoi shkoly: novi vyklyky, ryzyky ta realii [Pedagogical ex-
cellence of a higher school university teacher: new challenges, risks and 
realities]. Perspektyvy ta innovatsii nauky – Perspectives and Innovations 
of Science. 2024. Vol. 12. P. 751–761. https://doi.org/10.52058/2786-
4952-2024-12(46)-751-761 

52. Samko A. Rol motyvatsiinoi skladovoi v samoosvitnii diialnos-
ti naukovo-pedahohichnykh pratsivnykiv zakladiv vyshchoi osvity [The 
role of the motivational component in the self-educational activity of 
scientifi c and pedagogical staff  of higher education]. Osvitnia analityka 
Ukrainy – Educational Analytics of Ukraine. 2024. Vol. 3. P. 77–87 [in 
Ukrainian]. URL: http://nbuv.gov.ua/UJRN/educanalukr_2024_3_7

53. Shapran O., Storozhuk S., Voitekh K., Skoboviat Yu. Analiz pid-
khodiv formuvannia kompetentnosti z kiberbezpeky naukovykh ta nau-
kovo-pedahohichnykh pratsivnykiv [Analysis of approaches to forming 
cybersecurity competence of scientifi c and pedagogical staff ]. Perspek-
tyvy ta innovatsii nauky – Perspectives and Innovations of Science. 2025. 
Vol. 1. P. 1283–1296 [in Ukrainian]. URL: http://nbuv.gov.ua/UJRN/
prainnsc_2025_1_111

54. Shynkaruk I. Vidkryttia novykh pedahohichnykh talantiv: mais-
trenist, tvorchist ta profesionalizm [Discovery of new pedagogical tal-
ents: Profi ciency, creativity, and professionalism]. Pedahohichnyi posh-
uk – Pedagogical Search. 2025. Vol. 1. P. 64–75. http://nbuv.gov.ua/
UJRN/pedp_2025_1_14 [in Ukrainian].

55. Sikora Ya., Ivanova S., Kilchenko A. Rozvytok tsyfrovoi kompe-
tentnosti naukovykh i naukovo-pedahohichnykh pratsivnykiv zasobamy 
vidkrytykh osvitno-naukovykh informatsiinykh system: vitchyznianyi 
dosvid [Development of digital competence of scientifi c and pedagogical 



–  117  –

staff  by means of open educational and scientifi c information systems: 
domestic experience]. Osvita. Innovatyka. Praktyka – Education. Innova-
tions. Practice. 2024. Vol. 12, Iss. 5. P. 73–79 [in Ukrainian]. URL: http://
nbuv.gov.ua/UJRN/edinpr_2024_12_5_13

56. Sira N., Decker M., Lemke C., Winkens A., Leicht-Scholten 
C., Grob D. Teaching Scientifi c Integrity in Academia: What and How 
Students Want to Learn? Journal of Academic Ethics. 2025. https://doi.
org/10.1007/s10805-024-09527-6

57. Spirin O., Oleksiuk V., Vasylenko Ya., Sirenko O. Model rozvyt-
ku tsyfrovoi kompetentnosti naukovykh ta naukovo-pedahohichnykh prat-
sivnykiv [Model of development of digital competence of scientifi c and 
pedagogical staff ]. Informatsiini tekhnolohii i zasoby navchannia – Infor-
mation Technologies and Learning Tools. 2024. Vol. 104, Iss. 6. P. 156–179 
[in Ukrainian]. URL: http://nbuv.gov.ua/UJRN/ITZN_2024_104_6_13

58. Stratehichnyi plan diialnosti MON do 2027 roku [Strategic plan 
of the Ministry of Education and Science for 2027]. URL: https://mon.
gov.ua/strategichniy-plan-diyalnosti-mon-do-2027-roku [in Ukrainian].

59. Stratehiia vprovadzhennia hendernoi rivnosti u sferi osvity do 
2030 [Strategy for implementing gender equality in the fi eld of educa-
tion until 2030]. URL: https://zakon.rada.gov.ua/laws/show/1163-2022-
%D1%80#n13 [in Ukrainian].

60. Stynska V., Chepil M., Prokopiv L. Keis-metod – innovatsiia 
u metodytsi pidhotovky studentiv mahistratury u zakladi vyshchoi osv-
ity [Case-method – an innovation in the methodology of training mas-
ter’s students in a higher education institution]. Molod i rynok – Youth 
and the Market. 2023. Vol. 4. P. 16–19. http://ir.dspu.edu.ua/jspui/han-
dle/123456789/3812 [in Ukrainian].

61. Stynska V., Karpenko O. Treninhovi tekhnolohii u praktytsi pid-
hotovky maibutnikh vykladachiv zakladu vyshchoi osvity [Training tech-
nologies in the practice of preparing future teachers of a higher education 
institution]. Liudynoznavchi studii. Seriia: Pedahohika – Human Studies. 
Series: Pedagogy. 2021. Vol. 12(44). P. 172–177 [in Ukrainian]. http://
ir.dspu.edu.ua/jspui/handle/123456789/1167

62. Suchasna pedahohichna maisternist: navch. posib. [Modern 
pedagogical excellence: study guide]. Ed. O. Nazarenko. Odesa: Feniks, 
2025. 68 p. URL: https://hdl.handle.net/11300/29707 [in Ukrainian].

63. Tan Y. A bibliometric analysis of scholarly literature relat-
ed to digital literacy in higher education during the pandemic period. 



–  118  –

Cogent Education. 2024. Vol. 11(1). https://doi.org/10.1080/233118
6X.2024.2341587

64. Timmis S., Mgqwashu E., Trahar S., Naidoo K., Lucas L., Muhu-
ro P. Students as co-researchers: participatory methods for decolonising 
research in teaching and learning in higher education. Teaching in Higher 
Education. 2024. Vol. 29(7). P. 1793–1812. https://doi.org/10.1080/1356
2517.2024.2359738

65. Tkachenko V., Ruban A., Rubanyk M. Osvitianska maisternist: 
formuvannia profesiinoi kompetentnosti v epokhu zmin [Educational ex-
cellence: forming professional competence in an era of change]. Suspils-
vo ta natsionalni interesy – Society and National Interests. 2024. Vol. 5. 
P. 412–421. https://doi.org/10.52058/3041-1572-2024-5(5)-412-421 [in 
Ukrainian].

66. Torres A., Weiner J. The New Professionalism? Charter Uni-
versity teachers’ Experiences and Qualities of the Teaching Profession. 
Education Policy Analysis Archives. 2018. Vol. 26. P. 19. https://doi.
org/10.14507/epaa.26.3049

67. Van Stekelenburg L., Smerecnik C., Sanderse W., De Ruyter D. 
J. University teachers’ Ideas about What and How They Contribute to 
the Development of Students’ Ethical Compasses. An Empirical Study 
among University teachers of Dutch Universities of Applied Sciences. 
Journal of Academic Ethics. 2025. https://doi.org/10.1007/s10805-024-
09525-8

68. Vapniarchuk N. Hidna oplata naukovo-pedahohichnoi diialno-
sti – vazhlyva skladova motyvatsii dlia naukovo-pedahohichnykh prat-
sivnykiv [Decent payment for scientifi c and pedagogical activities – an 
important component of motivation for scientifi c and pedagogical staff ]. 
Naukovyi visnyk Uzhhorodskoho natsionalnoho universytetu. Seriia: 
Pravo – Scientifi c Herald of Uzhhorod National University. Series: Law. 
2025. Vol. 88(2). P. 121–126 [in Ukrainian]. URL: http://nbuv.gov.ua/
UJRN/nvuzhpr_2025_88(2)__18

69. Vlase I., Terian A. The production of gender-specifi c scholar-
ly literature in Romania: the weak institutionalisation of Gender Stud-
ies in higher education. Studies in Higher Education. 2023. Vol. 48(12). 
P. 1825–1840. https://doi.org/10.1080/03075079.2023.2215813

70. What’ll It Take for Profi ciency-Based Learning to Deliver? Edu-
cation Week. https://www.edweek.org/teaching-learning/opinion-whatll-
it-take-for-Profi ciency-based-learning-to-deliver/2025/08



–  119  –

71. Zakon Ukrainy «Pro vyshchu osvitu» (No. 1556-VII vid 
01.06.2025) [Law of Ukraine “On Higher Education” (No. 1556-VII of 
01.06.2025)]. URL: https://zakon.rada.gov.ua/laws/show/1556-18#Text

72. Zolotaryova, S., Novikova, V., & Ponomarova, M. (Eds.). (2024). 
Pedahohichna maisternist: navchalno-metod. posibnyk [Pedagogical ex-
cellence: educational and methodical guide]. DBTU. 81 p. [in Ukrainian]. 
https://repo.btu.kharkov.ua//handle/123456789/59543

73. Zuzevičiūtė V., Jatautaitė D. Contemporary Higher Education 
University teacher’s Challenges. The Perspective on the AI in Studies. 
Baltic Journal of Modern Computing. 2025. P. 304–314. http://dx.doi.
org/10.22364/bjmc.2025.13.1.16



–  120  –

APPENDICES

Appendix A
Questions for self-assessment

Theme 1. 
Professional activity and the personality of scientifi c 

and pedagogical staff 

1. Within the context of institutional leadership and organizational 
health, which mechanism is identifi ed as vital for creating a cohesive 
school community characterized by integrity? 

A. Technical expertise and didactic profi ciency 
B. Empathic leadership and empathy 
C. Strict adherence to administrative hierarchy 
D. Implementation of automated surveillance tools

2. In the Ukrainian educational landscape, what is currently con-
sidered a matter of national security that places educators in a posi-
tion of signifi cant ideological responsibility? 

A. The transition to fully digital learning platforms 
B. The protection and promotion of the state language 
C. The integration of international research databases 
D. The reduction of administrative personnel

3. Which «cause» in the pedagogical interaction methodology re-
fers to the previous knowledge and experiences students bring to a 
subject? 

A. Final cause 
B. Effi  cient cause 
C. Material cause
D. Formal cause
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4. According to the structural components of pedagogical profi ciency, 
which elements constitute «Pedagogical Technique»? (Select all that apply) 

A. Speech culture 
B. Subject expertise 
C. Self-regulation 
D. Profi ciency of professional behavior 

5. Which strategies are identifi ed as essential for fostering a stu-
dent-centered model of learning? (Select all that apply) 

A. Dialogic feedback 
B. Socio-constructivist alignment 
C. Standardized rote memorization 
D. Scaff olding for analytical thinking 

6. Match the AI Technique with its corresponding pedagogical ap-
plication or benefi t as outlined in the lecture:

AI Technique 
1. Machine Learning
2. Natural Language Processing
3. Knowledge Graphs
4. Generative AI
Application/Benefi t
A. Personalized learning paths and content tailoring
B. Automated formative and high-quality feedback 
C. Dropout and retention prediction 
D. Sentiment analysis of learner engagement

7. True or False: Modern research suggests that academic mis-
conduct should be primarily viewed as a moral character failing rath-
er than a literacy issue.

8. True or False: «Pedagogical profi ciency» is a static achieve-
ment reached at the end of professional training.

9. True or False: Humanistic orientation is considered the moral 
and ethical foundation of pedagogical profi ciency.
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10. Defi ne the concept of «Person-Statesman» within the context 
of the Ukrainian educator’s role during the war.

11. Explain how «Incremental Science Frameworks» contribute to 
the social signifi cance of the pedagogical profession.

12. Describe the «Leadership and Innovation» level of profi ciency 
regarding academic integrity.

13. Scenario: A teacher notices students are using Generative AI 
to bypass essay writing. Based on the lecture, what strategy should the 
teacher adopt?

14. What are the four primary components of the structure of ped-
agogical profi ciency traditionally highlighted in Ukrainian scientifi c 
discourse?

15. Analyze the role of «Empathy» in the structure of professional 
behavior. Why is it considered a retention strategy?

Theme 2.
Pedagogical technique as a component of the profi ciency 

of scientifi c and pedagogical staff 

1. Within the functional approach to pedagogical profi ciency, what 
is the primary role of «pedagogical thinking»? 

A. To memorize specialized research expertise and instructional 
tools. 

B. To facilitate qualifi ed reasoning, decision-making, and the res-
olution of professional tasks.

C. To ensure strict adherence to administrative formatting and at-
tendance tracking. 

D. To replace the need for deep knowledge of psychology and 
subject matter.
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2. Which element of «external technique» is specifi cally identifi ed 
as increasing the persuasiveness and impact of a teacher’s infl uence? 

A. Spatial organization and classroom layout. 
B. Profi ciency of speech intonation, rhythm, and clarity. 
C. The use of digital platforms for assignment management. 
D. Systematic evaluation of one’s own practice.

3. From a psychological perspective, a low level of self-regulation 
in educators acts as a risk factor because it leads to: 

A. An increased reliance on problem-focused coping strategies. 
B. A higher perception of stress factors and the use of emotion-fo-

cused strategies. 
C. More effi  cient time management and resource allocation. 
D. Greater resilience and positive emotionality in the workplace.

4. Which of the following are classifi ed as «Internal Components» 
of pedagogical technique? 

A. Pedagogical Tact. 
B. Facial Expressions and Gestures. 
C. Emotional Regulation. 
D. Perceptive Abilities. 
E. Management of classroom space.

5. What are the core principles of trauma-informed pedagogy in-
tended to support student mental health during the war? 

A. Safety and Trustworthiness. 
B. Institutional Betrayal.
C. Empowerment and Choice. 
D. Collaboration and Mutuality. 
E. Platform Bureaucratization.

6. Match the core pedagogical function with its specifi c impact on 
educational quality: 

Function
1. Didactic Function
2. Communicative Function



–  124  –

3. Diagnostic Function
4. Refl ective Function
Impact on Quality
A. Fosters trust, motivation, and a supportive social environment.
B. Enhances student engagement and content profi ciency.
C. Drives continuous professional growth and self-improvement.
D. Allows for the individualization of instruction and targeted support.

7. Match the internal technique with its associated psychological 
skill or outcome: 

Technique
1. Emotional Regulation
2. Pedagogical Creativity
3. Pedagogical Tact
Associated Skill/Outcome
A. Capacity for professional resourcefulness and innovation. 
B. Ethical boundary-setting and humanization of relationships.
C. Protection against burnout and promotion of stability.

8. True or False: Pedagogical profi ciency is a static profession-
al state achieved solely through the acquisition of deep theoretical 
knowledge. 

9. True or False: The «thin-slicing technique» allows pedagogical 
staff  to recognize group behaviors based on brief intervals of interaction. 

10. True or False: Curriculum literacy requires teachers to interpret 
and adapt objectives rather than simply following pre-designed plans. 

11. True or False: In the cybernetic control model of self-regula-
tion, teachers monitor the discrepancy between their current state and 
a desired goal. 

12. Platform Bureaucratization: Explain how standardized man-
agement pathways can shift a teacher’s attention away from content 
profi ciency. 
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13. Pedagogical Tact: Defi ne this concept and explain why it is 
considered a «measure of appropriateness» in instructional infl uence. 

14. Purposefulness: Describe how a teacher’s sense of purpose in-
fl uences their reactivity to daily stressors and emotional experiences. 

15. Case Study: A student aff ected by the war exhibits «unrespon-
siveness» in class. Using the principles of trauma-informed pedagogy, 
describe two specifi c strategies a teacher should implement to support 
this student’s academic resilience. 

Theme 3.
Professional-pedagogical communication in higher education 

institutions: theoretical foundations and empirical implementations

1. Conceptual Evolution In the context of modern pedagogical in-
teraction, the shift from a «transmission model» to an «intersubjective 
relationship» primarily implies which of the following?

A. A complete abandonment of teacher-led instruction in favor of 
student-only discovery.

B. A transition toward a non-hierarchical, dialogic process where 
learning emerges from shared educational contexts.

C. The prioritization of technological mediation over face-to-face 
interaction.

D. A focus on standardized curriculum-making as an individual 
cognitive practice.

2. Determinants of Effi  cacy Which of the following factors are 
identifi ed as critical determinants of communication effi  cacy within 
the institutional and psychological dimensions? (Select all that apply)

A. Metacognitive skills and cognitive autonomy.
B. Institutional stability and accessibility of technology.
C. The physical stature and non-verbal dominance of the instructor.
D. The teacher’s capacity to create activities that stimulate student 

interest.
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3. Concepts and Manifestations Match the pedagogical concept 
with its empirical manifestation as described in the lecture.

Concepts:
1. Circular Pedagogy; 
2. Flipped Classroom; 
3. Relational Dimension; 
4. Bonsai-ing.
Manifestations:
A. Students engage with content before synchronous sessions to 

allow for interactive class time.
B. Teachers, students, and researchers interchange roles to facili-

tate inclusive learning.
C. Teacher-teacher relationships facilitating curriculum develop-

ment.
D. Strategies used to limit the impact of gendered organizational 

change.

4. True/False: Relational Bonds Students who perceive a high lev-
el of «pedagogical care» from their instructors report better cognitive 
learning outcomes, but their aff ective learning remains unaff ected.

A. True
B. False

5. The Hierarchy of Skills A university is transitioning to a hybrid 
learning model. Based on the «Hierarchy of Pedagogical Communi-
cation Skills,» what specifi c category of behaviors must faculty master 
before they can successfully implement «activating teaching» or «dif-
ferentiation»?

6. Multiple-Choice: Organizational Power The «Queen Bee» phe-
nomenon in higher education refers to:

A. Female students dominating enrollment numbers in modern 
universities.

B. Female leaders distancing themselves from junior women in 
neoliberal contexts.
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C. The inherent superiority of women in Social Sciences and Hu-
manities (SSH).

D. A successful mentorship program for women in STEM fi elds.

7. Multiple-Response: Implementation of Universal Design To im-
plement Universal Design for Learning (UDL), which tools or strat-
egies should a teacher utilize to accommodate diverse needs? (Select 
all that apply)

A. Video-based instruction with captions.
B. Standardized text-heavy lectures to ensure academic rigor.
C. Alternative access methods (e.g., eye-trackers or head controls).
D. Open Educational Resources (OER).

8. Multiple-Choice: Resilience and War During times of war and 
institutional relocation, what is cited as the primary driver of resil-
ience for Ukrainian higher education institutions?

A. A return to traditional unidirectional transmission models.
B. Digital transformation, including LMS and AI chatbots.
C. Reduction of staff  to minimize fi nancial risks.
D. The elimination of language-specifi c instructional content.

9. Multiple-Choice: Mobbing vs. Bullying How does «mobbing» 
diff er from «bullying» according to the provided theoretical founda-
tions?

A. Mobbing is accidental, while bullying is intentional.
B. Mobbing involves a group of perpetrators and acts as «psycho-

logical terror» within an organization.
C. Bullying only occurs online, while mobbing only occurs in per-

son.
D. Mobbing is a less severe form of social stressor than bullying.

10. True/False: Impact of Class Size Research suggests that as 
class size increases, teachers often become more intentional in using 
verbal and non-verbal immediacy behaviors.

A. True
B. False
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11. Short Answer: Confl ict Theory According to the General Ag-
gression Model (GAM), how do «situational triggers» under the con-
ditions of war aff ect the internal communication environment of an 
educational institution?

12. Multiple-Choice: Barrier Categorization What is a primary 
«extrinsic» (external) barrier faculty face when attempting to adopt 
Open Educational Resources (OER)?

A. A personal lack of motivation.
B. Cognitive biases against digital tools.
C. Complex copyright laws and logistical challenges.
D. A fear of ambiguity in student responses.

13. Multiple-Response: Anti-Bullying Effi  cacy Which teacher be-
haviors or attitudes are positively associated with eff ective interven-
tion in bullying incidents? (Select all that apply)

A. Demonstrating explicit disapproval of bullying behavior.
B. Assuming a position of neutrality to avoid power dynamics.
C. Involving peer bystanders in the resolution process.
D. Supporting the victim directly.

14. Multiple-Choice: Specialized Communication In simula-
tion-based education (e.g., patient simulators), what primarily medi-
ates the interaction between the trainee and the educational content?

A. The master-slave power dynamic.
B. The technological capabilities of the high-fi delity simulator.
C. The physical movement of the teacher around the room.
D. The use of personal anecdotes by the instructor.

15. Multiple-Choice: Feedback Processes Recent pedagogic 
thinking suggests moving away from the «tutor feedback transmission 
model» toward which strategy?

A. Automated grades without comments.
B. Dialogic feedback and reciprocal peer review.
C. Unilateral critical analysis by the supervisor.
D. Elimination of feedback to reduce student stress.
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Theme 4.
Professional adaptation of a scientifi c and pedagogical staff 

1. Within the framework of physiological adaptation, what is the 
primary objective for an academic professional? 

A. Profi ciency of complex methodological techniques for class-
room engagement. 

B. Reconfi guration of daily routines and work-rest cycles to meet 
new modes of work. 

C. Harmonization of individual professional identity with institu-
tional values. 

D. Development of digital literacy skills to mitigate the risks of 
algorithmic bias.

2. According to the career construction adaptation model, what psy-
chological state typically characterizes the «Career Initiation» stage? 

A. A sense of agency and systematic infl uence on departmental 
policy. 

B. Refl ective inquiry and the development of a practical sense. 
C. Anxiety, role ambiguity, and a primary focus on survival. 
D. Negotiation of dual identities and institutional norms.

3. In the context of technological adaptation, what role must educa-
tors increasingly adopt according to recent shifts in higher education? 

A. Passive consumers of institutional software. 
B. Co-designers and content creators of adaptive learning pro-

grams. 
C. Traditional lecturers who delegate digital tasks to administra-

tive staff . 
D. Researchers focused exclusively on non-digital pedagogical 

methods.

4. Which of the following are identifi ed as primary sources of 
«Self-Effi  cacy» that nurture a teacher’s professional adaptation? 

A. Profi ciency experiences through successful past teaching.
B. Vicarious experiences gained by observing colleagues.
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C. Verbal persuasion involving feedback and encouragement from 
leadership.

D. Increased administrative workloads and high academic pres-
sure.

5. Which pedagogical conditions are essential for facilitating the 
«Embodied Identity» of a young teacher? 

A. Learning to interpret non-verbal cues in the classroom envi-
ronment.

B. Maintaining reciprocal visual contact with students.
C. Adherence to rigid, non-adaptive curricula to ensure consisten-

cy.
D. Cultivating a «practical sense» or «gut feeling» for classroom 

dynamics.

6. Match the following Adaptation Types with their corresponding 
Success Indicators: 

Adaptation Type
1. Social-Psychological
2. Professional
3. Identity-Based
4. Technological
Success Indicator
a. Effi  ciency in choosing methodological techniques
b. Sense of belonging and positive self-perception
c. Alignment of personal values with academic roles
d. Ability to integrate emerging technologies into teaching

7. Professional adaptation is a strictly linear process where an 
individual moves through stages unaff ected by environmental shifts. 

8. Under the conditions of war, the social-psychological dimen-
sion of adaptation becomes paramount as the educator functions as a 
mediator of meaning. 

9. «Eff ort expectancy» refers to the perceived ease of use regard-
ing the adoption of artifi cial intelligence tools in teaching. 
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10. Briefl y explain the «Pracademic Transition» and identify one spe-
cifi c challenge these individuals face when entering the university setting. 

11. Defi ne the role of «Supportive Leadership» within the context 
of the Job Demands-Resources model. 

12. How does «Role Inversion» specifi cally impact the psycholog-
ical state of a young teacher during the initiation phase? 

13. What is the signifi cance of «Refl ective Communities» in align-
ing a teacher’s personal values with their professional role? 

14. Explain why the socio-ecological higher education ecosystem 
renders professional adaptation a «bidirectional» process. 

15. Based on Control-Value Theory, how can training programs be 
designed to improve staff  adaptation eff ectiveness? 

Theme 5.
Professional positions of scientifi c and pedagogical staff  

in the process of interaction with students

1. Which shift best characterizes the transition from the «Informa-
tion Provider» model to the «Manager of Learning» model?

A. A move from formative feedback to static assessment.
B. A transition from content delivery to the orchestration of learn-

ing environments.
C. An evolution from individualized support to one-to-many in-

teraction.
D. A prioritization of research output over pedagogical excellence.

2. In the context of the Ukrainian educational crisis, what is the 
primary function of «multi-synchronous» learning?

A. To replace all real-time interactions with automated AI chat-
bots.
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B. To ensure academic progress is the sole metric of institutional 
success.

C. To adapt to technical disruptions like power outages by com-
bining live and recorded content.

D. To eliminate the need for Learning Management Systems 
(LMS) like Moodle.

3. What is the «Professional Vision» mechanism in AI-enhanced 
pedagogy?

A. The ability of AI to replace the teacher’s ethical decision-mak-
ing.

B. A system for automating the grading of standardized tests.
C. The use of pattern recognition to enhance the teacher’s noticing 

of student needs.
D. The development of virtual reality environments for history 

lectures.

4. According to the lecture materials, which factors are considered 
foundational to «Relational Pedagogy»? (Select all that apply)

A. Establishing an atmosphere of belonging and mutual respect.
B. Prioritizing subject matter expertise over social interaction.
C. Viewing the teacher-student relationship as a dynamic process.
D. Treating social aspects as a secondary addition to academic 

practice.

5. Digital transformation in relocated universities during wartime 
serves which of the following institutional goals? (Select all that ap-
ply)

A. Maintaining institutional integrity despite physical displace-
ment.

B. Preserving national scientifi c potential.
C. Enforcing static point-in-time testing.
D. Providing a sense of routine and national resilience.

6. Match the following Digital Tools with their specifi c Resilience 
Contribution as identifi ed in the text:
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Tool
Cloud Solutions
2. Video Conferencing
3. AI Chatbots
4. LMS (Moodle)
Contribution
A. Maintains Social Connection
B. Prevents Loss of Academic Assets
C. Ensures Curriculum Stability
D. Provides Instant Guidance

7. In the «Managers-of-Learning» approach, the teacher acts as a 
simple transmitter of information.

8. AI literacy for educators includes the ability to critically evalu-
ate AI-generated content for accuracy.

9. Soft skills like problem-solving are considered secondary to ac-
ademic theory in modern job advancement.

10. Defi ne «Care-based Pedagogy» within the context of wartime 
education and explain why it is considered a «foundational» rather 
than «secondary» task.

11. How does the «Coach» role diff er from a traditional «Authority 
Figure» when utilizing real-life problem scenarios in the classroom?

12. Briefl y explain the «Unbundling» of teaching and research as 
described in the text.

13. Describe the role of the «Diia» platform in the Ukrainian edu-
cational innovation system.

14. What are the potential risks of «AI Anxiety» among pedagogi-
cal staff , and how should professional development address it?
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15. What are the three primary components of the «Functional 
Model of the Teacher-Facilitator,» and how do they impact student 
outcomes?

Theme 6.
Soft/hard skills of scientifi c and pedagogical staff 

1. In the context of dispositional characteristics, how does the 
«pragmatic perspective» redefi ne the concept of a teacher’s profes-
sional identity during a «gap» in habitual action?

A. As a static set of technical competencies that must be strictly 
enforced.

B. As a meaning-making process where the teacher develops a 
more nuanced repertoire for functional coordination.

C. As a reductive model of technical competency dominated by 
standardized accountability.

D. As an unconscious projection of unresolved issues resulting in 
an unethical use of power.

2. Which category of soft skills is identifi ed as having the strongest 
connection to a student’s institutional loyalty and academic success 
due to its alignment with professional workforce goals?

A. Personal skills (resilience and self-awareness).
B. Social skills (multicultural adaptability).
C. Methodological skills (analytical thinking and decision-mak-

ing).
D. Digital skills (virtual collaboration).

3. Why is Virtual Reality (VR) considered a «revolutionary tool» 
for the development of soft skills compared to traditional e-learning?

A. It provides a cheaper, more scalable alternative for large lecture 
groups.

B. It focuses primarily on the acquisition of facts and historical data.
C. It allows for a 400% improvement in learning speed and signifi -

cantly higher emotional connection.
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D. It eliminates the need for refl ective training and emotional 
self-regulation.

4. According to the provided material, what are the primary risks 
associated with the over-idealization of the teacher-student relation-
ship? (Select all that apply)

A. Development of dynamics of dependence.
B. Enhancement of student retention and motivation.
C. Unconscious projection of unresolved personal issues.
D. Potential for emotional burnout of the pedagogical staff .

5. Which pedagogical practices are essential for a teacher acting 
specifi cally in the role of a «Facilitator» to foster critical thinking? 
(Select all that apply)

A. Utilizing «wondering» and continuous questioning.
B. Prioritizing «telling» and rote memorization to ensure curricu-

lum coverage.
C. Explaining the «meta-communication» or the how of engaging 

in critical dialogue.
D. Establishing a framework for student-led inquiry rather than 

acting as a primary knowledge source.

6. Match the following soft skill categories with their respective 
professional/well-being implications:

Category
1. Interpersonal Skills
2. Thinking Skills
3. Personal Attributes
4. Digital/Methodological
Implication
A. Supports eff ective decision-making and innovative solutions.
B. Improves professional relationships and stakeholder satisfac-

tion.
C. Ensures relevance in technologically driven environments.
D. Facilitates career growth and emotional stability under stress.
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7. Professional self-actualization for teachers is best measured by 
comparing early-career teachers against the performance standards 
of seasoned professionals.

8. Methodological skills, such as decision-making, are classifi ed 
as «Hard Skills» because they involve technical tasks.

9. Volunteering serves as a tool for SDG 4 (Quality Education) 
by providing non-formal community tutoring, especially during emer-
gencies.

10. Describe how the «Flipped Learning» model contributes to 
the fulfi llment of basic psychological needs as defi ned by Self-Deter-
mination Theory.

11. How does the text diff erentiate the «Technocratic» view of 
teacher professionalism from the «Relational/Moral» view?

12. Identify two specifi c Sustainable Development Goals (SDGs) 
supported by «Environmental Volunteering» and provide examples of 
activities for each.

13. Why is «Feedback Literacy» critical for pedagogical staff  
when implementing project-based learning?

14. Explain the role of «Adaptive Expertise» in the context of 
teaching under the conditions of war.

15. What are the three primary components of the «Functional 
Model of the Teacher-Facilitator,» and how do they impact student 
outcomes?
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Theme 7.
Self-management as a technology for the professional self-

development of scientifi c and pedagogical staff 

1. How does a «Profi ciency Orientation» specifi cally impact the 
professional growth of pedagogical staff ?

A. It prioritizes the demonstration of competence to external 
stakeholders to secure institutional validation.

B. It fosters an intrinsic desire to acquire new skills and promotes 
self-regulatory processes for deep learning.

C. It focuses on achieving short-term productivity milestones 
through rigid administrative goal-setting.

D. It minimizes the investment of eff ort in knowledge acquisition 
to prioritize immediate research output.

2. Under what specifi c conditions does the text suggest that «Open 
Goals» are more psychologically adaptive than the SMART frame-
work?

A. When meeting strict institutional deadlines and high-stakes re-
search milestones.

B. During the fi nal stages of a long-term, well-established profes-
sional trajectory.

C. When individuals are exploring unfamiliar territories or cre-
ative tasks like new pedagogical methods.

D. When pedagogical staff  are under high pressure to meet objec-
tively defi ned standards.

3. In the context of self-management, what is the primary function 
of «Meta-regulation»?

A. To replace autonomous motivation with controlled, external in-
stitutional mandates.

B. To provide a static, one-time assessment of professional com-
petencies at the start of a career.

C. To seek optimal contexts for objectives and ensure goals align 
with one’s career stage and available resources.
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D. To prevent goal disengagement, even when a target becomes 
unachievable or irrelevant.

4. According to the text, which of the following are recognized 
phases in the development of an «Individual Educational Trajectory»? 
(Select all that apply)

A. Diagnostics of current professional competencies.
B. External validation by administrative oversight committees.
C. Programming of a diff erentiated educational curriculum.
D. Refl exive assessment and adjustment of the trajectory.
E. Immediate abandonment of goals upon the fi rst sign of fail-

ure.

5. Identify the interactive social tools described as essential for 
remodeling professional practice: (Select all that apply)

A. Mentoring
B. Personal Development Plans (PDP)
C. Professional Learning Communities (PLCs)
D. Digital Repositories
E. Tutoring

6. Match the following self-management tools/concepts with their 
primary utility or description as defi ned in the text.

Concept
1. Personal Development Plan (PDP)
2. Org-EIQ Methodology
3. Refl ection Exercises
4. Skill Inventory
Primary Utility / Description
A. Assessment of team interaction and inclusive competence.
B. Building self-awareness and leadership frameworks.
C. Living document for career planning and accountability.
D. Identifi cation of gaps in pedagogical and research skills.

7. Match the Goal Orientation with its associated theoretical basis 
or impact.
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Orientation
1. Learning Orientation 
2. Performance Orientation 
3. Profi ciency Orientation 
4. Specifi c Goals 
Theoretical Basis / Impact 
A. Specifi c goals leading to higher eff ort/persistence.
B. Deep skill profi ciency and self-regulation. 
C. External competence demonstration.
D. Knowledge acquisition and departmental performance.

8. True/False: Autonomous motivation is linked to «inaction cri-
ses» when an individual must disengage from an unachievable goal.

9. True/False: Under the conditions of war in Ukraine, messen-
gers (e.g., Viber, Telegram) are suffi  cient for all complex pedagogical 
tasks.

10. True/False: Emotional exhaustion is a static trait that remains 
consistent across all pedagogical staff  regardless of team climate.

11. Explain the «vector-based approach» to scientifi c and method-
ological support and how it diff ers from traditional models.

12. Based on the material, why is «Self-Awareness» considered a 
critical component of the academic leadership toolset?

13. Analyze the role of «Goal Disengagement» as a strategic regu-
latory response in high-stress environments like martial law.

14. Describe the specifi c technical barriers faced by Ukrainian 
higher education institutions during the remodeling of professional 
development in wartime.

15. How can institutions foster «Reciprocal Empowerment» to 
overcome institutional barriers to self-management?
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Theme 8.
 Professional burnout of scientifi c and pedagogical staff  

and ways of its prevention

1. Which dimension of burnout is specifi cally characterized by a 
«maladaptive coping mechanism» intended to shield the professional 
from emotional strain, yet results in a loss of empathy?

A. Emotional Exhaustion
B. Depersonalization
C. Reduced Personal Accomplishment
D. Self-Regulatory Fatigue

2. Professional burnout is eff ectively a form of acute fatigue that 
can be remediated through short-term periods of rest and recupera-
tion.

A. True
B. False

3. Match the systemic determinant with its specifi c impact on the 
professional well-being of academic staff . 

Determinant
1. Administrative Overload
2. High-Stakes Accountability
3. Employment Precarity
Impact/Prevalence
A. Notable for substitute staff 
B. Diverts focus from core teaching/research
C. Erodes autonomy and professional satisfaction

4. Based on the provided research, which of the following indi-
vidual or socio-demographic factors infl uence the manifestation or 
severity of burnout? (Select all that apply)

A. Marital status (specifi cally being married)
B. Personality traits such as Neuroticism
C. Length of teaching experience
D. Geographical relocation during confl ict
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5. Under the conditions of war, what psychological mechanism–
following the conservation of resources theory – triggers the acceler-
ation of all three burnout dimensions?

A. Moral injury
B. Loss of social support and stability
C. Technostress
D. Professional loneliness

6. Defi ne «moral injury» in the context of pedagogical staff  and 
explain how it diff ers from general workplace stress.

7. What physical or cognitive evidence of burnout can be observed 
through neuroimaging and endocrine assessment?

A. Enhanced neuroplasticity
B. Altered cognition and endocrine dysfunction
C. Increased serotonin production
D. Improved memory consolidation

8. According to the «Functional structure of psychological and 
educational support,» which interventions are correctly paired with 
their target dimension? (Select all that apply)

A. Peer Support Groups – Depersonalization
B. Workload Optimization – Personal Accomplishment
C. Digital Wellness Programs – Cognitive Fatigue
D. Psychological Counseling – Professional Loneliness

9. How does a strong «educator identity» function as a preventa-
tive measure against burnout?

A. It increases the volume of contact hours an educator can han-
dle.

B. It acts as a protective buff er by maintaining a sense of mean-
ing.

C. It eliminates the need for administrative support.
D. It prevents the occurrence of technostress.
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10. Clinical recovery rates suggest that treatment after the syn-
drome has signifi cantly progressed is more eff ective and resource-effi  -
cient than early organizational prevention.

A. True
B. False

11. The «Management House» method is recommended for scien-
tifi c leaders primarily to:

A. Monitor the digital activity of staff .
B. Strategically manage roles to unlock relief potential for staff .
C. Increase the pressure to publish in high-impact journals.
D. Automate the curriculum optimization process.

12. Matching: Individual Prevention Strategies Match the individ-
ual strategy category with its primary focus area. 

Strategy Category
1. Recreation
2. Academic Action
3. Support
Primary Focus
A. Leveraging family and peer relationships
B. Recovery of emotional and mental energy
C. Maintaining control and professional effi  cacy

13. Which specifi c recovery-focused behavior is cited as a way to 
improve sleep quality – a vital component of recovering from cognitive 
impairment?

A. Increasing mobile phone use for social networking.
B. Bedtime abstinence from electronics.
C. Implementing high-stakes performance metrics.
D. Transitioning entirely to remote work.

14. Describe burnout as a «dynamic process» rather than a static 
state. What is the eventual culmination of this process if left unad-
dressed?
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15. Which organizational prevention strategy is aimed specifi cally 
at reducing the «pressure on both staff  and students» by reevaluating 
the curriculum?

A. Equitable Workload Distribution
B. Curriculum Optimization
C. Supportive Leadership Training
D. Digital Continuity Protocols
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