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ПЕРЕДМОВА
 «Незламні» – це посібник з англійської мови просунутого рівня, розроблений спеціально для українських студентів закладів вищої освіти. Охоплюючи широкий спектр тематичних блоків (від мови сучасного конфлікту й козацької доби до трагедій світових воєн, Голодомору та сучасної інформаційної війни), ця книга поєднує ґрунтовну мовну підготовку на рівні С1 із безкомпромісним дослідженням історії та геополітичної боротьби України. У ній використовуються різноманітні складні типи текстів, зокрема академічні есеї, першоджерела історичних літописів (як-от праці Самійла Величка), міжнародні правові документи, інституційні звіти та особисті свідчення. Разом ці матеріали забезпечують глибоко контекстуалізований процес навчання.
Головне прагнення цього посібника – надати українській молоді інструменти та можливості для того, щоб точно, промовисто й авторитетно доносити свій національний наратив, історію та сучасні реалії до світової спільноти. Надто довго історія України розглядалася крізь призму конкуруючих імперій. Цей підручник має на меті озброїти студентів мовними засобами та інтелектуальними рамками, необхідними для того, щоб повернути собі владу над цим наративом. Завдяки опануванню англійської мови в контексті конфліктів, дипломатії, державотворення та історичного аналізу студенти будуть готові захищати українську ідентичність, пояснювати її історичні складнощі та відстоювати суверенітет нашої держави на світовій арені.
З погляду методології, посібник міцно спирається на предметно-мовне інтегроване навчання (CLIL) поряд із курсом англійської мови для академічних цілей (EAP). Він свідомо відходить від стандартних тем вивчення мови для роботи з украй складними автентичними матеріалами. Методологічна цінність полягає в його ретельному підході з подвійним фокусом, який охоплює такі ключові елементи:
1. Аналіз автентичних текстів та порівняння регістрів: Студенти знайомляться з контрастними стилями та перспективами. Вони вчаться аналізувати відмінності між сучасним академічним есеєм і першоджерелом сімнадцятого століття. Вони також вчаться детально розбирати специфічну структуру мови резолюцій ООН, порівнюючи преамбули з постановчими частинами, а також досліджувати архітектурний дискурс.
2. Поетапне формування навичок: Посібник систематично розвиває когнітивні та лінгвістичні навички. Він плавно переходить від базових стратегій читання, таких як швидкий перегляд (skimming) і пошук інформації (scanning), до складних аналітичних завдань. До них належать оцінювання авторської позиції, розуміння засобів мовного пом'якшення (hedging) та синтез кількох текстів.
3. Структурована мовленнєва практика: Кожен розділ завершується активним, інтенсивним продукуванням мовлення та письма. Студентів залучають до формальних дебатів, підготовлених презентацій та створення специфічних академічних текстів. Цей процес прогресує від написання абзаців-визначень та причинно-наслідкових абзаців до повноцінних аргументативних есеїв, які містять цілеспрямовані риторичні фігури.
У студентів третього курсу мовних спеціальностей, які переходять до просунутого рівня володіння мовою (С1), цей посібник розвиває низку ключових компетентностей:
1. Розширена академічна лексика: Студенти опановують спеціалізовані словникові набори, пов'язані з історією, правом і конфліктами. Вони також відпрацьовують точні англійські словосполучення (колокації) та маркери академічного дискурсу, необхідні для витонченого, професійного спілкування.
2. Критичне мислення та оцінювання джерел: Посібник вчить студентів глибоко досліджувати тексти, розпізнавати упередженість і фреймінг, порівнювати первинні та вторинні джерела і розуміти, як вибір слів формує історичну пам'ять. Наприклад, вони вивчають наслідки того, як історичну постать називають «бунтівником» чи «борцем за свободу».
3. Навички академічного письма: Студенти розвивають здатність структурувати складні аргументи, синтезувати докази з кількох прочитаних текстів та писати в аналітичному стилі з використанням формальної академічної англійської мови.
4. Культурна та геополітична обізнаність: Що найважливіше, студенти набувають життєво необхідної здатності точно пояснювати українські реалії англійською мовою (від Запорозької Січі та УПА до викликів сучасної гібридної війни й дезінформації). Це дає їм змогу діяти як ефективні культурні амбасадори та обізнані учасники міжнародного дискурсу.
Зрештою, «Незламні» – це набагато більше, ніж традиційний підручник з мови. Це інструмент інтелектуального посилення, який готує студентів не просто до складання іспитів, а до того, щоб упевнено та переконливо говорити від імені України.






FOREWORD

Unbroken is an advanced English-language manual designed specifically for Ukrainian university students. Covering a broad range of thematic units, from the language of modern conflict and the Cossack era to the tragedies of the World Wars, the Holodomor and contemporary information warfare, this book integrates rigorous C1-level language training with an uncompromising exploration of Ukraine’s history and geopolitical struggle. It utilises a diverse array of complex text types, including academic essays, primary historical chronicles (such as Samiilo Velychko’s accounts), international legal documents, institutional reports and personal testimonies. Together, these materials provide a deeply contextualised learning experience.
The primary ambition of this manual is to empower Ukrainian youth to articulate their national narrative, history and contemporary reality to the global community with precision, eloquence and authority. For too long, Ukraine's history has been viewed through the lenses of competing empires. This textbook aims to provide students with the linguistic tools and intellectual frameworks necessary to reclaim that narrative. By mastering the English language as it relates to conflict, diplomacy, statehood and historical analysis, students will be equipped to defend Ukraine's identity, explain its historical complexities and advocate for its sovereignty on the world stage.
In terms of methodology, the manual is firmly rooted in Content and Language Integrated Learning (CLIL) alongside English for Academic Purposes (EAP). It deliberately steps away from standard language learning topics to engage with highly complex, authentic materials. The methodological value lies in its rigorous, dual-focus approach, which includes the following core elements:
1. Authentic Text Analysis and Register Comparison: Students are exposed to contrasting registers and perspectives. They learn to analyse the difference between a modern academic essay and a seventeenth-century primary source. They also learn to dissect the specific structural language of UN resolutions, comparing preambles with operative clauses, as well as exploring architectural discourse.
2. Scaffolded Skill Building: The manual systematically builds cognitive and linguistic skills. It transitions smoothly from foundational reading strategies like skimming and scanning to advanced analytical tasks. These include evaluating authorial stance, understanding hedging language and synthesising multiple texts.
3. Structured Output: Every unit culminates in active, rigorous production. Students are guided through formal debates, prepared presentations and specific academic writing structures. These progress from definition and cause-and-effect paragraphs to full argumentative essays that incorporate deliberate rhetorical devices.
 For third-year university language students transitioning to advanced proficiency at the C1 level, this manual develops several crucial competencies:
1. Advanced Academic Lexis: Students develop a mastery of specialised vocabulary sets related to history, law and conflict. They also practise precise English collocations and academic discourse markers essential for sophisticated, professional communication.
2. Critical Thinking and Source Evaluation: The manual trains students to interrogate texts, recognise bias and framing, compare primary and secondary sources, and understand how word choice shapes historical memory. For instance, they examine the implications of interpreting a historical figure as a 'rebel' versus a 'freedom fighter'.
3. Academic Writing Proficiency: Students cultivate the capacity to structure complex arguments, synthesise evidence from multiple readings and write analytically using formal academic English.
4. Cultural and Geopolitical Fluency: Most importantly, students gain the vital ability to accurately explain Ukrainian realia in English, from the Zaporozhian Sich and the UPA to the realities of modern hybrid warfare and disinformation. This equips them to act as effective cultural ambassadors and informed participants in international discourse.
Ultimately, Unbroken is much more than a traditional language textbook. It is a tool of intellectual empowerment, preparing students not simply to pass an examination, but to speak confidently and compellingly for Ukraine.



	UNBROKEN  ·  WAR, RESISTANCE & IDENTITY

	UNIT 1

	THE LANGUAGE OF CONFLICT



	PAGES 9–18   ·   READING SKILL: SKIMMING & SCANNING   ·   VOCABULARY FOUNDATION



	LEARNING OBJECTIVES
	SKILLS COVERED IN THIS UNIT

	By the end of this unit you will be able to:
	Reading · Vocabulary · Listening · Speaking · Writing

	• identify and use 15 key words related to armed conflict
	Ukrainian thread: Ukraine's wars as the primary context for exploring conflict types

	• skim a text to identify its gist within a time limit
	Figure Spotlight: Hetman Petro Konashevych-Sahaidachny

	• scan a text to locate specific information quickly
	

	• discuss different types of conflict using appropriate vocabulary
	

	• write a well-structured definition paragraph
	



LEAD-IN
Getting started – activating what you already know

	Task 1
	What do you already know?
Look at the words below. Tick (✓) those you know, circle those you are unsure of, and put a question mark (?) next to those you do not know at all.



	warfare
	siege
	treaty
	combat
	casualty

	ceasefire
	sovereignty
	aggressor
	occupation
	resistance

	combatant
	civilian
	liberation
	territorial integrity
	hybrid warfare



	Task 2
	Discussion  – Think, pair, share
Work in pairs. Discuss the questions below. Then share your most interesting ideas with the class.



1.  When you hear the word war, what images and events come to mind? What is the first moment in Ukrainian history you think of?
2.  What is the difference between a "soldier" and a "combatant"? Between a "battle" and a "war"? Discuss in your own words.
3.  Look at this list: the Battle of Konotop (1659), the Battle of Kruty (1918), the Donbas War (2014–2021), Russia's full-scale invasion (2022). What do these conflicts have in common? How do they differ?
4.  Why do you think it matters how we name and categorise different types of conflict?


READING A
An encyclopaedia extract  – types of armed conflict

	Task 3
	Before you read  – predict the content
Look at the title and subheadings of the text on the next page. Answer these questions before you read.



1.  How many distinct types of conflict do you expect the text to describe?
2.  Which type do you think will be described first? Why?
3.  Which type do you think is most relevant to Ukraine's experience today?

	TYPES OF ARMED CONFLICT
An encyclopaedia extract
A  Armed conflict has shaped human history in ways both catastrophic and transformative. While the word war is used loosely in everyday language, scholars, legal experts, and military strategists distinguish between several distinct types of armed conflict, each with its own causes, methods, and consequences. Understanding these categories is essential for anyone who wishes to analyse conflicts – past or present – with precision and clarity.
B    CONVENTIONAL WAR
Conventional war involves the organised armed forces of two or more states fighting each other in open battle, typically using standardised military equipment and recognised tactics. The two World Wars of the twentieth century are the clearest examples. Ukraine experienced conventional warfare on its own soil during both conflicts: German and Soviet forces clashed repeatedly across Ukrainian territory between 1941 and 1944, leaving millions of civilians dead and entire cities in ruins.
C    CIVIL WAR
A civil war occurs when armed groups within the same state fight for control of the government, territory, or resources. Ukraine's War of Independence (1917–1921) saw multiple armed factions competing for Ukrainian territory simultaneously – the Ukrainian People's Republic, the Bolshevik Red Army, the White Army, and several others – making it one of the most complex and devastating civil conflicts of the early twentieth century.
D    GUERRILLA WARFARE AND INSURGENCY
Guerrilla warfare describes a style of fighting in which irregular forces use hit-and-run attacks, ambushes, and sabotage rather than open battle. The Ukrainian Insurgent Army (UPA) employed exactly these tactics during and after the Second World War, resisting both Nazi German and Soviet occupation simultaneously. Guerrilla tactics allow smaller forces to survive and continue fighting against much stronger adversaries, though they rarely produce swift military victories.
E    HYBRID WARFARE
Hybrid warfare is a more recent concept that combines conventional military operations with disinformation campaigns, cyberattacks, economic pressure, and the use of irregular or proxy forces – often without a formal declaration of war. Russia's military and political actions in Crimea and eastern Ukraine from 2014 onwards are widely cited by analysts and governments as a defining example of hybrid warfare in the twenty-first century.
F    OCCUPATION
Occupation refers to the situation in which one state's military forces control the territory of another, whether following open conflict or through other means. International humanitarian law – in particular the Geneva Conventions – places strict obligations on occupying powers to protect civilian populations and respect their rights. Ukraine has experienced occupation repeatedly throughout its history, from the Mongol invasions of the thirteenth century to the Russian occupation of parts of its sovereign territory today.
G  Whatever form it takes, armed conflict produces devastating human costs: casualties on both sides, destruction of infrastructure, forced displacement of entire populations, and long-lasting psychological trauma. Understanding the language of conflict is the first step towards understanding the events that have shaped – and continue to shape – Ukraine and the wider world.
Word count: approx. 430



	GLOSSARY  – Ukrainian realia
UPA (Ukrainian Insurgent Army) – Ukrainian: Українська Повстанська Армія (УПА). A Ukrainian nationalist partisan force that fought for Ukrainian independence during and after WWII, resisting both German and Soviet occupation.
Ukrainian People's Republic (UNR) – Ukrainian: Українська Народна Республіка (УНР). The state declared by the Ukrainian Central Rada in 1917, which signed the Treaty of Brest-Litovsk in 1918.
Crimea – A peninsula in southern Ukraine, illegally annexed by Russia in 2014 following a military occupation conducted by soldiers in unmarked uniforms.
Donbas – A region in eastern Ukraine (comprising Donetsk and Luhansk oblasts); the site of Russian-backed armed conflict from 2014 and Russia's full-scale invasion from 2022.



READING SKILLS
Skimming and Scanning

	📖  SKIMMING  – reading for gist
Skimming means reading a text quickly to understand its general meaning without reading every single word. Focus on the title, subheadings, the first and last sentence of each paragraph, and any key terms in bold or italics. You are looking for the overall picture, not the fine detail. This is a crucial skill for academic reading when time is limited.



	Task 4
	Skim the text  – you have TWO MINUTES
Set a timer. Read the text as quickly as you can. Then answer the questions below WITHOUT looking back at the text.



1.  What is the main topic of this text?
      a)  The causes of the First World War
      b)  Different categories of armed conflict
      c)  Ukraine's complete military history
      d)  International humanitarian law

2.  How many distinct types of conflict does the text describe?
      a)  Three       b) Four       c) Five       d) Six

3.  Which country is used as an example throughout the text?
      a)  Russia       b) Germany       c) Ukraine       d) Poland

4.  What does the final paragraph (G) focus on?
      a)  The history of the Geneva Conventions
      b)  The difference between soldiers and civilians
      c)  The human costs shared by all types of conflict
      d)  The definition of conventional war

	📖  SCANNING  – finding specific information
Scanning means moving your eyes quickly over a text to locate a specific piece of information – a name, a date, a number, a keyword – without reading everything. Think of how you search for a name in a phone book or a word on a page. You do not read linearly; you sweep across the text looking for your target.



	Task 5
	Scan the text  – find the following information
Work as quickly as you can. Write the answer and note the paragraph letter (A–G) where you found it.



1.  The years during which German and Soviet forces fought on Ukrainian territory:
Answer: ________   Paragraph: ___
2.  The name of the Ukrainian partisan force mentioned in the text:
Answer: ________   Paragraph: ___
3.  The international legal framework that protects civilians under occupation:
Answer: ________   Paragraph: ___
4.  The century of the Mongol invasions of Ukraine mentioned in the text:
Answer: ________   Paragraph: ___
5.  Three consequences of armed conflict listed in the final paragraph:
Answer: ________ , ________ , ________   Paragraph: ___
6.  The year Russia's actions in Crimea began, according to the text:
Answer: ________   Paragraph: ___

COMPREHENSION
Working more closely with the text

	Task 6
	True, False, or Not Stated?
Read each statement. Write T (True), F (False), or NS (Not Stated) in the box. If your answer is F, write a corrected version of the statement on the line below.



1.  Conventional war always involves a formal declaration of war.   [     ]
Correction (if False): _______________________________________________
2.  Ukraine's War of Independence involved more than two armed factions.   [     ]
Correction (if False): _______________________________________________
3.  Guerrilla warfare always results in a military victory for the weaker side.   [     ]
Correction (if False): _______________________________________________
4.  Hybrid warfare typically combines military force with disinformation and cyberattacks.   [     ]
Correction (if False): _______________________________________________
5.  The Geneva Conventions were signed in the nineteenth century.   [     ]
Correction (if False): _______________________________________________
6.  Ukraine has experienced foreign military occupation more than once in its history.   [     ]
Correction (if False): _______________________________________________
7.  The text states that Russia's actions in Ukraine since 2022 are an example of conventional war.   [     ]
Correction (if False): _______________________________________________

	Task 7
	Match paragraph to main idea
Match each paragraph of the text (A–G) with its main idea (1–7). Write the correct number in the box next to each paragraph letter.



	PARAGRAPH
	MAIN IDEA

	A  [   ]
	1.  International law requires occupying forces to protect civilians.

	B  [   ]
	2.  Smaller forces can resist stronger ones without fighting in the open.

	C  [   ]
	3.  The word 'war' covers many distinct types of armed conflict.

	D  [   ]
	4.  Modern conflict often combines military and non-military methods.

	E  [   ]
	5.  Internal armed conflict can involve many competing sides.

	F  [   ]
	6.  Whatever its form, conflict always causes great human suffering.

	G  [   ]
	7.  Open battle between state armies is the most recognisable form of war.



VOCABULARY
Building your war lexis  – 15 target words and phrases

	HOW TO LEARN VOCABULARY
For each new word: (1) note the part of speech, (2) learn its most common collocations (the words that go with it), (3) write an example sentence using a Ukrainian context. This will help you remember the word and use it correctly in speaking and writing.



warfare  (n.)
The activity of fighting in a war, or the particular methods and tactics used in fighting.
Example: Guerrilla warfare relies on speed and surprise rather than superior firepower.
siege  (n.)
A military operation in which forces surround a fortified place, cutting off supplies, to force those inside to surrender.
Example: The siege of Mariupol in spring 2022 lasted more than eighty days.
treaty  (n.)
A formal written agreement between two or more states, especially one dealing with peace, alliance, or trade.
Example: The Treaty of Brest-Litovsk, signed in 1918, formally recognised Ukrainian independence.
combat  (n. / v.)
Fighting between armed forces; to fight against or try to prevent something.
Example: Soldiers trained for close combat in the narrow streets of an occupied city.
casualty  (n.)
A person killed or seriously injured as a result of a war, accident, or disaster.
Example: Both sides suffered heavy casualties during the first weeks of the offensive.
ceasefire  (n.)
A temporary or permanent agreement by both sides to stop fighting.
Example: A ceasefire was announced, but violations were reported within hours.
sovereignty  (n.)
The full right and power of a state to govern itself without outside interference.
Example: Ukraine's sovereignty was formally guaranteed by the Budapest Memorandum of 1994.
aggressor  (n.)
A country or person that attacks another first, or begins a conflict.
Example: The UN Security Council was asked to formally identify the aggressor in the conflict.
occupation  (n.)
The action of military forces taking control of and remaining in a foreign country or territory.
Example: During the German occupation of Ukraine, systematic atrocities were carried out against civilians.
resistance  (n.)
The use of force or other means to oppose an occupying or oppressive power.
Example: The Ukrainian Insurgent Army led an armed resistance that continued for years after WWII ended.
combatant  (n.)
A person who takes an active part in fighting during a war.
Example: International humanitarian law draws a clear distinction between combatants and civilians.
civilian  (n. / adj.)
A person who is not a member of the armed forces or police; not military.
Example: The missile strike on the apartment block killed twenty-three civilians.
liberation  (n.)
The act of freeing a person, group, or territory from oppressive control.
Example: The liberation of Kherson in November 2022 was celebrated across Ukraine.
territorial integrity  (phrase)
The principle that a nation's borders are inviolable and must not be altered by force by another state.
Example: The UN Charter explicitly protects the territorial integrity of all member states.
hybrid warfare  (phrase)
A military strategy that blends conventional armed force with disinformation, cyberattacks, economic pressure, and irregular proxy forces.
Example: Russia's 2014 operations in Crimea became a widely studied model of hybrid warfare.

VOCABULARY TASKS
Practise using the target words

	Task 8
	Match the word to its definition
Draw a line to connect each word (1–8) on the left with its correct definition (a–h) on the right.



	WORD
	DEFINITION

	1.  ceasefire
	a.  a person not serving in the armed forces

	2.  sovereignty
	b.  fighting between armed forces in a war

	3.  civilian
	c.  a formal peace agreement between states

	4.  casualty
	d.  a state's right to govern itself without interference

	5.  treaty
	e.  a person killed or injured during a conflict

	6.  combat
	f.  a formal halt to fighting agreed by both sides

	7.  combatant
	g.  a person actively taking part in armed combat

	8.  aggressor
	h.  a country or person that initiates a violent attack



	Task 9
	Word families
Complete the table with the missing forms. Use a dictionary if necessary. Some cells may be marked – (no common form exists).



	NOUN
	VERB
	ADJECTIVE
	ADVERB

	occupation
	occupy
	occupied
	 –

	resistance
	resist
	________
	 –

	liberation
	________
	liberated
	 –

	aggression
	 –
	________
	aggressively

	sovereignty
	 –
	________
	 –

	combat
	combat
	________
	 –

	________
	occupy
	occupying
	 –

	________
	liberate
	liberating
	 –



	Task 10
	Collocations  – choose the correct verb
Choose the correct verb from the box to complete each collocation. Use each verb once only.



	VERB BOX
wage  ·  reach  ·  restore  ·  suffer  ·  violate  ·  maintain  ·  negotiate  ·  declare



1.  to ________________ a ceasefire  (= to keep it in force)
2.  to ________________ war  (= to officially begin fighting)
3.  to ________________ heavy casualties  (= to experience many deaths or injuries)
4.  to ________________ sovereignty  (= to bring it back after occupation)
5.  to ________________ a treaty  (= to break its terms)
6.  to ________________ a ceasefire  (= to agree to stop fighting)
7.  to ________________ a peace agreement  (= to discuss and formally agree on terms)
8.  to ________________ territorial integrity  (= to defend or re-establish a country's borders)

	Task 11
	Gap-fill  – complete the paragraph
Fill each gap with a word or phrase from the box. You may need to change the grammatical form of some words.



	WORD BOX
occupation  ·  resistance  ·  ceasefire  ·  civilian  ·  casualty  ·  sovereignty  ·  warfare  ·  liberation  ·  treaty  ·  aggressor



	Ukraine has long defended its (1) ______________ against foreign powers. During the Second World War, the country experienced a brutal (2) ______________ by both Nazi Germany and the Soviet Union, during which millions of (3) ______________ lives were lost. Armed (4) ______________ continued even after the formal (5) ______________ was signed in 1945, as the UPA fought on for years. The (6) ______________ of Ukrainian territory from German forces brought relief to some regions, but Soviet repression quickly replaced one form of domination with another. Ukraine's long history of guerrilla (7) ______________ reflects a nation that has repeatedly refused to accept subjugation. Each time an external (8) ______________ has sought to erase Ukrainian identity, the response has been defiance and sacrifice. The human cost has always been immense: (9) ______________ on all sides and physical devastation that lasted for generations. Yet Ukraine's determination to restore and maintain its (10) ______________ has never been extinguished.



	Task 12
	Ukrainian realia  – explain in your own words
Use the text and the glossary to write one sentence in English explaining each term to someone who has never heard of it before.



1.  The UPA:
_______________________________________________________

2.  The Ukrainian People's Republic (UNR):
_______________________________________________________

3.  Hybrid warfare as applied to Ukraine:
_______________________________________________________

4.  The Budapest Memorandum:
_______________________________________________________

SKILLS & TASKS
Listening · Speaking · Writing

	Task 13
	Listening  – [Audio Track 1.1]
Listen to a short documentary-style extract about Ukraine's geopolitical position and the types of conflict it has faced. Complete the notes as you listen.



	NOTE-TAKING GRID
	YOUR NOTES

	Types of conflict mentioned in the extract:
	

	Historical period(s) discussed:
	

	Key figure(s) or place(s) named:
	

	One fact that surprised you or that you did not know:
	

	One opinion or judgement expressed by the speaker:
	



	Task 14
	Speaking  – Discussion
Read the questions below. Think individually (2 min), then discuss in pairs (5 min), then share with the class.



1.  The text describes five types of armed conflict. Which type do you think has caused the most suffering in Ukrainian history? Use evidence from the text to support your view.
2.  "Hybrid warfare makes it almost impossible to identify who started a conflict and to hold them accountable." Do you agree? Why or why not?
3.  The text says that understanding the language of conflict is 'the first step towards understanding the events that have shaped Ukraine.' Why might the words we use to describe a conflict matter? Can you think of examples where the naming of a conflict has been politically contested?

	USEFUL LANGUAGE  – Discussion skills
Expressing an opinion:
In my view, … / It seems to me that … / I would argue that …
Giving reasons:
This is because … / One reason for this is … / Evidence for this can be seen in …
Agreeing and disagreeing:
I completely agree because … / That's a good point, but I would add … / I see your point; however, …



	Task 15
	Writing  – Definition paragraph (guided)
Write a paragraph of 80–100 words defining ONE type of conflict from the text. Use the structure and sentence starters below.



	PARAGRAPH STRUCTURE
Sentence 1 (topic sentence):  [Type of conflict] is a form of armed conflict in which …
Sentence 2 (key features):  It is typically characterised by … and …
Sentence 3 (Ukrainian example):  A clear example can be seen in Ukrainian history: …
Sentence 4 (significance):  This type of conflict is significant because …



______________________________________________________________________________________________________________
______________________________________________________________________________________________________________
______________________________________________________________________________________________________________
______________________________________________________________________________________________________________
______________________________________________________________________________________________________________
______________________________________________________________________________________________________________
______________________________________________________________________________________________________________
______________________________________________________________________________________________________________

	PETRO KONASHEVYCH-SAHAIDACHNY
·  Hetman, Admiral, and Statesman
MILITARY CAREER
Petro Konashevych-Sahaidachny is one of the most celebrated military commanders in Ukrainian history. Born in the Sambir region of what is now western Ukraine, he rose to become Hetman of the Zaporozhian Host – the Cossack military and political organisation that governed much of Ukrainian territory in this period. Sahaidachny transformed the Zaporozhian Cossacks into a formidable military force capable of projecting power across an enormous region. He led a series of highly effective naval campaigns against the Ottoman Empire in the Black Sea, earning recognition across Europe as an exceptional commander.
His most celebrated campaign came in 1618, when his Cossack forces marched to Moscow in support of the Polish-Lithuanian Commonwealth – an act that demonstrated the Cossacks' standing as a major military power in Eastern Europe. His greatest achievement, however, came at the Battle of Khotyn in 1621, where he commanded a combined Cossack-Polish force against a much larger Ottoman army. His tactical skill was decisive in halting what might otherwise have been an Ottoman advance into central Europe. Sahaidachny was badly wounded at Khotyn and died of his injuries the following year, 1622.
STATESMAN AND PATRON OF CULTURE
Sahaidachny understood that military power alone could not secure Ukraine's future. In one of his most symbolic acts, he enrolled the entire Zaporozhian Host in the Brotherhood of the Kyiv Epiphany Monastery – a centre of Ukrainian Orthodox culture and scholarship – thereby connecting the military elite directly to the defence of Ukrainian religious and cultural identity. He was also a key patron of the Kyiv Mohyla Academy, which later became one of the most important intellectual centres in all of Eastern Europe. His legacy is that of a leader who saw the sword and the book as equally necessary for a nation's survival.
LEGACY
Sahaidachny represents a model of leadership that united military genius with political vision and cultural commitment. Navigating between the Polish-Lithuanian Commonwealth to the west, the Ottoman Empire to the south, and Muscovy to the east, he maintained Ukrainian Cossack autonomy through a combination of military prestige and diplomatic skill. His memory is honoured in Ukraine today: a frigate of the Ukrainian Navy bore his name, and his image appeared on Ukrainian banknotes. He died without securing a permanently independent Ukrainian state, but he shaped the Cossack tradition that would inspire Ukrainian resistance for centuries to come.
THINK AND DISCUSS
1.  Sahaidachny enrolled his entire army in a cultural and religious brotherhood. What does this reveal about his understanding of what it truly means to defend a nation?
2.  Sahaidachny led Ukraine between three powerful empires. In what ways might his situation have parallels with Ukraine's geopolitical position today?
3.  Look up the Battle of Khotyn (1621) using a reference source in English. Find one additional fact not mentioned above. Share it with your partner and explain why you found it significant.
4.  Sahaidachny is celebrated in Ukraine but is little known in Western Europe. Why do you think some historical figures receive more international recognition than others? What can be done to change this?
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	LEARNING OBJECTIVES
	SKILLS COVERED IN THIS UNIT

	By the end of this unit you will be able to:
	Reading A: Academic essay · Reading B: Primary source (chronicle)

	• identify the main idea and supporting detail in an academic text
	Reading · Vocabulary · Listening · Speaking · Writing

	• analyse a primary source text for perspective and narrator's stance
	Ukrainian thread: Cossack battles, statehood, & the Pereiaslav debate

	• use 15 key historical and academic vocabulary items correctly
	Figure Spotlight: Bohdan Khmelnytsky & Ivan Mazepa (dual profile)

	• compare register in academic vs. primary source texts
	

	• construct a cause-and-effect paragraph in academic English
	



LEAD-IN
Activating prior knowledge  – the Cossack era

	Task 1
	Timeline  – put these events in the correct chronological order
Number the events 1–8 (1 = earliest, 8 = latest). Work from memory first, then check with a partner.



	ORDER
	EVENT

	[   ]
	The Battle of Konotop: a Ukrainian-Tatar force defeats a Muscovite army

	[   ]
	Hetman Ivan Mazepa allies with Charles XII of Sweden against Peter I of Russia

	[   ]
	Bohdan Khmelnytsky launches the Cossack-Polish War (the Khmelnytsky Uprising)

	[   ]
	The Battle of Poltava: Peter I crushes Mazepa and Charles XII; Mazepa dies in exile

	[   ]
	The Pereiaslav Agreement: Khmelnytsky and the Muscovite tsar sign a controversial treaty

	[   ]
	Petro Sahaidachny leads Cossack forces at the Battle of Khotyn against the Ottomans

	[   ]
	Catherine II of Russia formally abolishes the Zaporozhian Sich

	[   ]
	The Hadiach Agreement: Khmelnytsky's successor Ivan Vyhovsky negotiates a union with Poland



Answer key (cut out or fold over before class): 6 · 3 · 5 · 8 · 1 · 4 · 7 · 2


	Task 2
	Discussion  – Think, pair, share
Discuss the questions below in pairs. Be ready to report your ideas to the class.



1.  What do you know about the Cossacks? How would you describe them to someone who had never heard of them? Try to use English only.
2.  The title of this unit is "Freedom or Death" – a phrase associated with Ukrainian Cossack tradition. Why do you think this phrase has survived for so long? What does it suggest about the Cossack worldview?
3.  Ukraine in the seventeenth century was surrounded by three powerful empires: the Polish-Lithuanian Commonwealth, the Ottoman Empire, and Muscovy. What choices did Ukrainian Cossack leaders face? How would you have navigated this situation?
4.  The Pereiaslav Agreement of 1654 has been interpreted very differently by Ukrainian and Russian historians. Before reading, what do you think could explain such different interpretations of the same event?

READING SKILL
Main idea and supporting detail

	📖  MAIN IDEA  – the central point of a paragraph or text
Every well-written paragraph has one main idea – the most important point the writer is making. The main idea is usually expressed in the topic sentence, most often at or near the beginning of the paragraph. Everything else in the paragraph – examples, statistics, explanations, quotations  – is supporting detail: evidence or elaboration that develops or proves the main idea. When reading an academic text, train yourself to ask of each paragraph: 'What is this paragraph really about? What single claim is the author making?' The answer is the main idea.



	📖  SUPPORTING DETAIL – evidence, examples, and explanation
Supporting details can take many forms: historical examples ('In 1659, Hetman Vyhovsky…'), statistics ('the Muscovite army numbered over 100,000 men…'), quotations from primary sources, causal explanations ('This happened because…'), and comparisons. When identifying supporting detail, ask: 'Why did the author include this? What claim does it prove or illustrate?' If you can answer that question, you have understood how the paragraph is structured.



READING A
Academic essay  – the Khmelnytsky Uprising and the Battle of Konotop

	Task 3
	Before you read  – predict the structure
Academic essays are carefully organised. Look at the paragraph letters (A–F) in the text and predict what kind of content you expect in each section. Write one word or short phrase. There are no wrong answers at this stage.



	PARAGRAPH
	I PREDICT THIS PARAGRAPH WILL BE ABOUT…

	A
	_______________________________________________________

	B
	_______________________________________________________

	C
	_______________________________________________________

	D
	_______________________________________________________

	E
	_______________________________________________________

	F
	_______________________________________________________



	THE COSSACK QUESTION: THE KHMELNYTSKY UPRISING,
THE PEREIASLAV AGREEMENT, AND THE BATTLE OF KONOTOP
An academic essay
A  The seventeenth century was one of the most turbulent and consequential periods in Ukrainian history. At its centre stands the Zaporozhian Cossack Host – a warrior society, administrative structure, and nascent state simultaneously. The events of 1648 to 1659 in particular reveal the deep tensions between Ukrainian Cossack aspirations for autonomy and the competing imperial ambitions of their neighbours. The Khmelnytsky Uprising of 1648, the controversial Pereiaslav Agreement of 1654, and the military triumph at Konotop in 1659 together constitute a defining chapter in the long struggle for Ukrainian sovereignty – a struggle whose echoes remain audible in the present day.
B  The causes of the Khmelnytsky Uprising were multiple and deeply interconnected. At the social level, the registered Cossacks – those formally recognised by the Polish crown – suffered persistent attempts by Polish nobility to reduce their numbers and curtail their privileges. At the religious level, the suppression of Ukrainian Orthodox Christianity in favour of the Greek Catholic Church created intense resentment among the Ukrainian population. At the political level, the Cossack officers (the starshyna) increasingly sought a form of recognised autonomy that the Polish-Lithuanian Commonwealth was unwilling to grant. When Bohdan Khmelnytsky, recently elected Hetman, forged a military alliance with the Crimean Khanate in early 1648, these accumulated grievances exploded into open war. Early Cossack victories at Zhovti Vody, Korsun, and Batih demonstrated the effectiveness of Cossack-Tatar combined arms and the fragility of Polish military dominance in the region.
C  The Pereiaslav Agreement of January 1654 remains the most contested document in early modern Ukrainian history. Exhausted by years of war and facing renewed Polish pressure, Khmelnytsky sought a powerful protector and turned to the Muscovite tsar Alexei Mikhailovich. The agreement, signed at Pereiaslav, established some form of relationship between the Hetmanate and Muscovy – but its precise nature has been disputed ever since. Ukrainian historians have generally argued that the agreement was a temporary military alliance between two sovereign parties, in which the Hetmanate retained full autonomy over its laws, courts, and administration. Russian imperial historiography, by contrast, portrayed it as a permanent and irrevocable reunion of two branches of a single people under the tsar's authority. This interpretive conflict is not merely academic: it has shaped political discourse about Ukrainian identity and independence from the nineteenth century to the present.
D  The military highpoint of the Cossack era came five years after Pereiaslav, at the Battle of Konotop in June 1659. Following Khmelnytsky's death in 1657, the new Hetman, Ivan Vyhovsky, concluded the Hadiach Agreement with Poland – an arrangement that would have incorporated Ukraine into the Polish-Lithuanian Commonwealth as a third equal partner. Russia regarded this as a betrayal of Pereiaslav and dispatched a large Muscovite army to bring the Hetmanate back under control. Vyhovsky, allied once again with the Crimean Tatars, lured the Muscovite cavalry into a prepared ambush in the marshlands near Konotop. The result was a catastrophic Russian defeat: the Muscovite force, estimated by some sources at over 30,000 men, was destroyed or captured in a single day. Contemporary accounts suggest the battle sent shockwaves through Moscow, with Tsar Alexei reportedly ordering the city's bells to toll in mourning. Konotop was not merely a tactical victory; it was a demonstration that a Ukrainian Cossack force, fighting on its own terms and territory, could defeat the armies of a much larger imperial power.
E  Despite the magnitude of the Konotop victory, its political consequences were limited and short-lived. Vyhovsky's position was undermined by internal Cossack opposition, and he was forced to resign within months of the battle. His successors gradually accepted closer integration with Muscovy, a process that accelerated under Peter I's increasingly authoritarian policies toward Ukraine. The destruction of the Zaporozhian Sich in 1775 by Catherine II effectively ended the Cossack political order that Khmelnytsky had built. Yet the legacy of the Cossack era proved more durable than the institutions themselves. The Hetmanate's legal traditions, its insistence on autonomy, and the memory of battles like Konotop continued to inspire Ukrainian political and cultural thought. Historians such as Mykola Hrushevsky drew directly on the Cossack period to argue that Ukrainians constituted a distinct people with their own historical trajectory, separate from that of Russia – an argument that remained politically charged into the twentieth century and beyond.
F  The Cossack era resists simple conclusions. It produced a form of Ukrainian proto-statehood that was simultaneously real and precarious, celebrated and contested. Khmelnytsky is remembered in Ukraine as a founding father of Cossack statehood, yet his decision to seek Muscovite protection ultimately opened the door to Russian domination. Mazepa, who attempted to escape that domination a generation later, was condemned as a traitor by Russia but honoured as a patriot in Ukraine. These paradoxes are not merely of historical interest. They remind us that the relationship between military victory, political survival, and national identity is always complex  – and that the questions the Cossacks were trying to answer in the seventeenth century have not yet been definitively resolved.
Word count: approx. 640 · Level: C1



	GLOSSARY  – historical and academic terms
Zaporozhian Cossack Host  – the military and political organisation of the Ukrainian Cossacks, centred on the Sich (fortress) south of the Dnieper rapids.
Hetman  – the elected leader and commander-in-chief of the Cossack Host; the title also referred to the head of the Cossack state (Hetmanate).
Starshyna  – the Cossack officer class or senior leadership; broadly, the Cossack military and administrative elite.
Hetmanate  – the Cossack polity (proto-state) established by Khmelnytsky after 1648, governing much of central and left-bank Ukraine.
Crimean Khanate  – the Tatar Muslim khanate in Crimea, a vassal state of the Ottoman Empire and a key Cossack military ally in several seventeenth-century campaigns.
The Hadiach Agreement (1658)  – a treaty negotiated by Hetman Vyhovsky that would have made the Cossack Hetmanate a third equal component of the Polish-Lithuanian Commonwealth as the 'Duchy of Ruthenia'.



COMPREHENSION  – READING A
Working with main idea and supporting detail

	Task 4
	Main idea  – match each paragraph to its central claim
Match each paragraph (A–F) with the statement that best expresses its main idea. Write the correct letter in the space provided.



	MAIN IDEA STATEMENT
	PARAGRAPH (A–F)

	1.  The events of 1648–1659 form a defining episode in Ukraine's long struggle for sovereignty.
	___

	2.  The Battle of Konotop proved that Cossack forces could destroy a much larger imperial army.
	___

	3.  The legacy of the Cossack era lasted far beyond the institutions themselves.
	___

	4.  Three distinct types of grievance drove the Cossacks to armed uprising in 1648.
	___

	5.  The Cossack era defies simple interpretation, raising questions still relevant today.
	___

	6.  The Pereiaslav Agreement of 1654 has been understood in radically different ways by Ukrainian and Russian historians.
	___



	Task 5
	Supporting detail  – answer the questions
Find the supporting details in the text that answer each question. Write the answer in your own words and note the paragraph letter.



1.  What three types of grievance caused the Khmelnytsky Uprising? Name them and give one piece of supporting evidence for each from the text.

Social grievance:  __________________________________________________________
Religious grievance:  __________________________________________________________
Political grievance:  __________________________________________________________

2.  How did Khmelnytsky achieve his early military victories in 1648? What supporting detail explains this?
__________________________________________________________
__________________________________________________________

3.  What does the text give as evidence that the Battle of Konotop had a major psychological impact on Moscow?
__________________________________________________________
__________________________________________________________

4.  Why, according to the text, did the Konotop victory not produce lasting political results?
__________________________________________________________
__________________________________________________________

5.  Name the historian mentioned in paragraph E who drew on the Cossack period to argue for a distinct Ukrainian historical identity.
__________________________________________________________

	Task 6
	True, False, or Not Stated?
Read each statement. Write T, F, or NS in the box. If F, write the correction.



1.  The registered Cossacks had no formal legal status under the Polish crown.   [     ]
Correction (if F): _______________________________________________
2.  The Crimean Khanate was allied with the Cossacks at the Battle of Konotop.   [     ]
Correction (if F): _______________________________________________
3.  The Pereiaslav Agreement is universally interpreted as a permanent union with Russia.   [     ]
Correction (if F): _______________________________________________
4.  Ivan Vyhovsky was forced to resign before the Battle of Konotop took place.   [     ]
Correction (if F): _______________________________________________
5.  Catherine II abolished the Zaporozhian Sich in the eighteenth century.   [     ]
Correction (if F): _______________________________________________
6.  The text argues that Khmelnytsky's alliance with Muscovy was a mistake from the beginning.   [     ]
Correction (if F): _______________________________________________
7.  Mazepa is described as a traitor by Ukrainian historians.   [     ]
Correction (if F): _______________________________________________

READING B
Primary source  – a Cossack chronicle excerpt

	ABOUT THIS TEXT
Samiilo Velychko was a Ukrainian Cossack chronicler and former secretary in the Hetmanate administration. His monumental chronicle (Litopys), written in the early eighteenth century, is one of the most important primary sources for the history of the Khmelnytsky era and its aftermath. Written partly in Church Slavonic and partly in the vernacular Ukrainian of his time, the chronicle combines detailed historical narrative with strong authorial opinion and literary embellishment. The extract below is adapted and translated from a section of his chronicle describing the aftermath of the Battle of Batih (1652), one of the great Cossack victories. As you read, pay attention not only to what Velychko says, but how he says it – and whose perspective his account represents.



	Task 7
	Before you read  – predict the register
A primary source written in the seventeenth or early eighteenth century will differ from a modern academic essay. Before reading, discuss in pairs: what differences do you expect in (a) vocabulary, (b) sentence structure, (c) the narrator's tone and attitude toward events?



	FROM THE CHRONICLE OF SAMIILO VELYCHKO
On the great victory of the Cossack Host at Batih, and on the glory of Hetman Khmelnytsky
(Adapted and translated from the Ukrainian; original c. 1720)
I    It pleased Almighty God in His mercy to grant yet another great victory to the Zaporozhian Host and its illustrious Hetman, Bohdan Khmelnytsky, in the year of Our Lord 1652, at the place called Batih on the Southern Buh river. There, where the flower of the Polish nobility had gathered in their pride and their vainglory, the Hetman descended upon them like a storm from the steppe – with fire, with sword, and with the fearless sons of the Zaporozhian Host riding at his right hand.
II    The Polish commanders, with all their regiments of cavalry and their cannon, had encamped in such a manner that they believed themselves secure and unconquerable. Yet how swiftly does God confound the arrogant! The Hetman, having taken counsel with his colonels and with the Khan of the Crimean Tatars, divided his forces into three bodies. The cavalry of the Tatars swept around the flanks of the enemy camp while the Cossack infantry, trained and hardened by years of war, pressed forward into the centre. The battle, which commenced at dawn, was decided before the sun stood at its height.
III    I have heard from those who were present at the battle, men whose words I have no cause to doubt, that the Polish hetman Kalinowski fell in the fighting, together with many thousands of the flower of the Polish crown army. Some were taken prisoner; many others fled in disorder across the river and perished there. The field was left to the Zaporozhian Host, and the banners and cannon of the enemy became the trophies of the Hetman. Khmelnytsky, it is said, rode along the lines of his victorious men and spoke thus to them: 'Sons! You have done what your fathers and grandfathers could not accomplish. The Ruthenian land is free today because of your swords and your blood.'
IV    Let no man therefore slander the name of the Cossacks by calling them rebels or bandits. For what they sought – what Khmelnytsky himself sought – was nothing more and nothing less than what God has placed in the heart of every Christian people: to live under their own law, to worship in their own faith, and to answer to no master who would trample their ancient rights beneath his boot. This the Lord God blessed; and the victories He granted them were proof of His blessing.
V    These things I have set down faithfully, as I received them from the accounts of honourable men and from such documents as came into my possession. If I have erred in any particular, I ask the mercy of the learned reader. But the glory of the Zaporozhian Host at Batih – that I set down not from hearsay alone, but from my knowledge of the men who made it and the cause for which they fought. May God preserve the memory of the fallen, and may the sons of Ukraine never forget the price of their freedom.
Word count: approx. 390 · Adapted and translated from Samiilo Velychko, Litopys (c. 1720)



COMPREHENSION  – READING B
Understanding a primary source

	Task 8
	Comprehension  – answer the questions
Answer in full sentences, using your own words as much as possible. Note the section number (I–V) for each answer.



1.  What battle is described in the extract, and when did it take place?
__________________________________________________________
__________________________________________________________

2.  According to Velychko, how did the Cossack and Tatar forces organise their attack? Describe the strategy in your own words.
__________________________________________________________
__________________________________________________________
__________________________________________________________

3.  What does Khmelnytsky reportedly say to his troops after the battle? What is the significance of the phrase 'The Ruthenian land is free today'?
__________________________________________________________
__________________________________________________________
__________________________________________________________

4.  In section IV, what argument does Velychko make to justify the Cossacks' rebellion? Find three ideas he uses to defend their cause.
__________________________________________________________
__________________________________________________________
__________________________________________________________

5.  In section V, Velychko mentions his sources. What does this tell us about how he understood his role as a chronicler?
__________________________________________________________
__________________________________________________________

	Task 9
	Perspective analysis – whose side is Velychko on?
Primary sources always reflect a particular point of view. Analyse Velychko's perspective by completing the table with evidence from the text.



	QUESTION ABOUT VELYCHKO'S PERSPECTIVE
	EVIDENCE FROM THE TEXT (quote or reference)

	How does Velychko describe Khmelnytsky? What words or images does he use?
	

	How does he portray the Polish forces? What attitude does his language reveal?
	

	What role does God play in Velychko's narrative? Find two references.
	

	Does Velychko admit any limitations in his account? Where and how?
	

	Who is Velychko's intended audience? How can you tell?
	



	Task 10
	Register comparison – Reading A vs Reading B
Both texts deal with the same historical period, but they are very different in style and purpose. Complete the comparison table.



	FEATURE
	READING A (academic essay)
	READING B (Cossack chronicle)

	Author's relationship to events
	
	

	Sentence structure (simple / complex / mixed)
	
	

	Use of religious or emotional language
	
	

	Evidence and sources cited
	
	

	Attitude towards Khmelnytsky
	
	

	Vocabulary register (formal / archaic / neutral)
	
	

	Which text do you find more convincing? Why?
	
	



VOCABULARY
Historical, academic, and Cossack-era lexis – 15 target items

uprising  (n.)
A rebellion or revolt, especially by people against a government or ruling authority.
Example: The Khmelnytsky Uprising of 1648 began as a Cossack military revolt and became a war for Ukrainian autonomy.
hetman  (n.)
The elected commander-in-chief and head of state of the Ukrainian Cossack Host; a title with no direct English equivalent.
Example: As Hetman, Khmelnytsky held both military command and political authority over the Cossack lands.
starshyna  (n.)
The Cossack officer class or senior leadership; the military-administrative elite of the Hetmanate.
Example: The starshyna debated whether to sign the Pereiaslav Agreement or seek a different protector.
autonomy  (n.)
The right or condition of self-government; freedom to act independently according to one's own laws.
Example: Cossack leaders consistently fought for autonomy – their own laws, courts, and administration.
vassal  (n.)
A person or state in a subordinate relationship to a more powerful ruler or state, often obliged to provide military service.
Example: Some historians argue that the Pereiaslav Agreement made Ukraine a vassal of Muscovy; others reject this interpretation.
sovereignty  (n.)
The full right and power of a state to govern itself without outside interference or domination.
Example: The Cossack uprising was fundamentally a struggle for Ukrainian sovereignty against Polish domination.
chronicle  (n.)
A written account of historical events arranged in order of time; a historical record.
Example: Velychko's chronicle is one of the most important primary sources for the Khmelnytsky era.
fortification  (n.)
A defensive wall or other structure built to strengthen a place against attack; the act of building such structures.
Example: The Cossack Sich was protected by elaborate fortifications that made it nearly impossible to take by direct assault.
alliance  (n.)
A formal agreement between two or more parties to cooperate for mutual benefit, especially in military matters.
Example: Khmelnytsky's military alliance with the Crimean Khanate was the foundation of his early victories.
cavalry  (n.)
Soldiers who fight on horseback; in modern contexts, fast-moving armoured forces.
Example: The Tatar cavalry, riding around the flanks of the Polish camp, played a decisive role at Batih.
insurgency  (n.)
A revolt or uprising against an established government or occupying power, especially a prolonged guerrilla campaign.
Example: The UPA (Ukrainian Insurgent Army) maintained an insurgency against Soviet power until the early 1950s.
l  (e)
g
Example: a
d  (i)
s
Example: c
legacy  (n.)
Something handed down from the past; the long-term effects of a historical figure or event on later periods.
Example: The legacy of Konotop extended far beyond the battle itself, inspiring later generations of Ukrainian leaders.
discourse marker  (n.)
A word or phrase used in academic writing to signal the logical relationship between ideas (e.g. furthermore, however, as a consequence).
Example: Academic essays use discourse markers to guide readers through the argument and signal when a new point begins.

VOCABULARY TASKS
Practise using the target words

	Task 11
	Match the word to its definition
Match each word (1–8) with its correct definition (a–h).



	WORD
	DEFINITION

	1.  uprising
	a.  a formal record of events written in chronological order

	2.  vassal
	b.  the right of a state to govern itself without foreign control

	3.  chronicle
	c.  a military revolt against an established authority

	4.  sovereignty
	d.  soldiers who fight on horseback

	5.  alliance
	e.  a state or person subordinate to a more powerful ruler

	6.  cavalry
	f.  a formal military or political agreement between parties

	7.  legacy
	g.  the long-term impact of a historical figure or event

	8.  autonomy
	h.  the freedom to act independently according to one's own laws



	Task 12
	Collocations – choose the best collocation
For each word (1–6), circle the collocation that is most natural in English. Use the text to help you.



1.  sovereignty:   (a) make sovereignty   (b) assert sovereignty   (c) do sovereignty
2.  alliance:   (a) build an alliance   (b) forge an alliance   (c) create an alliance
3.  uprising:   (a) launch an uprising   (b) do an uprising   (c) make an uprising
4.  autonomy:   (a) fight for autonomy   (b) battle autonomy   (c) win autonomy from nothing
5.  legacy:   (a) leave a legacy   (b) make a legacy   (c) do a legacy
6.  fortification:   (a) construct fortifications   (b) put fortifications   (c) do fortifications

	NOTE ON COLLOCATIONS
English often prefers specific verb-noun combinations. A dictionary of collocations (such as the Oxford Collocations Dictionary) is an essential reference for academic writing. When in doubt, search for the noun in a corpus to find which verbs most commonly precede it.



	Task 13
	Academic writing – discourse markers
Insert the correct discourse marker from the box into each sentence. Each marker should be used once only. Pay attention to the logical relationship between the ideas.



	DISCOURSE MARKER BOX
however  ·  as a consequence  ·  furthermore  ·  in contrast  ·  despite  ·  it can be argued that  ·  nevertheless  ·  whereas



1.  Khmelnytsky achieved remarkable early victories in 1648; ________________, the political situation remained deeply unstable throughout his hetmancy.
2.  The Pereiaslav Agreement is interpreted as a permanent union in Russian historiography. ________________, Ukrainian historians have consistently argued that it was a temporary military alliance.
3.  The Cossacks lacked access to heavy artillery and fortified towns. ________________, they developed a highly effective mobile warfare doctrine based on speed and surprise.
4.  The Battle of Konotop was a decisive military victory; ________________ of this success, Vyhovsky was forced to resign within months due to internal opposition.
5.  Khmelnytsky sought Muscovite protection to survive the war with Poland. ________________ the magnitude of this decision, he could not have foreseen the long-term consequences.
6.  The Sich was the military heart of the Cossack world. ________________, it also served as a centre of legal administration and cultural identity.
7.  Russian imperial historiography claimed the Cossacks willingly joined Russia; ________________ ________________ this narrative served obvious political purposes.
8.  Mazepa's alliance with Sweden ended in catastrophe at Poltava; ________________, his legacy in Ukraine has been one of patriotic resistance, not failure.

	Task 14
	Gap-fill paragraph  – the Cossack legacy
Fill each gap with a word from the box. You may need to change the form of some words.



	WORD BOX
uprising  ·  autonomy  ·  alliance  ·  hetman  ·  chronicle  ·  sovereignty  ·  legacy  ·  vassal  ·  cavalry  ·  insurgency



	The (1) ______________ of 1648 led by Bohdan Khmelnytsky transformed the political landscape of Eastern Europe. As (2) ______________ of the Zaporozhian Host, Khmelnytsky built a powerful (3) ______________ with the Crimean Tatars, whose (4) ______________ proved decisive in several early battles. His goal was clear: to secure genuine (5) ______________ for the Cossack lands – freedom to govern under their own laws and to worship in their own faith. The Pereiaslav Agreement was meant to deliver this, but it gradually turned the Hetmanate into something closer to a (6) ______________ state within the Muscovite orbit. When Mazepa later tried to break free through alliance with Sweden, his defeat at Poltava sealed the fate of Cossack (7) ______________. Yet the Cossacks left behind an extraordinary (8) ______________: their legal traditions, their battles, and their spirit of resistance were recorded in (9) ______________ texts, poems, and folk songs. That memory fuelled later (10) ______________ movements and continues to inspire Ukrainians today.



SKILLS & TASKS
Listening · Speaking · Writing

	Task 15
	Listening – [Audio Track 2.1]
Listen to a short audio segment: a historian commenting on the significance of the Battle of Konotop for modern Ukraine. Complete the grid as you listen.



	LISTENING FOCUS
	YOUR NOTES

	What year does the historian say the battle's memory was 'rediscovered' in Ukraine?
	

	What political event does the historian link to the revival of interest in Konotop?
	

	What comparison does the historian draw between Konotop and a more recent event?
	

	Does the historian think Konotop is well enough known internationally? What does s/he say?
	

	What word or phrase does the historian use to describe Ukraine's military tradition?
	

	One idea from the extract that you agree with  – and your reason:
	



	Task 16
	Speaking – Structured debate
The class will debate the following motion. Half the class argues FOR; half argues AGAINST. Prepare your arguments using the text, the vocabulary, and the discussion prompts below.



	DEBATE MOTION
"The Pereiaslav Agreement of 1654 was a catastrophic mistake that Khmelnytsky and Ukraine have paid for ever since."



	ARGUMENTS FOR THE MOTION
	ARGUMENTS AGAINST THE MOTION

	The agreement opened the door to Russian domination that lasted 300 years.
	Khmelnytsky had no realistic alternative – Poland was too strong, the Ottomans unreliable.

	It allowed Russia to claim historical rights over Ukrainian territory.
	The agreement preserved Cossack autonomy in law, even if later violated.

	It undermined later Ukrainian attempts to build an independent state.
	A temporary defeat of Muscovy (Konotop) was not sufficient to secure independence.

	Russian historians used it as justification for denying Ukrainian sovereignty.
	The Hetmanate survived for over a century after Pereiaslav  – the mistake was later, not 1654.



	DEBATE LANGUAGE  – phrases for structured argument
Stating a position:  Our position is that … / We contend that … / The evidence clearly shows that …
Presenting evidence:  As the text demonstrates … / According to the academic essay … / Velychko's chronicle suggests that …
Conceding a point:  We acknowledge that … / While it is true that …, nevertheless … / This is a valid point, but …
Countering an argument:  The opposing side overlooks … / This argument fails to account for … / On the contrary, …



	Task 17
	Writing  – cause-and-effect paragraph
Write one well-structured academic paragraph (100–130 words) on the following topic. Use at least four of the target vocabulary items from this unit and at least two discourse markers.



	WRITING TOPIC
"What caused the Khmelnytsky Uprising of 1648, and what were its most significant consequences?"



	PARAGRAPH STRUCTURE  – cause-and-effect
Topic sentence:  The Khmelnytsky Uprising was caused by / resulted from…
Causes (2–3):  At the [social / religious / political] level, … Furthermore, … In addition, …
Consequences (1–2):  As a consequence, … / This led to … / The most significant result was …
Concluding sentence:  In this way, the uprising … / The legacy of these events …



____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________

Words used: ___  /  Vocabulary items used: ________________________  /  Discourse markers used: ________________





✦  FIGURE SPOTLIGHT  ✦
	BOHDAN KHMELNYTSKY  &  IVAN MAZEPA

	Two Hetmans · Two Visions · One Question: How does a nation survive?



	BOHDAN KHMELNYTSKY
·  Hetman of the Zaporozhian Host
RISE TO POWER
Born into the Cossack officer class, Khmelnytsky trained in Warsaw and was familiar with both the Polish noble world and the Cossack military tradition. A personal grievance – a Polish nobleman seized his estate and abducted a woman he loved  – reportedly provided the final spark, but the causes of the uprising he launched in 1648 were structural and political. Elected Hetman by the Zaporozhian Host, he forged the Crimean Tatar alliance and won a series of battles that shook the Polish-Lithuanian Commonwealth to its foundations.
ACHIEVEMENTS
Khmelnytsky created the Hetmanate – a functioning proto-state with its own legal system, administrative structure, and military. He is celebrated as the founder of Ukrainian Cossack statehood. Under his leadership, Ukraine experienced a brief and extraordinary period as a major power in Eastern European politics.
THE CONTROVERSY
His decision to sign the Pereiaslav Agreement with Muscovy in 1654 remains deeply controversial. Did he see the tsar as a temporary protector – a military shield while Ukraine recovered  – or did he underestimate how completely Muscovy would exploit the agreement? He died in 1657 before the consequences became clear. Ukrainian historiography celebrates him as a founding father; the debate about Pereiaslav has never been resolved.
	IVAN MAZEPA
·  Hetman of Left-Bank Ukraine
RISE TO POWER
Ivan Mazepa received an exceptional education  – he studied at the Kyiv Mohyla Academy and later at the Jesuit college in Warsaw, and served at the Polish royal court. He rose through the Cossack officer ranks and was elected Hetman of Left-Bank Ukraine in 1687 with Russian support. For nearly twenty years he governed Ukraine as a loyal vassal of Peter I of Russia, building churches, patronising Ukrainian culture, and quietly consolidating his power.
THE GREAT GAMBLE
In 1708, as Peter I centralised power and curtailed Ukrainian autonomy, Mazepa made his decisive move: he allied with Charles XII of Sweden, who was then at war with Russia. It was a rational strategic choice – Sweden was still a great power  – but it proved catastrophic. The Battle of Poltava in 1709 destroyed the Swedish army. Mazepa fled with Charles XII into Ottoman-controlled territory and died shortly afterwards.
THE CONTROVERSY
Peter I had the Orthodox Church formally anathematise Mazepa – a curse repeated in Russian churches for two centuries and only lifted by the Ukrainian Orthodox Church in 1918. In Russian imperial tradition, Mazepa became the archetypal traitor. In Ukrainian tradition, he is a patriot who tried to break free from Russian domination. His image appeared on the Ukrainian ten-hryvnia note. Pushkin's poem Poltava, Byron's Mazeppa, and Tchaikovsky's opera have made him one of the most written-about Ukrainians in European culture – though usually through a Russian or Western lens.



	THE BIG QUESTION: HEROES, TRAITORS, OR BOTH?
Both Khmelnytsky and Mazepa are simultaneously celebrated and contested  – celebrated as defenders of Ukrainian autonomy, yet accused (from different directions) of making choices that damaged Ukraine's future. They illustrate a recurring dilemma for leaders of smaller nations surrounded by powerful empires: there are no safe options, only less dangerous ones. Every alliance carries a price; every treaty contains a trap.
THINK AND DISCUSS
1.  Both figures chose to ally with a foreign power against their immediate enemy. Compare their choices. Was one decision wiser than the other? Use evidence from the unit texts.
2.  Mazepa was condemned as a traitor by the Russian Orthodox Church for two centuries. What does this tell us about the relationship between religion and political power in this period?
3.  Why do you think Mazepa became a famous subject for European Romantic poets and composers  – but is relatively unknown as a Ukrainian historical figure in Western Europe today?
4.  Research task: Find one source in English that interprets either Khmelnytsky or Mazepa differently from the account in this unit. Bring it to class and explain the difference in interpretation.
5.  "Every nation needs its founding myths, even if those myths are complicated by historical reality." Do you agree? Use Khmelnytsky and/or Mazepa as your example.


UNBROKEN  ·  Unit 2: The Cossack Era  – Freedom or Death  ·  pp. 19–32
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	UKRAINE IN THE WORLD WARS
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	LEARNING OBJECTIVES
	SKILLS COVERED IN THIS UNIT

	By the end of this unit you will be able to:
	Reading A: Essay  – Battle of Kruty 1918

	• make inferences from explicit and implicit textual evidence
	Reading B: Factual / literary extract  – WWII Ukraine, UPA resistance

	• identify the author's purpose, tone, and attitude in a text
	Listening · Speaking · Writing

	• analyse emotive language and its effect on the reader
	Ukrainian thread: Kruty, UPA, Holodomor as instrument of war

	• use 15 target vocabulary items in academic and emotive contexts
	Figure Spotlight: Petliura · Shukhevych · Bandera · Kruty defenders

	• write an analytical paragraph examining language and effect
	



LEAD-IN
Activating prior knowledge  – Ukraine and the World Wars

	Task 1
	What do you already know?  – Knowledge audit
Complete the table before you read anything in this unit. Write what you already know, what you think you know, and what you would like to find out. Return to this table at the end of the unit to check and correct your entries.



	TOPIC
	I KNOW THAT…
	I THINK THAT…
	I WOULD LIKE TO KNOW…

	The Battle of Kruty (1918)
	
	
	

	The Ukrainian People's Republic
	
	
	

	The UPA (Ukrainian Insurgent Army)
	
	
	

	The Holodomor
	
	
	

	Ukraine in WWII
	
	
	



	Task 2
	Discussion  – Three questions before you read
Discuss in pairs. Share your most striking ideas with the class.



1.  In January 1918, a force of around 300–400 Ukrainian students and cadets, some as young as sixteen, held a Bolshevik advance for several days near a railway station called Kruty. Why do you think this event has become so symbolically important in Ukrainian culture? What other battles involving very young defenders can you think of from any country?
2.  Between 1941 and 1945, Ukraine was occupied first by Nazi Germany and then re-occupied by the Soviet Union. Some Ukrainians fought with the Red Army, some joined the German-allied forces, and some fought the Ukrainian Insurgent Army (UPA) – against both. How would you navigate such a situation? What factors would shape your choice?
3.  The Soviet Union's deliberate starvation of Ukraine in 1932–33 – the Holodomor – killed between 3.5 and 7 million people. Some historians and governments classify it as genocide. How can famine be used as a weapon of war? What does it mean to deliberately destroy a population's capacity to survive?

READING SKILL
Inference and author's purpose

	📖  INFERENCE  – reading between the lines
An inference is a conclusion you reach based on evidence in the text, rather than something the author states directly. Skilled readers constantly make inferences: 'The author says X – what does that imply about Y?' or 'The author chose word A rather than word B  – what does that choice reveal about their attitude?' To practise inference, ask: What does the author assume the reader already believes? What is left unsaid, and why? What emotion is the author trying to produce? What conclusion does the evidence point to, even if the author doesn't state it?



	📖  AUTHOR'S PURPOSE  – why a text was written
Every text has a purpose: to inform, to persuade, to move emotionally, to commemorate, to critique. The author's purpose shapes every choice they make  – the words they select, the evidence they include or omit, the structure they impose, the tone they adopt. In historical texts, purpose is especially important: the same events can be described to inspire grief, to fuel pride, to justify a political position, or to explain a complex reality. Always ask: Why did this author write this text? Who is the intended reader? What response is the author trying to produce?



READING A
Essay  – the Battle of Kruty, January 1918

	Task 3
	Before you read  – predict tone and purpose
Read the title and the first sentence of each paragraph below. Answer these questions BEFORE reading the full text.



1.  What tone do you predict the text will have? Choose from: neutral and academic / emotional and commemorative / critical and analytical / a mixture. Explain your prediction.
__________________________________________________________

2.  Who do you think the intended audience for this text is? Students? Historians? The general public? Politicians? How might this affect the way it is written?
__________________________________________________________

3.  The title refers to 'students vs. empire.' What emotional response does this framing create before you have read a word of the text?
_________________________________________________________
	THE BATTLE OF KRUTY, JANUARY 1918:
STUDENTS AGAINST AN EMPIRE
A commemorative essay
A  On the twenty-ninth of January 1918, near a small railway station called Kruty in northern Ukraine, approximately three hundred young men  – most of them students at the University of Kyiv and the Ukrainian Military School, some barely sixteen years old  – took up positions against an advancing Bolshevik force estimated at four thousand soldiers. They were equipped with a handful of machine guns, insufficient ammunition, and almost no military experience. They held their positions for several hours. Most of them died. Ukraine has never forgotten them.
B  To understand what those students were defending, we must understand the extraordinary moment in which they found themselves. The Ukrainian People's Republic – the UNR – had declared independence on the twenty-second of January 1918, one week before the battle. Ukraine's government was simultaneously negotiating the Treaty of Brest-Litovsk with the Central Powers, a treaty that would, if concluded, provide international recognition for Ukrainian sovereignty for the first time in modern history. The Bolshevik advance on Kyiv was intended to crush this fragile new state before the treaty could be signed, before the dream could become a legal reality. The students at Kruty were not simply fighting a battle. They were buying time for Ukraine to exist.
C  The disparity between the two forces makes the stand at Kruty almost impossible to contemplate with equanimity. On one side: a professional, battle-hardened Bolshevik force under experienced commanders, equipped with artillery and armoured trains, driven by revolutionary ideology and the explicit intention to destroy Ukrainian statehood. On the other side: young men who had answered a call to arms published in newspapers  – students of literature and history and mathematics  – who left their lecture halls, took up rifles they barely knew how to fire, and marched to a railway station in the January cold. The commander of the student force, Averkiy Honcharenko, was himself only a few years older than his troops.
D  The battle itself lasted several hours. The students held their defensive positions far longer than any military calculation would have suggested possible. When the line finally broke, some managed to withdraw; others were captured. The Bolsheviks executed their prisoners on the spot. Twenty-seven bodies were later recovered and brought to Kyiv, where they were buried with full military honours at Askold's Grave – a sacred site overlooking the Dnipro river. Their funeral procession was attended by thousands of Kyiv residents, including members of the UNR government and the Central Rada. Ukraine's cultural leadership – poets, composers, scholars – was present. The nation understood, even in that moment of defeat and grief, that something larger than a military engagement had occurred.
E  The Treaty of Brest-Litovsk was signed four days after the battle, on the second of February 1918. Ukraine's independence was recognised by Germany, Austria-Hungary, Bulgaria, and the Ottoman Empire. It was the first international recognition of Ukrainian sovereignty as a modern state. The students at Kruty did not live to see it. But the time they bought – measured in hours on a frozen battlefield – was time enough. Ukrainian poet Pavlo Tychyna, who attended the funeral at Askold's Grave, wrote that the faces of the young dead were 'as calm as those of saints.' That image has stayed in Ukrainian cultural memory ever since.
F  The Battle of Kruty did not save the Ukrainian People's Republic. Within months, Soviet forces had returned; by 1920 the UNR government was in exile. Ukraine would not achieve lasting independence for another seventy-three years. But the significance of Kruty does not depend on its military outcome. It depends on what those students chose to do and what that choice expressed: that Ukrainian independence was worth dying for, that a nation exists because people are willing to stand for it, and that youth and inexperience are no barrier to moral courage. Every January, Ukraine commemorates the Battle of Kruty. In recent years, as Russian forces once again advance on Ukrainian territory, the faces of the Kruty defenders – most of them the same age as the students reading this page  – look out from posters, murals, and social media feeds across the country.
Word count: approx. 560  ·  Level: C1  ·  Genre: commemorative essay



	GLOSSARY  – historical terms in Reading A
Ukrainian People's Republic (UNR)  – Ukrainian: Українська Народна Республіка. The state proclaimed by the Central Rada in November 1917 and declared fully independent on 22 January 1918.
Central Rada  – The Ukrainian Central Council, the parliament of the UNR, dominated by socialist and nationalist parties. Rada means 'council' in Ukrainian.
Treaty of Brest-Litovsk  – A peace treaty signed in March 1918 between the Central Powers (Germany, Austria-Hungary, etc.) and Soviet Russia. A separate treaty with the UNR, signed 9 February 1918, provided the first modern international recognition of Ukrainian statehood.
Askold's Grave  – A historical cemetery and church complex on the right bank of the Dnipro in Kyiv, associated with early Kyivan Rus history and used as a place of honour burial.



COMPREHENSION  – READING A
Inference, purpose, and language analysis

	Task 4
	Inference  – read between the lines
Answer each question by making an inference from the text. For each answer, identify the evidence you used and explain your reasoning.



1.  The author says the students were 'equipped with a handful of machine guns, insufficient ammunition, and almost no military experience' (paragraph C). What does this imply about the author's attitude toward them?
Evidence: _____________________________ Inference: _____________________________
2.  Paragraph B says the Bolsheviks intended to crush 'this fragile new state before the treaty could be signed, before the dream could become a legal reality.' What does the phrase 'the dream' imply about the author's view of Ukrainian independence?
Evidence: _____________________________ Inference: _____________________________
3.  The text says the students' bodies were buried with 'full military honours' and the funeral was attended by 'poets, composers, scholars.' What can you infer about how Ukrainian society understood the significance of the battle?
Evidence: _____________________________ Inference: _____________________________
4.  In paragraph F, the author writes: 'the faces of the Kruty defenders  – most of them the same age as the students reading this page  – look out from posters, murals, and social media feeds.' What inference can you make about the intended audience of this text?
Evidence: _____________________________ Inference: _____________________________
5.  The text ends with the statement that 'youth and inexperience are no barrier to moral courage.' Is this a factual statement or an opinion? What is the author's purpose in ending with this claim?
Evidence: _____________________________ Inference: _____________________________

	Task 5
	Author's purpose – analysing the text
Answer these questions about how the text is constructed and why.



1.  The text is described as a 'commemorative essay.' How does this genre differ from an academic history essay? Find three specific features of this text that mark it as commemorative rather than purely academic.
__________________________________________________________
__________________________________________________________
__________________________________________________________

2.  The author begins paragraph A with a very short final sentence: 'Ukraine has never forgotten them.' Why might the author have chosen to end the paragraph with such a short sentence? What effect does this create?
__________________________________________________________
__________________________________________________________

3.  In paragraph C, the author describes the students as 'students of literature and history and mathematics – who left their lecture halls, took up rifles they barely knew how to fire.' What emotional response is this description designed to produce? How does the choice of detail achieve this?
__________________________________________________________
__________________________________________________________

4.  The text mentions the date of independence (22 January), the date of the battle (29 January), and the date of the treaty (2 February). Why does the author stress the precision of these dates? What argument do they support?
__________________________________________________________
__________________________________________________________

	Task 6
	True, False, or Not Stated?
Write T, F, or NS. If F, write a corrected version on the line below.



1.  The student force at Kruty was approximately the same size as the Bolshevik army.   [     ]
Correction (if F): _______________________________________________
2.  Ukraine declared independence one week before the Battle of Kruty.   [     ]
Correction (if F): _______________________________________________
3.  The commander of the student force was a professional military officer with combat experience. [     ]
Correction (if F): _______________________________________________
4.  The Treaty of Brest-Litovsk was signed on the same day as the Battle of Kruty.   [     ]
Correction (if F): _______________________________________________
5.  The students' bodies were buried at Askold's Grave overlooking the Dnipro river.   [     ]
Correction (if F): _______________________________________________
6.  The Ukrainian People's Republic survived the Bolshevik advance and maintained independence until 1991.   [     ]
Correction (if F): _______________________________________________
7.  The text implies that the students' stand at Kruty had no lasting historical significance.   [     ]
Correction (if F): _______________________________________________

READING B
WWII on Ukrainian soil  – occupation, resistance, and the Holodomor

	ABOUT READING B
Reading B is a factual-literary text – it uses the factual framework of a history article but employs literary techniques: concrete human detail, carefully chosen imagery, and emotionally resonant language. This hybrid genre is common in quality journalism and popular history writing. As you read, pay attention to both what is being said and how the author's language choices shape your response.



	Task 7
	Before you read – predict vocabulary
Reading B covers three topics: German occupation of Ukraine, Soviet occupation, and the Ukrainian Insurgent Army (UPA). Before reading, write three words or phrases you expect to find in a text on each topic.



	GERMAN OCCUPATION
	SOVIET OCCUPATION
	UPA RESISTANCE

	1.
	1.
	1.

	2.
	2.
	2.

	3.
	3.
	3.



	UKRAINE BETWEEN TWO TERRORS:
OCCUPATION, RESISTANCE, AND THE PRICE OF SURVIVAL
A factual-literary text
I  In June 1941, Nazi Germany launched Operation Barbarossa – the largest military invasion in history  – and within weeks, German forces had swept across Ukraine. For many Ukrainians, the initial German advance was greeted not with despair but with a terrible, desperate hope. After the famine years of the Holodomor, after the Great Terror, after the systematic destruction of Ukrainian cultural and political life by the Soviet regime, some Ukrainians dared to imagine that any change might bring relief. That hope lasted almost no time at all. The Nazi administration that followed was not liberation. It was a different annihilation.
II  To understand that 'terrible hope,' we must step back to 1932 and 1933. The Holodomor – holod meaning famine, mor meaning death  – was the organised starvation of the Ukrainian population engineered by the Soviet state under Joseph Stalin. Grain quotas were set at levels impossible to meet; food was confiscated from villages; borders were sealed to prevent the starving from leaving. Between 3.5 and 7 million Ukrainians died – estimates vary, because the Soviet government suppressed all documentation and falsified census records. Entire villages were wiped from the map. The Holodomor was not an accidental famine: it was a deliberate instrument of state policy designed to break Ukrainian resistance to Soviet collectivisation and to destroy the social and cultural basis of Ukrainian national identity. Twenty-eight countries have formally recognised it as genocide.
III  The Nazi occupation of Ukraine between 1941 and 1944 was characterised by extraordinary brutality. Ukraine was designated as Reichskommissariat Ukraine – a colonial territory to be exploited for agricultural produce and slave labour. The Jewish population of Ukraine was subjected to systematic mass murder: the massacre at Babyn Yar in Kyiv in September 1941, where 33,771 Jewish men, women, and children were shot in two days, was one of the largest single massacres of the Holocaust. Ukrainian civilians were used as forced labour, deported to Germany, or simply shot as reprisals for partisan activity. By the war's end, Ukraine had lost between five and eight million civilians – a proportion of its population unmatched in all of Europe except Poland.
IV  Into this hell, the Ukrainian Insurgent Army – the UPA – was born. Founded in 1942 and led from 1943 by Roman Shukhevych, the UPA was a guerrilla force that sought to fight for Ukrainian independence against both German and Soviet forces simultaneously. Its fighters operated primarily in western Ukraine and the Carpathians, using the forests and mountains as cover. The UPA's military situation was unlike almost anything else in the war: a force of between 30,000 and 100,000 fighters, depending on the period, conducting an insurgency against two totalitarian powers at once, with no secure supply lines, no allied government, and no prospect of external military support. The UPA continued fighting long after the formal end of the Second World War: the last known UPA fighter, Vasyl Kuk, surrendered only in 1954.
V  The history of Ukraine in the Second World War resists simple moral categorisation. Ukrainians fought in the Red Army in enormous numbers – over four million served  – and Soviet Ukraine is recognised among the Allied powers that defeated Nazi Germany. At the same time, some Ukrainian units fought alongside the Germans, and the UPA's record includes atrocities against Polish civilians in Volhynia – events that remain a source of deep pain and contested memory between Poland and Ukraine. The UPA is simultaneously a symbol of anti-Soviet Ukrainian resistance and a subject of historical reckoning. Honest engagement with this complexity is not a weakness; it is a precondition for understanding what Ukraine actually endured – and who Ukrainians actually were – in the worst years of the twentieth century.
Word count: approx. 570  ·  Level: C1  ·  Genre: factual-literary



	GLOSSARY  – key terms in Reading B
Operation Barbarossa – Germany's invasion of the Soviet Union on 22 June 1941; the largest military operation in history by number of forces involved.
Holodomor  – The Soviet-engineered famine in Ukraine (1932–33). From Ukrainian: голод (hunger/famine) + мор (pestilence/death). Recognised as genocide by Ukraine and 28 other countries.
Reichskommissariat Ukraine – The Nazi civil administration of occupied Ukraine, treating the country as a colonial territory for economic exploitation.
Babyn Yar – A ravine in Kyiv where Nazi forces massacred 33,771 Jewish people on 29–30 September 1941 – one of the single largest massacres of the Holocaust.
UPA (Ukrainian Insurgent Army) – Ukrainian: Українська Повстанська Армія. Founded 1942; fought for Ukrainian independence against both Nazi and Soviet forces; formally dissolved 1956.



COMPREHENSION  – READING B
Analysis, inference, and register

	Task 8
	Comprehension  – answer in full sentences
Use your own words. Note the paragraph number (I–V) for each answer.



1.  Why, according to the text, did some Ukrainians initially greet the German advance with hope? What does the text tell us about the conditions they had experienced under Soviet rule?
__________________________________________________________
__________________________________________________________

2.  Explain in your own words how the Holodomor was used as a weapon. What specific methods does the text describe?
__________________________________________________________
__________________________________________________________

3.  What was the Reichskommissariat Ukraine, and how does the text's language convey Nazi attitudes toward the Ukrainian population?
__________________________________________________________
__________________________________________________________

4.  What made the UPA's military situation uniquely difficult? List at least three factors from the text.
__________________________________________________________
__________________________________________________________

5.  In paragraph V, the author writes that Ukrainian wartime history 'resists simple moral categorisation.' What evidence does the text give for this? Do you think this complexity should affect how we remember the UPA?
__________________________________________________________
__________________________________________________________
__________________________________________________________

	Task 9
	Emotive language  – identify and analyse
Find one example of emotive language in each paragraph (I–V) of Reading B. For each example, copy the phrase, identify the emotion it creates, and explain how the specific word choice achieves this effect.



	PARAGRAPH
	PHRASE FROM THE TEXT
	EMOTION CREATED
	HOW THE WORD CHOICE WORKS

	I
	
	
	

	II
	
	
	

	III
	
	
	

	IV
	
	
	

	V
	
	
	



	Task 10
	Cross-text comparison  – Reading A vs Reading B
Both texts deal with Ukrainian resistance and sacrifice. Compare them by completing the table.



	FEATURE
	READING A (Kruty essay)
	READING B (WWII text)

	Historical period covered
	
	

	Type of conflict described
	
	

	Who are the central human figures?
	
	

	What emotion does the text primarily aim to produce?
	
	

	Does the text present moral complexity or a clear 'good vs evil' frame?
	
	

	One sentence in each text you found most powerful  – and why
	
	



VOCABULARY
Emotive, historical, and analytical vocabulary  – 15 target items

sacrifice  (n./v.)
The act of giving up something of great value – including one's life – for a cause, belief, or other people. As a verb: to give up something in this way.
Example: The students at Kruty made the ultimate sacrifice – they gave their lives for Ukrainian independence.
defiance  (n.)
Open resistance or refusal to obey an authority or power, often in the face of danger.
Example: Their defiance in the face of overwhelming odds has inspired Ukrainians for over a century.
atrocity  (n.)
An extremely cruel, violent, or shocking act, especially one committed in wartime.
Example: The massacre at Babyn Yar was one of the greatest atrocities of the Second World War.
genocide  (n.)
The deliberate and systematic destruction of a national, ethnic, racial, or religious group.
Example: Many governments and historians classify the Holodomor as genocide – the deliberate starvation of a people.
subjugation  (n.)
The act of bringing a people or territory under the control and domination of another power by force.
Example: Soviet policy in Ukraine combined political terror with cultural subjugation – the elimination of Ukrainian language and identity from public life.
insurgency  (n.)
A prolonged armed rebellion or guerrilla campaign against an occupying power or established government.
Example: The UPA insurgency continued for nearly a decade after the end of the Second World War.
partisan  (n.)
A member of an armed resistance movement operating behind enemy lines, often in occupied territory.
Example: Thousands of Soviet partisans were active in the forests and swamps of Ukraine during the German occupation.
reprisal  (n.)
An act of retaliation carried out against an enemy or opponent, especially against civilians in response to partisan attacks.
Example: German forces carried out brutal reprisals against Ukrainian villages whenever partisan activity was reported nearby.
exile  (n./v.)
The condition of being forced to leave one's country or home; to be sent into exile. Also: the place or period of living abroad.
Example: The UNR government went into exile in 1920 and continued to operate from western Europe for decades.
commemorate  (v.)
To honour the memory of a person or event, especially through a ceremony or public observance.
Example: Every year on 29 January, Ukraine commemorates the student defenders who fell at Kruty.
sovereignty  (n.)
(Review from Unit 1) The right and power of a state to govern itself without outside interference.
Example: The Treaty of Brest-Litovsk granted international recognition of Ukrainian sovereignty for the first time.
totalitarian  (adj.)
Describing a political system in which the state attempts to control all aspects of public and private life, leaving no space for opposition or individual freedom.
Example: The UPA fought against two totalitarian powers simultaneously – Nazi Germany and the Soviet Union.
annexation  (n.)
The act of a state taking control of territory that belonged to another state, especially by force.
Example: The Soviet annexation of western Ukraine in 1939 followed the Molotov-Ribbentrop Pact between Germany and the USSR.
reckoning  (n.)
A time when past actions must be judged or accounted for; a process of confronting difficult truths about the past.
Example: Honest historical reckoning with the UPA's complex record is essential for Ukrainian-Polish reconciliation.
emotive  (adj.)
(Of language, images, or events) producing or intended to produce strong feelings; arousing emotion.
Example: The image of teenage students marching to a railway station in winter to defend their country is powerfully emotive.

VOCABULARY TASKS
Practice with meaning, form, and use

	Task 11
	Match the word to its definition
Draw a line to connect each word (1–8) with its correct definition (a–h).



	WORD
	DEFINITION

	1.  atrocity
	a.  open resistance to authority in the face of danger

	2.  defiance
	b.  a deliberate act of violence carried out in retaliation

	3.  reprisal
	c.  the forced removal or political exclusion from one's homeland

	4.  partisan
	d.  a cruelly violent act, especially in wartime

	5.  exile
	e.  a guerrilla fighter resisting an occupying power

	6.  commemorate
	f.  a political system controlling all aspects of life

	7.  totalitarian
	g.  to honour the memory of a person or event publicly

	8.  reckoning
	h.  a process of confronting and judging past actions honestly



	Task 12
	Word families  – complete the table
Fill in the missing forms. Write  – where no common form exists. Use a dictionary if needed.



	NOUN
	VERB
	ADJECTIVE
	ADVERB

	sacrifice
	sacrifice
	sacrificial
	 –

	defiance
	defy
	________
	defiantly

	________
	subjugate
	subjugated
	 –

	genocide
	 –
	________
	 –

	annexation
	________
	annexed
	 –

	commemoration
	________
	commemorative
	 –

	________
	exile
	exiled
	 –

	________
	insurgent
	insurgent
	 –



	Task 13
	Emotive vs neutral language  – rewrite the sentences
Each sentence below uses neutral, academic language. Rewrite each one using more emotive language that would suit a commemorative text. Then discuss: which version is more appropriate for which context?



	EXAMPLE
Neutral: Approximately 33,771 people were killed at Babyn Yar in September 1941.
Emotive: In two autumn days, 33,771 human lives were extinguished in a ravine on the edge of Kyiv  – men, women, and children, shot and thrown into the earth.



1.  Neutral: The students at Kruty had limited military equipment and training.
Emotive: 
__________________________________________________________
__________________________________________________________

2.  Neutral: The Holodomor resulted in the deaths of between 3.5 and 7 million people.
Emotive: 
__________________________________________________________
__________________________________________________________

3.  Neutral: The UPA continued military operations until 1954.
Emotive: 
__________________________________________________________
__________________________________________________________

4.  Neutral: Ukrainian cultural and political life was suppressed under Soviet rule during this period.
Emotive: 
__________________________________________________________
__________________________________________________________


	Task 14
	Gap-fill  – the language of war and resistance
Complete the paragraph using words from the box. Change the form where necessary.



	WORD BOX
sacrifice · defiance · atrocity · genocide · insurgency · partisan · reprisal · exile · commemorate · totalitarian · annexation · reckoning · emotive · subjugation · sovereignty



	Ukraine in the twentieth century endured a succession of foreign (1) ______________  – first by Nazi Germany, then by the Soviet Union. The Holodomor of 1932–33, now recognised as (2) ______________ by dozens of governments, was the most devastating instrument of Soviet (3) ______________ of the Ukrainian people. When Nazi forces arrived in 1941, they added further (4) ______________ to the already devastated population, including the mass murders at Babyn Yar. Against both occupations, Ukrainian (5) ______________ fighters mounted an (6) ______________ that continued for years. Their leaders  – men like Roman Shukhevych  – operated in (7) ______________ of overwhelming power, knowing that capture meant death and that international recognition of Ukrainian (8) ______________ was nowhere in sight. The UNR government, already in (9) ______________ since 1920, continued its symbolic existence from western Europe. The (10) ______________ paid by those who resisted – in blood, in suffering, in years of hiding in forests and mountains – is difficult to overstate. Today, Ukraine (11) ______________ these fighters every year, though the process of honest historical (12) ______________ – examining not only their courage but also the most painful episodes in their record – continues. The language used to describe them is often deeply (13) ______________, reflecting the intensity of what they endured. Both (14) ______________ powers – Nazi Germany and the Soviet Union – tried to destroy Ukrainian identity. Neither succeeded.



SKILLS & TASKS
Listening · Speaking · Writing

	Task 15
	Listening  – [Audio Track 3.1]
You will hear a short radio documentary extract about survivor memory and the Holodomor. Listen and complete the note-taking grid.



	LISTENING FOCUS
	YOUR NOTES

	The approximate number of deaths the speaker gives for the Holodomor:
	

	The year the speaker says the Holodomor was first openly discussed in Soviet Ukraine:
	

	The method the speaker describes as proof the famine was deliberate, not accidental:
	

	The word the speaker uses to describe what was taken from villages:
	

	The speaker's opinion on whether the Holodomor should be called genocide:
	

	One detail from the survivor testimony (if included) that you found most striking:
	



	Task 16
	Speaking  – Empathy response discussion
Read the discussion questions below. Think individually (3 minutes), then discuss in groups of three. Each group should nominate one speaker to present their most important point to the class.



1.  Reading A ends by noting that the Kruty defenders were 'the same age as the students reading this page.' How does this parallel make you feel? Is it appropriate for a textbook to make such a direct comparison between historical figures and the students reading about them?
2.  Reading B describes Ukrainians who fought with the Red Army, Ukrainians who fought alongside the Germans, and Ukrainians who fought both in the UPA – all simultaneously. How should we judge people who made different choices under totalitarian occupation? Is it possible to judge them at all?
3.  The Holodomor is described as a 'deliberate instrument of state policy.' If this is accepted, what obligations does it place on the international community – then, and now?
4.  Reading B acknowledges the UPA's atrocities against Polish civilians. Why is it important to acknowledge difficult truths about people we may consider heroes? What is the alternative – and what are its dangers?

	EMPATHY DISCUSSION LANGUAGE
Expressing a strong personal response:  What strikes me most powerfully is … / I find it almost impossible to imagine … / What I take from this is …
Acknowledging moral complexity:  I think this is genuinely difficult to judge because … / There is no easy answer here, but … / We have to hold two truths at the same time: …
Connecting history to the present:  This seems relevant today because … / The parallel with current events is … / What has changed is … / What has not changed is …



	Task 17
	Writing  – analytical paragraph
Write one analytical paragraph (110–140 words) in response to the following question. Use at least four vocabulary items from this unit and refer specifically to at least one quotation from the texts.



	WRITING QUESTION
"How does the author of Reading A use language to create an emotional response in the reader?"



	ANALYTICAL PARAGRAPH STRUCTURE
Topic sentence:  The author of Reading A uses [technique] to create a sense of [emotion] in the reader.
Evidence 1 + analysis:  For example, the phrase '…' (paragraph ___) suggests … This language choice creates … because …
Evidence 2 + analysis:  Furthermore, the author's description of … implies … The effect of this is …
Concluding sentence:  Overall, the text is designed to … by making the reader feel …



____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________

Words: ___ / Vocabulary items used: _______________ / Quotation(s) from text: ✓ / ✗


✦  FIGURE SPOTLIGHT  ✦
	VOICES OF THE STRUGGLE

	Four figures who shaped Ukraine's fight for existence in the twentieth century



	SYMON PETLIURA
1879–1926
Head of the Ukrainian People's Republic
Journalist, socialist politician, and military leader who became the dominant figure of the UNR. Petliura led Ukrainian forces during the wars of 1918–1921 against Bolshevik, White Army, and Polish forces simultaneously. He negotiated the 1920 Warsaw Agreement with Poland – ceding Galicia in exchange for military alliance – a controversial compromise. After defeat, he governed the UNR in exile from Paris. In 1926, he was assassinated by Sholem Schwarzbard, a Jewish anarchist who stated he was avenging victims of pogroms that had occurred under troops nominally under Petliura's command. Petliura's personal responsibility for these pogroms remains debated by historians. He is commemorated in Ukraine as a defender of statehood; the moral weight of the pogroms is part of his complex legacy.
	ROMAN SHUKHEVYCH
1907–1950
Commander-in-Chief of the UPA
Born in Galicia, Shukhevych was a military officer who served in various Ukrainian nationalist formations before becoming commander of the Ukrainian Insurgent Army (UPA) in 1943. Under his leadership, the UPA maintained armed resistance against both German and Soviet forces across western Ukraine. He organised the UPA into a structured guerrilla force capable of sustained operations without external support. Shukhevych was killed in a Soviet security operation in March 1950, after seven years of continuous armed resistance. He was posthumously declared a Hero of Ukraine in 2007 – a decision that provoked strong opposition from Russia and Poland. As UPA commander, he bears responsibility for decisions made during the Volhynia massacres of 1943, in which tens of thousands of Polish civilians were killed – a fact that is part of any honest account of his legacy.
	STEPAN BANDERA
1909–1959
OUN leader · The most contested figure
Stepan Bandera led the radical wing of the Organisation of Ukrainian Nationalists (OUN-B) and is the most internationally controversial figure in twentieth-century Ukrainian history. In 1941 he declared Ukrainian independence in Lviv immediately after the German invasion – and was promptly arrested by the Nazis, spending most of WWII in the Sachsenhausen concentration camp. His OUN-B forces were involved in anti-Polish and anti-Jewish violence in 1941; historians continue to debate the extent of his personal direction of these events versus his imprisonment. He was assassinated by the KGB in Munich in 1959. In Russia, 'Banderite' is used as a blanket insult for all Ukrainians; in Ukraine, his legacy is contested but he is widely regarded as a symbol of the will to independence. Engaging with his history requires holding both the symbol and the historical record simultaneously.
	THE KRUTY DEFENDERS
January 1918
Students · Cadets · A Free Sotnia
Among the defenders of Kruty were students from Kyiv University, cadets of the Ukrainian Military School, and members of a student 'Free Sotnia' (company). Named defenders include Hryhoriy Piping, Mykhaylo Hanzhenko, and many others recorded by name in UNR documents recovered after independence. Their commander, Averkiy Honcharenko, survived and later recorded his account of the battle. Most were between sixteen and twenty years old. Some had been studying law, medicine, and the arts just weeks before. Their decision to answer the call to arms was voluntary. Twenty-seven were recovered and buried at Askold's Grave; an unknown number died and were never found. In 2006, a monument was erected at the battlefield site. Their youth, their voluntarism, and their sacrifice have made them enduring symbols of the price Ukraine has paid for the right to exist.





	THINK, DISCUSS, AND RESEARCH
Questions for discussion:
1.  All four figures in this spotlight fought for Ukrainian independence but made choices that were – or have become – morally contested. Is it possible to honour someone as a historical figure while also acknowledging the darker aspects of their record? How do other nations handle similar complexities with their own historical figures?
2.  Stepan Bandera is used as a political symbol today – by Russian propaganda to label all Ukrainians, and by some Ukrainians as a symbol of resistance. How does the use of historical figures as political symbols change or distort our understanding of the actual people?
3.  The Kruty defenders were university students like you. Ukraine is currently at war. What does the story of Kruty mean to a Ukrainian student today, in a way it could not mean to a student from a country that has not faced invasion in living memory?
4.  Shukhevych and Bandera are figures whose legacies include serious atrocities alongside their resistance roles. Research task: find one English-language source that discusses the Volhynia massacres of 1943. What does it say? How does it place those events in the context of wartime Ukraine?

A NOTE ON CONTROVERSY AND HISTORICAL THINKING:
This unit presents figures whose historical record is genuinely complex. The purpose is not to tell you what to think about them, but to develop your ability to engage with historical complexity in English – a skill that is central to academic reading, critical thinking, and honest public discourse. Ukraine's history deserves to be discussed with both honesty and seriousness. So does every other nation's.



	AUDIO TRACK 3.1  – TAPESCRIPT
The full tapescript for Track 3.1 (Holodomor documentary extract, ~4 minutes) is provided as a separate document: Unit3_Track3.1_Tapescript.docx. It includes production notes, pronunciation guidance, an answer key for Task 15, and suggestions for authentic replacement sources if recording is not possible.
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	UNIT 4

	WAR, MEDIA & PROPAGANDA



	PAGES 49–65   ·   READING SKILL: BIAS · FACT VS. OPINION · SOURCE EVALUATION   ·   CRITICAL LITERACY



	LEARNING OBJECTIVES
	SKILLS COVERED IN THIS UNIT

	By the end of this unit you will be able to:
	Reading A: Comparative  – news article vs. propaganda text

	• identify bias, framing, and propaganda techniques in a text
	Reading B: Academic article on media coverage of modern conflicts

	• distinguish facts from opinions and evaluate their reliability
	Listening · Speaking · Writing

	• apply a source evaluation framework to journalistic and political texts
	Ukrainian thread: disinformation about Ukraine; media coverage of 2022 invasion

	• use 15 target vocabulary items from critical media literacy
	Figure Spotlight: The Heavenly Hundred & Václav Havel

	• write an analytical comparison paragraph using hedging language
	



LEAD-IN
What we see depends on who is showing us  – activating critical awareness

	Task 1
	Warm-up  – propaganda throughout history
Look at the four questions below. Discuss in pairs for three minutes. Report your key ideas to the class.



1.  Think of a recent news story you have seen covered differently in different media outlets. What was different – the facts, the emphasis, the language, or the images used? What might explain the difference?
2.  The word 'propaganda' is often used as an insult. But all communication involves selection and framing. Where do you think the line is between journalism, advocacy, and propaganda?
3.  Russia has described its full-scale invasion of Ukraine since 2022 as a 'special military operation' (спеціальна воєнна операція). Ukraine and Western governments call it a war, an invasion, or an act of aggression. What are the political consequences of each naming choice?
4.  Can you think of examples from any country where wartime media was used to shape public opinion? Were these examples of legitimate communication or manipulation?

	Task 2
	Vocabulary preview – what do these terms mean?
Try to write a short definition of each term in the right-hand column without using a dictionary. Compare your answers with a partner, then check against the vocabulary section later in this unit.



	TERM
	YOUR DEFINITION (write before reading)

	propaganda
	

	disinformation
	

	framing
	

	narrative
	

	spin
	

	bias
	

	censorship
	

	source
	



READING SKILL
Bias · Fact vs opinion · Source evaluation

	📖  BIAS  – the tilt in every text
Every text is written from a particular point of view  – and that perspective shapes what is included, what is omitted, what language is chosen, and how events are framed. Bias is not always dishonest; it becomes dishonest when the writer presents a partial view as though it were the complete picture. To identify bias, ask: Whose story is being told  – and whose is being ignored? What words carry positive or negative connotations? What evidence is omitted? Who benefits from this version of events?



	📖  FACT VS OPINION  – the most important distinction in reading
A fact is a statement that can be verified  – checked against evidence. An opinion is a judgement, interpretation, or evaluation that reflects the writer's (or speaker's) perspective. Skilled critical readers distinguish these constantly. Warning signs that a statement is opinion rather than fact: evaluative adjectives (brutal, heroic, reckless), modal verbs (must, should, clearly), words like 'obviously,' 'undoubtedly,' 'it is clear that,' and statements about motives or intentions ('Russia wanted to…'). Note: an opinion stated very confidently is still an opinion.



	📖  SOURCE EVALUATION  – the SIFT framework
Before trusting any text, apply the SIFT framework: (S) Stop – before you read, ask what you already know about this source. (I) Investigate the source – who wrote it, when, for whom, and with what purpose? (F) Find better coverage  – is this claim supported by other reliable sources? (T) Trace claims – follow the evidence back to its origin. For media texts, add: What type of source is this (news report, editorial, government statement, social media)? Is there a clear distinction between news and comment? Is the source accountable – can it be corrected?



READING A
Comparative texts – the same event, two radically different accounts

	ABOUT READING A
Reading A presents two texts covering the same events: the Euromaidan protests in Kyiv in November–December 2013 and the early days of the Russian-backed conflict in eastern Ukraine in 2014. One is adapted from the style of a quality Western newspaper; the other is adapted from the style of Russian state media coverage of the same period. Both are composites – they are not quoted from specific real articles, but they accurately reflect the linguistic patterns, framing choices, and information selection typical of each type of source. Identifying these patterns is the core task of this unit.
Important: approach both texts as a critical analyst, not as a supporter of either side. Your job is to identify how each text is constructed – not simply to say 'this one is propaganda and this one is truth.'



	Task 3
	Before you read  – predict the differences
Before reading, predict: in what ways do you expect the two texts to differ? Complete the prediction table. Return to check your predictions after reading.



	FEATURE
	TEXT 1 (Western quality press)  – prediction
	TEXT 2 (Russian state media)  – prediction

	Vocabulary describing protesters
	
	

	Vocabulary describing the government response
	
	

	Sources quoted
	
	

	What events are included / omitted
	
	

	Tone (neutral / sympathetic / hostile)
	
	




	TEXT 1   – Western quality press (composite)
	TEXT 2   – Russian state media (composite)

	UKRAINE PROTESTS: THOUSANDS DEFY CRACKDOWN AS KYIV STANDOFF CONTINUES
Adapted in the style of international quality press  – November–December 2013
Hundreds of thousands of Ukrainian citizens gathered on Independence Square in central Kyiv on Sunday, defying a violent crackdown by riot police that had left dozens of protesters injured and triggered widespread condemnation from European governments and human rights organisations.
The demonstrations, which began in late November after President Yanukovych abruptly suspended negotiations over a landmark trade agreement with the European Union, have grown into what many analysts describe as the largest popular uprising in Ukraine since independence.
'We are here because we want to be part of Europe – part of a world where the law means something,' said Olena Kovalenko, a 24-year-old law student from Kharkiv who had travelled overnight to join the demonstration. 'We are not going anywhere.'
The Ukrainian government has described the protests as an illegal occupation of public space orchestrated by 'radical elements.' However, observers from the Organisation for Security and Cooperation in Europe (OSCE) noted that the demonstrations had been largely peaceful until riot police deployed water cannon and batons on the night of 30 November.
European Union foreign policy chief Catherine Ashton called on Ukrainian authorities 'to refrain from violence and to engage in genuine dialogue' with demonstrators. The United States State Department said it was 'disgusted' by the use of force against peaceful protesters.
Political analysts say the standoff reflects a deeper tension within Ukraine over its geopolitical orientation – between closer ties with the European Union and continued dependence on Russia, which has applied significant economic pressure on Kyiv in recent months.
	KYIV IN CHAOS: WESTERN-BACKED EXTREMISTS ATTEMPT COUP AGAINST LEGITIMATE GOVERNMENT
Adapted in the style of Russian state media  – November–December 2013
Violent rioters backed by the United States and the European Union have attempted to destabilise the legitimately elected government of Ukraine, seizing public buildings in central Kyiv and attacking police officers who were attempting to restore order, according to official Ukrainian government sources.
The disturbances, organised by Ukrainian nationalist organisations with well-documented ties to Western intelligence services and neo-fascist groups, represent a blatant interference in Ukraine's internal affairs by external forces determined to tear Ukraine away from its natural partners in the east.
Russian Foreign Minister Sergei Lavrov condemned what he described as 'open and shameless support from Western capitals for an anti-constitutional coup attempt against a democratic government.' He called on the international community to respect Ukrainian sovereignty.
Ukrainian President Yanukovych, who was democratically elected in 2010 in elections certified as free and fair by international observers, has sought to balance Ukraine's relationships with both the European Union and Russia – a legitimate policy choice that the West is punishing him for, analysts suggest.
Security forces have been compelled to use defensive measures to protect government buildings and public order from what Interior Ministry spokesman Viktor Ratushniak described as 'organised groups of provocateurs and criminals.' The health of several law enforcement officers has been put at risk by the violence of the rioters.
Political observers note that the events in Kyiv bear striking similarities to earlier Western-engineered 'colour revolutions' that have destabilised other post-Soviet states. Ukraine's decision to reconsider the EU association agreement was sovereign and legitimate; the current unrest is a manufactured reaction designed to reverse a democratic decision.



COMPREHENSION & ANALYSIS  – READING A
Identifying bias, framing, and propaganda technique

	Task 4
	Vocabulary analysis  – the politics of word choice
For each pair of words or phrases, identify which text uses which term, then explain what the different word choices reveal about each source's framing of events.



	TEXT 1 word / phrase
	TEXT 2 word / phrase
	What the difference reveals
	Your annotation

	protesters
	rioters / violent rioters
	
	

	riot police deployed water cannon
	security forces used defensive measures
	
	

	analysts describe as the largest popular uprising
	organised by nationalist organisations with ties to Western intelligence
	
	

	called on authorities to refrain from violence
	condemned what he described as a coup attempt
	
	

	the government has described… [attributed]
	according to official sources [not attributed to a specific speaker]
	
	

	defying a violent crackdown
	attempting to restore order
	
	



	Task 5
	Fact vs opinion  – sort and analyse
Read each statement extracted from the two texts. Mark it F (Fact – verifiable), O (Opinion – a judgement), or F/O (presented as fact but actually opinion). Explain your reasoning for the three most difficult cases.



	STATEMENT FROM THE TEXTS
	F / O / F–O  +  reasoning

	'Hundreds of thousands of Ukrainian citizens gathered on Independence Square.' (Text 1)
	

	'The demonstrations… have grown into what many analysts describe as the largest popular uprising in Ukraine since independence.' (Text 1)
	

	'The disturbances [were] organised by Ukrainian nationalist organisations with well-documented ties to Western intelligence services.' (Text 2)
	

	'President Yanukovych… was democratically elected in 2010 in elections certified as free and fair.' (Text 2)
	

	'OSCE observers noted that the demonstrations had been largely peaceful until riot police deployed water cannon.' (Text 1)
	

	The events in Kyiv bear striking similarities to earlier Western-engineered colour revolutions. (Text 2)
	

	'Ukraine's decision to reconsider the EU association agreement was sovereign and legitimate.' (Text 2)
	



	Task 6
	Propaganda techniques  – identify and label
Text 2 uses several classic propaganda techniques. Match each technique (1–7) with an example from Text 2 (a–g). Then find a parallel example – or note the absence of the technique – in Text 1.



	PROPAGANDA TECHNIQUES
1. Name-calling / labelling:  Attaching negative labels to opponents to discredit them without argument.
2. Appeal to authority:  Quoting powerful figures to lend credibility to a claim.
3. Glittering generalities:  Using vague but positively charged words to create approval without evidence.
4. Transfer:  Associating the opponent with something the audience already fears or hates.
5. False attribution:  Presenting opinion as established fact or citing vague unnamed sources.
6. Us vs Them framing:  Dividing the world into two opposing camps with no middle ground.
7. Victimhood reversal:  Presenting the aggressor as the victim; portraying defensive responses as attacks.



	TECHNIQUE (1–7)
	EXAMPLE FROM TEXT 2 (quote or describe)
	PARALLEL IN TEXT 1 (or: absent  – and why?)
	Your analysis

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	



	Task 7
	Source evaluation  – apply the SIFT framework
Apply the SIFT framework to each text. Answer as specifically as the texts allow; note where information is missing.



	SIFT QUESTION
	TEXT 1  – Western quality press
	TEXT 2  – Russian state media

	STOP: What do you know about this type of source before reading?
	
	

	INVESTIGATE: Who is likely the author? What organisation? What purpose?
	
	

	FIND: Are the claims consistent with what other reliable sources report?
	
	

	TRACE: Which specific claims could be fact-checked? Which cannot?
	
	

	Overall reliability rating (1–5) and reasoning:
	
	



READING B
Academic article  – how wars are covered: media framing and narrative

	Task 8
	Before you read  – activate academic reading strategies
Reading B is an academic article. Before reading, apply what you have learned about academic text structure. Read only the first sentence of each paragraph (A–E), then answer the questions.



1.  What is the main argument you expect this article to make, based on the topic sentences alone?
________________________________________________________

2.  Which paragraph do you expect to deal with the concept of 'framing'? Which with 'objectivity'? Which with the specific case of Ukraine?
________________________________________________________

3.  What is the difference between 'media framing' and 'propaganda'? Predict the answer before reading, then check after.
________________________________________________________

	HOW WARS ARE REPORTED:
MEDIA FRAMING, NARRATIVE, AND THE LIMITS OF OBJECTIVITY
An academic article on journalism and conflict
A  The relationship between war and the media is one of the most studied and least resolved problems in journalism theory. On one hand, the ideal of journalistic objectivity demands that reporters present events factually, without taking sides and without allowing personal, political, or commercial interests to shape their coverage. On the other hand, decades of media research have demonstrated that neutral, unframed reporting is essentially impossible: every editorial decision  – which event to cover, which sources to quote, which images to publish, which words to use  – constitutes an act of framing that inevitably shapes the audience's understanding of events. The question, therefore, is not whether media coverage of war involves framing, but how transparent and honest that framing is  – and whose interests it serves.
B  The concept of media framing was developed by sociologist Erving Goffman and later applied to journalism by scholars including Robert Entman, who defined framing as 'selecting some aspects of a perceived reality and making them more salient in a communicating text, in such a way as to promote a particular problem definition, causal interpretation, moral evaluation, and/or treatment recommendation.' In the context of war reporting, framing choices determine whether a conflict is presented as an act of aggression, a civil war, a humanitarian intervention, or a threat to international order  – and each of these frames carries profoundly different political implications. The frame determines not only how the war is understood, but who is responsible, who deserves sympathy, and what response is appropriate.
C  The coverage of Russia's war against Ukraine since 2022 provides a particularly instructive case study in the relationship between framing and political power. Western media – including the BBC, CNN, The New York Times, and Der Spiegel  – overwhelmingly adopted a frame in which Russia was the aggressor, Ukraine the victim of illegal invasion, and the conflict a threat to the international rules-based order. Russian state media – RT, Rossiya 1, and TASS – adopted a radically different frame: the 'special military operation' was a defensive response to NATO expansion and the oppression of Russian-speaking populations in Donbas; Ukraine was a Western proxy state run by a 'Nazi junta'; the conflict was an existential struggle for Russian civilisation. These two frames are not simply different emphases on the same set of facts. They constitute mutually exclusive realities in which the same events carry opposite meanings.
D  Media framing must be distinguished from disinformation, though the two frequently interact. Framing involves the selection and emphasis of real information in ways that serve particular interpretations. Disinformation involves the deliberate creation and dissemination of false information  – fabricated facts, doctored images, invented quotes  – with the intention of deceiving an audience. Russia's information war against Ukraine has involved both: genuine events (Ukrainian military operations, civilian casualties on both sides) have been framed in systematically misleading ways, while outright fabrications – including claims that Ukrainian maternity hospitals were being used as military bases, that the Mariupol theatre bombing was staged, and that the Bucha massacre was a provocation – were manufactured and distributed through state media channels. Recognising the distinction between framing and disinformation is important because the tools for combating them differ: framing requires critical media literacy; disinformation requires fact-checking and accountability.
E  The implications for media consumers – and for students of English who will encounter these texts  – are significant. No source is perfectly neutral; every publication operates within a political, economic, and cultural context that shapes its coverage. This does not mean, however, that all sources are equally reliable or that truth is simply a matter of perspective. Some frames are more consistent with verifiable evidence than others; some sources are more accountable, more transparent about their methods, and more committed to correction than others. The task of the critical reader is not to abandon all trust in media, but to develop the analytical tools to distinguish between journalism that is imperfect but accountable and propaganda that is systematically designed to deceive. In the context of Russia's war against Ukraine, that distinction is not merely academic: it is a matter of life, sovereignty, and the future of international law.
Word count: approx. 600  ·  Level: C1–C2  ·  Genre: academic article



	GLOSSARY  – key academic and media terms in Reading B
Media framing – The process of selecting and emphasising certain aspects of a story to promote a particular interpretation. Defined by Robert Entman (1993).
Objectivity – The journalistic ideal of reporting facts without personal or political bias; widely accepted as an aspiration but contested as a fully achievable standard.
Disinformation – Deliberately false information created and distributed to deceive. Distinguished from misinformation (false information spread without intent to deceive) and malinformation (true information shared to cause harm).
RT / Rossiya 1 / TASS – Russian state-controlled media organisations. RT (formerly Russia Today) is an international English-language broadcaster; Rossiya 1 is a domestic television channel; TASS is the Russian state news agency.
NATO – North Atlantic Treaty Organisation; a military alliance of 32 member states. Russian government claims that NATO expansion threatened Russian security have been widely disputed by NATO members and independent analysts.



COMPREHENSION  – READING B
Academic reading skills – main idea, inference, critical analysis

	Task 9
	Main idea and supporting detail
For each paragraph of Reading B (A–E), write: (1) the main idea in one sentence, and (2) the most important piece of supporting detail.



	PARAGRAPH
	MAIN IDEA (1 sentence) + key supporting detail

	A
	Main idea: Supporting detail:

	B
	Main idea: Supporting detail:

	C
	Main idea: Supporting detail:

	D
	Main idea: Supporting detail:

	E
	Main idea: Supporting detail:



	Task 10
	Inference and critical engagement
Answer each question in full sentences. Use evidence from the text. Where a question asks for your opinion, support it with reasoning.



1.  In paragraph A, the author writes that 'neutral, unframed reporting is essentially impossible.' Is this a fact, an opinion, or something in between? How does the author support this claim?
________________________________________________________
________________________________________________________

2.  Paragraph C says the Western and Russian media frames 'constitute mutually exclusive realities.' What does this mean? Give a specific example from the paragraph that illustrates this.
________________________________________________________
________________________________________________________

3.  Paragraph D distinguishes between 'framing' and 'disinformation.' In your own words, explain the difference. Why does the author say the tools for combating them differ?
________________________________________________________
________________________________________________________

4.  In paragraph E, the author says 'not all sources are equally reliable' and 'truth is [not] simply a matter of perspective.' How does this balance the article's earlier argument that all reporting involves framing? Do you find this a convincing position?
________________________________________________________
________________________________________________________
________________________________________________________

	Task 11
	Cross-text synthesis  – Readings A and B together
Reading B provides a theoretical framework. Reading A provides two examples. Use both to answer the questions below.



1.  Find one example in Text 1 (Reading A) and one in Text 2 (Reading A) of the type of 'framing' described in paragraph B of Reading B. For each, explain which element of Entman's definition it illustrates.
________________________________________________________
________________________________________________________

2.  Reading B distinguishes between framing and disinformation. Which elements of Text 2 (Reading A) would you classify as framing, and which as disinformation? Explain your reasoning.
________________________________________________________
________________________________________________________

3.  Reading B says some sources are 'more accountable, more transparent about their methods, and more committed to correction than others.' What specific features of Text 1 (Reading A) support or undermine this claim?
________________________________________________________
________________________________________________________

VOCABULARY
Critical media literacy  – 15 target items

propaganda  (n.)
Information, especially of a biased or misleading nature, used to promote a particular political cause or point of view.
Example: Russian state media produced propaganda that described the Maidan protesters as 'Neo-Nazi rioters'  – a label contradicted by the evidence.
disinformation  (n.)
False information deliberately created and spread with the intention of deceiving the public.
Example: The claim that Ukrainian maternity hospitals were being used as military bases was disinformation  – a fabrication distributed by Russian state sources.
framing  (n./v.)
The process of selecting and emphasising certain aspects of a story to shape the audience's interpretation.
Example: The framing of the 2022 invasion as a 'special military operation' was a deliberate linguistic choice designed to minimise its legal and moral weight.
narrative  (n.)
A story or account of events that gives them a particular meaning or direction; in politics, the version of reality promoted by a group or government.
Example: Both sides in the information war have constructed competing narratives about the origins and causes of the conflict.
bias  (n.)
An inclination or prejudice for or against something, causing unfair judgement; a tilt in how information is selected and presented.
Example: The article showed clear bias: it quoted only government officials, with no voices from the opposition or civil society.
censorship  (n.)
The suppression or prohibition of speech, writing, or other content deemed objectionable or dangerous by an authority.
Example: Russia imposed strict censorship on coverage of the war: journalists who called it a 'war' rather than a 'special military operation' faced criminal charges.
spin  (n.)
A particular interpretation of information presented to influence public opinion, especially in a politically advantageous way.
Example: The government's 'spin' on the military setback  – framing it as a 'tactical redeployment'  – was widely mocked by independent analysts.
objectivity  (n.)
The quality of being impartial and not influenced by personal feelings or opinion; the journalistic ideal of fact-based, unbiased reporting.
Example: Complete objectivity in war reporting may be impossible, but transparency about one's sources and methods can partly compensate.
credibility  (n.)
The quality of being trusted and believed; the extent to which a source can be relied upon to report accurately and honestly.
Example: A news organisation's credibility is its most valuable asset  – once lost through inaccuracy or bias, it is very difficult to recover.
source  (n.)
A person, document, or organisation supplying information to a journalist or researcher; also: the origin of a piece of information.
Example: Good journalism requires multiple sources  – and a willingness to attribute claims to specific, named individuals rather than vague authorities.
hedging  (n./v.)
The use of language that qualifies a claim  – reducing its certainty or committing to it less fully. Essential in academic writing.
Example: Academic writers use hedging language ('it appears that…', 'evidence suggests…') to signal the limits of their certainty.
accountability  (n.)
The obligation to explain, justify, and take responsibility for one's actions; in journalism, the duty to correct errors.
Example: A key difference between journalism and propaganda is accountability: legitimate news organisations correct their errors; propaganda sources do not.
connotation  (n.)
The implied or associated meaning of a word, beyond its literal dictionary definition.
Example: The word 'rioters' carries a negative connotation that 'protesters' does not  – both may describe the same people, but they produce very different impressions.
fact-checking  (n.)
The process of verifying that factual statements in a text are accurate by consulting evidence and authoritative sources.
Example: Independent fact-checking organisations have played a crucial role in identifying and debunking Russian disinformation about the war in Ukraine.
embed  (v./n.)
(Of a journalist) to be attached to and travel with a military unit during a conflict; a journalist working in this capacity.
Example: Embedded journalists gain access to the front line, but their dependence on military hosts can compromise their editorial independence.

VOCABULARY TASKS
Practising critical literacy language

	Task 12
	Match the word to its definition
Match each word (1–8) with its correct definition (a–h).



	WORD
	DEFINITION

	1.  propaganda
	a.  the process by which a story's emphasis shapes its interpretation

	2.  disinformation
	b.  a word's implied meaning beyond its dictionary definition

	3.  framing
	c.  impartial reporting based on evidence rather than opinion

	4.  censorship
	d.  biased information used to promote a political cause

	5.  objectivity
	e.  deliberately false information designed to deceive

	6.  connotation
	f.  suppression of speech or content by an authority

	7.  accountability
	g.  the process of verifying factual claims against evidence

	8.  fact-checking
	h.  the obligation to explain and take responsibility for one's actions



	Task 13
	Connotation pairs  – political word choice
Each pair of words describes the same person, group, or event but with very different connotations. For each pair: (a) state which word is more positive and which more negative, (b) find an example of each from the reading texts, and (c) write a third, more neutral term.



	POSITIVE WORD
	NEGATIVE WORD
	EXAMPLE FROM TEXTS
	NEUTRAL ALTERNATIVE

	protesters
	rioters
	
	

	freedom fighters
	terrorists
	
	

	liberation
	occupation
	
	

	resistance
	insurgency
	
	

	withdrawal
	retreat
	
	

	special military operation
	invasion
	
	

	defensive measures
	violence / crackdown
	
	

	legitimate government
	regime
	
	



	Task 14
	Hedging language  – from certain to cautious
Rewrite each sentence using appropriate hedging language. Choose from the hedging box. Use each expression at least once.



	HEDGING EXPRESSIONS
it appears that  ·  evidence suggests that  ·  according to [source]  ·  it could be argued that  ·  allegedly  ·  reportedly  ·  it has been claimed that  ·  some analysts suggest that  ·  it is widely believed that



1.  Original: The Maidan protests were organised by Western intelligence services.
Hedged: 
________________________________________________________

2.  Original: The Bucha massacre was a provocation staged by Ukrainian forces.
Hedged: 
________________________________________________________

3.  Original: Russian state media is the least reliable source on the war in Ukraine.
Hedged: 
________________________________________________________

4.  Original: The Budapest Memorandum obligated Western powers to defend Ukraine militarily.
Hedged: 
________________________________________________________

5.  Original: Embedded journalists always produce biased coverage.
Hedged: 
________________________________________________________


	Task 15
	Gap-fill  – the language of media and conflict
Complete the paragraph with words from the box. Change the form where necessary.



	WORD BOX
propaganda · disinformation · framing · narrative · bias · censorship · spin · objectivity · credibility · source · hedging · accountability · connotation · fact-checking · embed



	Understanding how wars are reported requires a critical approach to every (1) ______________ of information. Every news organisation has some degree of (2) ______________ – a tilt in how it selects and presents events. When this tilt becomes systematic and intentional, it crosses into (3) ______________: information designed to serve a political cause rather than to inform. The most extreme form is (4) ______________, in which entirely false claims are manufactured and distributed. Responsible journalism combats this through (5) ______________ – verifying claims against evidence – and by using (6) ______________ language that signals uncertainty: 'it appears that' and 'evidence suggests' rather than 'it is a fact that.' The (7) ______________ of any news outlet depends on its willingness to correct errors and take (8) ______________ for its coverage. Governments, meanwhile, exercise (9) ______________ when they prevent journalists from reporting freely. The use of (10) ______________ journalists – reporters attached to military units – raises its own questions about independence. The words media outlets choose carry powerful (11) ______________ that shape the audience's emotional response: calling the same people 'freedom fighters' or 'terrorists' constructs entirely different (12) ______________. Political actors apply (13) ______________ to events – reframing bad news as good, or redefining defeat as tactical repositioning. The (14) ______________ of a conflict  – the overall story a society tells itself about a war's causes and meaning  – is one of the most powerful forces in political life. Russia's (15) ______________ about Ukraine has sought to replace this story with a fabrication: that Ukraine is not a real country, that its people do not want independence, and that resistance is provocation. Identifying and naming these techniques is the first step in resisting them.



SKILLS & TASKS
Listening · Speaking · Writing

	Task 16
	Listening  – [Audio Track 4.1]
You will hear a panel discussion extract: three journalists discuss the challenges of covering the Russia-Ukraine war. Complete the note-taking grid.



	LISTENING FOCUS
	YOUR NOTES

	The first speaker's main argument about embedded journalism:
	

	The second speaker's view on Russian state media credibility:
	

	A specific disinformation example named in the discussion:
	

	How the third speaker defines the difference between bias and propaganda:
	

	One point all three speakers appear to agree on:
	

	One point on which the speakers disagree:
	

	A phrase or expression you want to use in the speaking task:
	



	Task 17
	Speaking  – Academic seminar discussion
This task simulates a university seminar. Read all four positions below. Your teacher will assign your position. Prepare your argument (5 minutes), then engage in a 15-minute seminar discussion. Follow the language guidelines.



	POSITION A
"War reporting can never be objective  – and we should stop pretending it can."
	POSITION B
"The distinction between journalism and propaganda is clear  – and it is essential to maintain it."

	•  All media involves selection and framing.
•  The 'objectivity' standard is used to silence journalists who cover injustice honestly.
•  Readers should know whose perspective they are reading, not be misled by false neutrality.
•  The BBC and RT both 'frame'  – the difference is degree, not kind.
	•  Framing is unavoidable; fabrication is not – these are categorically different.
•  Accountability, transparency, and correction distinguish journalism from propaganda.
•  Abandoning the standard of objectivity plays into the hands of those who argue 'all media lies equally.'
•  The Bucha massacre example: some frames are more consistent with evidence than others.

	POSITION C
"Social media has made traditional journalism irrelevant in wartime."
	POSITION D
"Audiences have a responsibility to critically evaluate the media they consume."

	•  Eyewitness footage from Ukraine reached the world via social media before journalists arrived.
•  Traditional media gatekeepers filtered out inconvenient truths.
•  Citizen journalism from Mariupol and Bucha was more powerful than any news report.
•  But: social media is also the primary vehicle for disinformation.
	•  Media literacy should be taught in schools as a core skill.
•  Audiences who consume only one source are vulnerable to manipulation.
•  The SIFT framework is a practical tool everyone can apply.
•  But: placing the burden on consumers lets irresponsible media off the hook.



	SEMINAR LANGUAGE  – academic discussion
Opening your argument:  My position is that … / The key claim I want to defend is … / I would argue that …
Presenting evidence:  Reading B suggests that … / According to [source], … / The example of [Bucha / Maidan] demonstrates that …
Conceding and qualifying:  I accept that … however … / That is a valid point, but it overlooks … / While this is true in some cases, …
Challenging:  I'd like to push back on that  – specifically … / Could you say more about what you mean by …? / That claim seems to assume that …
Hedging in academic discussion:  It seems to me that … / I'm not certain, but … / The evidence points to … though it's not conclusive.



	Task 18
	Writing  – analytical comparison paragraph
Write one well-structured analytical paragraph (120–150 words) in response to the following question. Use hedging language, at least four vocabulary items from this unit, and refer to at least two specific examples from Reading A.



	WRITING QUESTION
"How do Text 1 and Text 2 of Reading A use different language choices to frame the same events in opposing ways? What does this comparison reveal about the relationship between language and political power?"



	ANALYTICAL COMPARISON STRUCTURE
Topic sentence:  Text 1 and Text 2 frame the same events in radically different ways, revealing how …
First comparison (vocabulary / framing):  Whereas Text 1 uses the term '…,' Text 2 describes the same people as '….' This difference in connotation suggests that …
Second comparison (sources / evidence):  Text 1 attributes claims to [named source], while Text 2 relies on [unnamed / state sources], which appears to [limit / extend] its credibility because …
Concluding sentence:  Taken together, these choices demonstrate that language in war reporting is never neutral; it is always …



____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________

Words: ___ / Vocabulary items: _______________ / Hedging expressions: _______________ / Text references: ✓

✦  FIGURE SPOTLIGHT  ✦
	VOICES THAT NAMED THE TRUTH

	The Heavenly Hundred  ·  Václav Havel  ·  Standing in the square and in the study



	THE HEAVENLY HUNDRED
Nebesna Sotnya · February 2014 · Kyiv
WHO WERE THEY?
The Heavenly Hundred is the collective name given to the 106 protesters killed on and around the Maidan Nezalezhnosti – Independence Square – in Kyiv during the final, bloodiest days of the Euromaidan revolution in February 2014. They were shot, beaten, or died of their injuries as riot police and government-linked snipers opened fire on demonstrators. They came from across Ukraine – from Lviv, Kharkiv, Donetsk, and Kyiv itself – and included students, workers, businesspeople, veterans, and activists.
NAMED INDIVIDUALS
Serhiy Nigoyan, 20 years old, an ethnic Armenian from Dnipropetrovsk region – one of the first killed, on 22 January 2014. He had recited Taras Shevchenko's poetry on the Maidan the night before his death. His face became the image of the protests internationally.
Mikhail Zhiznevsky, 25 years old, a Belarusian citizen living in Kyiv – a reminder that the Maidan was not only a Ukrainian moment.
Ustym Holodnyuk, 21 years old, a student – whose father identified his body from a photograph that had circulated on the internet.
THE MEDIA DIMENSION
The deaths of the Heavenly Hundred were covered very differently in different media. Western press carried photographs and named individuals. Russian state media described the deaths as staged provocations. Forensic evidence and independent investigations – including a 2021 Hague report – confirmed that live ammunition was fired at protesters by forces under government command. The gap between these accounts is not a matter of framing: it is a matter of truth and lies, and the distinction matters.
	VÁCLAV HAVEL
·  Playwright · Dissident · President of Czechoslovakia / Czech Republic
WHY HAVEL IN A UNIT ON MEDIA AND PROPAGANDA?
Václav Havel spent decades thinking about the relationship between language, power, and truth – specifically about how totalitarian regimes maintain control not through force alone, but through the systematic corruption of language. His 1978 essay 'The Power of the Powerless' is one of the most important documents of the twentieth century on exactly the questions this unit addresses: how do we recognise and resist a system in which language is used as an instrument of domination?
THE POWER OF THE POWERLESS
Havel's central image is a greengrocer who puts a sign in his shop window saying 'Workers of the World, Unite!'  – a Soviet slogan. The greengrocer does not believe the slogan. But he puts it up because it is expected, because not putting it up would be dangerous. Havel argues that this small act of complicity – this willingness to 'live within the lie'  – is how totalitarian systems perpetuate themselves. Every person who repeats the official narrative, who avoids naming what is obvious, becomes part of the system of control.
HAVEL ON UKRAINE
Havel was one of the earliest voices in Western Europe to argue that Ukraine's independence and sovereignty mattered for European security. In the early 2000s, he co-authored statements supporting Ukraine's Euro-Atlantic integration. He understood – from his own experience with Soviet domination  – that the language used about countries like Ukraine was always political: 'fraternal assistance,' 'liberation,' 'special operation' are all phrases designed to make aggression sound benevolent.
THE QUOTATION
"The real question is whether the brighter future is really always so distant. What if it has been here for a long time already – and only our own blindness and weakness has prevented us from seeing it around us and within us?"



	THINK, DISCUSS, AND CONNECT TO THE UNIT
1.  Havel's greengrocer repeats a slogan he does not believe because it is dangerous not to. In what ways does this image apply to media and journalism under authoritarian pressure? Can you find parallels in how Russian journalists or state media employees have described their own position?
2.  The deaths of the Heavenly Hundred were covered as a 'staged provocation' by Russian state media. Using the frameworks from this unit – framing, disinformation, propaganda technique  – analyse this claim. What would you need to verify it or refute it?
3.  Havel wrote that totalitarian systems are sustained by millions of small acts of complicity with the lie. How does this apply to the role of ordinary social media users who share unverified claims, propaganda memes, or state-media narratives about Ukraine?
4.  Research task: Find the Wikipedia article on the 2014 Ukrainian revolution and the Russian Wikipedia article covering the same events. In English, write a short paragraph noting three differences in how the two articles frame the events. Apply the SIFT framework to each source.
5.  Havel argued that speaking truth in a system of lies is itself a political act. Is there an equivalent act in your context – as a student, as a future journalist, translator, or teacher? What would 'living in truth' look like for you?



	AUDIO TRACK 4.1  – TAPESCRIPT
The full tapescript for Track 4.1 (panel discussion on war journalism, ~4 min 30 sec) is provided as a separate document: Unit4_Track4.1_Tapescript.docx. It includes three speaker voices, production notes, an answer key for Task 16, and suggestions for authentic audio sources including BBC Media Action and Reporters Without Borders.
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	LEARNING OBJECTIVES
	SKILLS COVERED IN THIS UNIT

	By the end of this unit you will be able to:
	Reading A: UN resolution / treaty excerpt (authentic diplomatic text)

	• identify and navigate the structural conventions of UN and treaty texts
	Reading B: Interview with a peace negotiator (spoken register)

	• analyse cohesion devices across texts of different registers
	Listening · Role-play · Formal essay · Cohesion analysis

	• contrast formal diplomatic and informal spoken English
	Ukrainian thread: ICC, reparations, Ukraine's path to peace and justice

	• use 15 target vocabulary items from diplomatic and legal English
	Figure Spotlight: Raphael Lemkin · Serhii Plokhy · Ukrainian women in reconstruction

	• write a formal argumentative essay on peace and justice
	



LEAD-IN
What does peace actually mean?  – activating prior knowledge

	Task 1
	Opening questions  – Think, pair, share
Discuss in pairs for four minutes. Report your most important point to the class.



1.  The word 'peace' sounds simple. But consider: the absence of shooting is not the same as a just peace; a defeated country is not the same as a reconciled one; a ceasefire is not the same as a settlement. In your view, what would a just peace for Ukraine actually require? Make a list of at least five conditions.
2.  Russia's full-scale invasion of Ukraine violates several principles of international law – including the UN Charter prohibition on the use of force and the Budapest Memorandum guarantees. If international law can be violated without consequence, does it have any meaning? What makes international law binding?
3.  The International Criminal Court (ICC) issued an arrest warrant for Vladimir Putin in March 2023 for the unlawful deportation of Ukrainian children. Ukraine has also called for a special tribunal to prosecute the crime of aggression. Can justice and reconstruction happen simultaneously – or must one come before the other?
4.  Think of a historical peace settlement you know about (e.g. the Treaty of Versailles 1919, the Dayton Agreement 1995, the Good Friday Agreement 1998). Was it successful? What made it work  – or fail?

	Task 2
	Register preview  – formal vs spoken English
This unit contains two texts in very different registers. Read the two extracts below and answer the questions before reading the full texts.



	EXTRACT FROM TEXT A (diplomatic register)
"Reaffirming the commitment of all Member States to the purposes and principles of the Charter of the United Nations, and recalling that the prohibition of the acquisition of territory by force is enshrined therein, Determined to uphold the sovereignty, political independence, unity and territorial integrity of Ukraine within its internationally recognised borders…"
	EXTRACT FROM TEXT B (spoken register)
"Look, what people outside the process don't always understand is that you're not just negotiating text. You're negotiating the reality that will exist after the text. And those are very different things. A ceasefire line on a map is not peace  – it's a pause. Real peace is when people on both sides of that line can imagine a future."



1.  Identify three specific features that mark Extract A as formal and diplomatic.
_________________________________________________________
_________________________________________________________

2.  Identify three features that mark Extract B as spoken or informal.
_________________________________________________________
_________________________________________________________

3.  Which extract do you find easier to understand? Which do you trust more? Are these the same thing?
_________________________________________________________
_________________________________________________________

READING SKILL
Text structure and cohesion

	📖  TEXT STRUCTURE  – how texts are organised
Every text type has a characteristic structure – a conventional arrangement of parts that experienced readers learn to recognise. An academic essay has introduction, body paragraphs, and conclusion. A news article puts the most important information first (the inverted pyramid). A UN resolution has a specific legal structure: a preamble (reasons and context, expressed in present participles: 'Reaffirming…', 'Recalling…', 'Noting…') followed by operative clauses (decisions and requirements, expressed in present tense verbs: 'Demands…', 'Calls upon…', 'Urges…', 'Decides…'). Recognising text structure allows you to navigate a text efficiently and to understand how its parts relate to each other.



	📖  COHESION  – how texts hold together
Cohesion refers to the grammatical and lexical devices that create flow and connection within and between sentences. Key cohesion devices include: (1) Reference – using pronouns or demonstratives to refer to something already mentioned ('the agreement… it…', 'these principles…'); (2) Substitution – replacing a word or phrase with another to avoid repetition ('the resolution… the document…'); (3) Ellipsis  – omitting words that can be inferred from context; (4) Conjunction – using connectors to signal logical relationships (furthermore, however, whereas, thereby); (5) Lexical cohesion  – using synonyms, antonyms, or repeated key terms to create thematic unity. Cohesion analysis reveals how an author builds an argument and links ideas across a text.



	📖  REGISTER  – formal, neutral, and informal English
Register refers to the variety of language used in a particular social situation. Formal/diplomatic English uses passive constructions, Latinate vocabulary, complex nominal phrases, impersonal structures, and avoids contractions and colloquialisms. Spoken English uses shorter sentences, direct address, hedging expressions, discourse markers ('look,' 'I mean,' 'you know'), and first-person forms. In academic and professional life, the ability to navigate and produce texts in different registers is a core skill.



READING A
A UN General Assembly resolution  – authentic diplomatic text

	ABOUT THIS TEXT
The following is an adapted and condensed version of a UN General Assembly resolution on Ukraine's territorial integrity, based closely on authentic UN resolutions including A/RES/68/262 (2014) and A/RES/ES-11/1 (2022). The structure, language, and legal formula are authentic; specific operative details have been simplified for pedagogical clarity. UN resolutions are official international legal documents – learning to read them is an essential academic and professional skill.
Key structural terms:  Preamble clauses (present participles: Reaffirming, Recalling, Noting…) state the legal and factual basis for the resolution. Operative clauses (present tense verbs: Demands, Calls upon, Urges…) state what the resolution requires. Preambular clauses cannot be enforced on their own; operative clauses are the resolution's legal content.



	Task 3
	Before you read  – navigating a formal text
UN resolutions use a very specific vocabulary of verbs. Before reading, sort the verbs below into two groups: those you think appear in PREAMBLE clauses (stating context and reasons) and those you think appear in OPERATIVE clauses (stating decisions and requirements). Use your instinct – you will check against the text.



	PREAMBLE VERBS (context / reasons)
	OPERATIVE VERBS (decisions / requirements)

	Write the verbs you predict here:
	Write the verbs you predict here:

	Reaffirming · Recalling · Noting · Convinced · Recognising · Deploring · Bearing in mind
	Demands · Calls upon · Urges · Decides · Requests · Reaffirms · Emphasises



	UNITED NATIONS GENERAL ASSEMBLY
RESOLUTION ON THE TERRITORIAL INTEGRITY OF UKRAINE
Adapted from authentic UN General Assembly resolutions (A/RES/68/262 and A/RES/ES-11/1)
THE GENERAL ASSEMBLY,
Reaffirming the commitment of all Member States to the purposes and principles of the Charter of the United Nations, and recalling that the prohibition of the acquisition of territory by force is enshrined therein,
Recalling the Declaration on Principles of International Law concerning Friendly Relations and Co-operation among States in accordance with the Charter of the United Nations,
Noting that the referendum held in the Autonomous Republic of Crimea and the city of Sevastopol on 16 March 2014 was not authorised by Ukraine and cannot form the basis for any alteration of the status of the Autonomous Republic of Crimea or of the city of Sevastopol,
Recognising that the political, humanitarian, economic and human rights consequences of the present situation are of great concern to the international community,
Deploring the use of force by the Russian Federation in Ukraine in violation of international law, and demanding its immediate cessation,
Bearing in mind the purposes and principles of the Charter of the United Nations, and the primary responsibility of the Security Council for the maintenance of international peace and security,
1.  Reaffirms its commitment to the sovereignty, political independence, unity and territorial integrity of Ukraine within its internationally recognised borders;
2.  Calls upon all States, international organisations and specialised agencies not to recognise any alteration of the status of the Autonomous Republic of Crimea and the city of Sevastopol, and to refrain from any action or dealing that might be interpreted as recognising any such altered status;
3.  Demands that the Russian Federation immediately, completely and unconditionally withdraw all of its military forces from the territory of Ukraine within its internationally recognised borders;
4.  Urges all parties to pursue immediately the peaceful resolution of the situation with respect to Ukraine through direct political dialogue, to exercise restraint, to refrain from unilateral actions and inflammatory rhetoric that may increase tensions, and to engage constructively with international mediation efforts;
5.  Decides to remain actively seized of the matter, and requests the Secretary-General to report to the General Assembly on the implementation of the present resolution;
6.  Emphasises the need for full accountability for violations of international humanitarian law and international human rights law, and calls upon all parties to cooperate fully with the International Criminal Court.
Adapted for pedagogical use · Based on authentic UN General Assembly resolutions · Level: C1–C2



	GLOSSARY  – UN and diplomatic language
Charter of the United Nations – The founding treaty of the UN (1945), establishing its purposes and principles. Article 2(4) prohibits the threat or use of force against the territorial integrity of any state.
Territorial integrity – The principle that a state's borders may not be altered by force. A cornerstone of the post-1945 international order.
Operative clause – A numbered paragraph in a resolution that states what the UN body has decided, demanded, or requested. Uses specific strong verbs: Demands > Calls upon > Urges > Requests (in descending order of force).
Seized of the matter – A fixed diplomatic phrase meaning 'continuing to deal with / remaining responsible for' a particular issue.
International Criminal Court (ICC) – A permanent court established in 2002 to prosecute individuals for genocide, crimes against humanity, war crimes, and the crime of aggression. Based in The Hague, Netherlands. Ukraine has accepted ICC jurisdiction; Russia has not.



COMPREHENSION  – READING A
Text structure, operative meaning, and cohesion analysis

	Task 4
	Text structure – preamble vs operative
Label each element below P (preamble clause) or O (operative clause). Then explain the grammatical clue that helped you decide.



	ELEMENT FROM THE RESOLUTION
	P or O?  +  Grammatical clue

	'Reaffirming the commitment of all Member States to the Charter of the United Nations…'
	

	'Demands that the Russian Federation immediately, completely and unconditionally withdraw…'
	

	'Recognising that the political, humanitarian, economic and human rights consequences…'
	

	'Calls upon all States, international organisations and specialised agencies not to recognise…'
	

	'Deploring the use of force by the Russian Federation in violation of international law…'
	

	'Emphasises the need for full accountability for violations of international humanitarian law…'
	



	Task 5
	Operative verb strength  – a diplomatic hierarchy
Operative verbs in UN resolutions are not interchangeable – they signal different levels of legal force and expectation. Rank the operative verbs from the resolution in order of strength (1 = strongest), and explain the difference between the strongest and weakest.



	OPERATIVE VERB
	RANK (1–6)  +  What it implies about compliance

	Demands
	

	Calls upon
	

	Urges
	

	Decides
	

	Emphasises
	

	Requests
	



Explain the difference between 'Demands' and 'Urges' in your own words:  
_________________________________________________________
_________________________________________________________

	Task 6
	Cohesion analysis  – reference and substitution
Find each of the following in the resolution text and identify what it refers to. This is a reference-chain exercise  – trace each item back to its antecedent.



	WORD / PHRASE FROM THE TEXT
	WHAT IT REFERS TO (its antecedent)

	'therein' (Preamble, clause 1)
	

	'any such altered status' (Operative clause 2)
	

	'its military forces' (Operative clause 3)
	

	'the matter' (Operative clause 5)
	

	'all parties' (Operative clauses 4 and 6)
	

	'the present resolution' (Operative clause 5)
	



	Task 7
	Critical reading  – what the resolution does and does not say
Answer in full sentences, using evidence from the text.



1.  The resolution 'demands' Russian withdrawal. What is the practical difference between a UN General Assembly resolution and a UN Security Council resolution in terms of enforcement? (Use your prior knowledge or research.)
_________________________________________________________
_________________________________________________________

2.  Operative clause 2 calls on all states not to recognise 'any alteration of the status of Crimea.' What does this imply about the resolution's position on the 2014 referendum? How is this expressed indirectly rather than directly?
_________________________________________________________
_________________________________________________________

3.  The resolution calls for 'peaceful resolution through direct political dialogue.' Given the context of a full-scale invasion, what practical obstacles might stand in the way of this? Is calling for dialogue while also demanding withdrawal a contradiction?
_________________________________________________________
_________________________________________________________
_________________________________________________________

READING B
Interview  – a peace negotiator speaks

	ABOUT THIS TEXT
Reading B is an edited interview transcript – a genre that occupies a middle ground between written and spoken English. The negotiator's voice has been lightly edited for clarity (removing false starts, excessive filler words) but preserves the spontaneity, hedging, and personal directness of spoken language. The interviewer's questions appear in bold. As you read, note how the negotiator's language differs from the UN resolution – and what each register can and cannot convey.



	Task 8
	Before you read  – predict the spoken register
Interview transcripts have specific linguistic features that distinguish them from written texts. Before reading, predict: what three features of spoken English do you expect to find in an interview with a peace negotiator? After reading, check your predictions.



	FEATURE I PREDICTED
	DID I FIND IT? WHERE?

	1.
	

	2.
	

	3.
	



	"PEACE IS NOT THE ABSENCE OF WAR"
An interview with a senior international peace negotiator with experience in post-Soviet conflicts
(This interview is a composite drawn from the public statements of multiple experienced negotiators. The views expressed do not represent any single individual or organisation.)
You have spent thirty years in conflict resolution. What is the single biggest misconception people have about peace negotiations?
That they're primarily about the parties at the table. They're not. They're about the people who aren't at the table – the civilians, the communities, the generations that will live with whatever you agree. The moment you forget that, you end up with agreements that look beautiful on paper and collapse within five years. The Dayton Agreement stopped the Bosnian war. It also froze in place an ethnic partition that has made normal political life almost impossible for thirty years. Was that peace? It depends on what you mean by peace.
When we talk about the war in Ukraine, some argue that Ukraine should make territorial compromises to achieve a ceasefire. Others say that any compromise with aggression rewards it and sets a dangerous precedent. How do you navigate that tension?
Look – I want to be very careful here, because I'm not going to tell Ukraine what it should accept. That's not my place. What I can say is that the 'land for peace' argument has a very poor historical track record. The logic is: you give up territory, the aggressor gets what it wanted, everyone moves on. But aggressors who are rewarded for aggression tend to try again. The appeasement of Hitler at Munich in 1938 is the obvious example. And what's sometimes forgotten is that the countries which signed the Budapest Memorandum  – the UK, the US, and Russia itself  – promised to respect Ukraine's territorial integrity in exchange for Ukraine giving up nuclear weapons. That promise was broken in 2014 and again in 2022. So Ukraine had already paid for security guarantees once. The idea that it should pay again by giving up more territory is  – well, let's just say it's a very difficult argument to make to Ukrainians.
You mentioned the Budapest Memorandum. What lessons does it hold for any future security arrangements for Ukraine?
The core lesson is that political assurances without enforcement mechanisms are not security guarantees. The Budapest Memorandum gave Ukraine assurances – not legally binding treaty obligations, not a mutual defence clause, not the kind of Article 5 guarantee that NATO members have. In hindsight, many people in the international community – myself included, honestly – underestimated how much that distinction would matter. So any future arrangement for Ukraine needs to have teeth. It needs to specify what happens if the guarantee is violated – and that mechanism needs to be automatic, not dependent on political will that may or may not exist in a future government.
What about accountability? Ukraine is pushing for a special tribunal to prosecute the crime of aggression. Is justice compatible with peace, or does pursuing accountability make negotiations impossible?
This is genuinely one of the hardest questions in the field. The traditional view – and it was dominant during the Cold War  – was that you had to choose: either prosecute or negotiate. The argument was that if you pursue the leadership of the other side through courts, they'll never agree to anything because they're negotiating their own imprisonment. But I think that view is increasingly challenged by evidence. In places like Rwanda and the former Yugoslavia, accountability processes – even imperfect ones  – turned out to be essential for any durable peace. Because without accountability, the narrative of what happened remains contested. Every society needs to be able to say: this is what occurred, this is who was responsible, this is why it was wrong. If you skip that step, you're building peace on a foundation of silence, and silence has a way of curdling into resentment.
Finally – Ukraine is already beginning to think about reconstruction, about rebuilding. What does that process look like while a war is still ongoing?
It's harder than it sounds, but it's also more essential than people realise. Reconstruction is not just about buildings. It's about signalling to Ukrainians – especially the ones who have fled – that there will be something to come back to. It's about demonstrating to the world that Ukraine has a future, not just a tragic past. And the communities and individuals leading that process right now  – the architects, the local officials, the civil society organisations, often disproportionately women  – are doing something extraordinary. They're building a country in the middle of a war. I find that genuinely humbling.
Approx. 700 words  ·  Level: B2–C1  ·  Genre: edited interview transcript



	GLOSSARY  – diplomatic and legal terms in Reading B
The Dayton Agreement (1995) – A peace agreement that ended the Bosnian War, establishing Bosnia and Herzegovina as a state with two entities: the Federation of Bosnia and Herzegovina and Republika Srpska.
Land for peace – A diplomatic formula in which a state concedes territory in exchange for a peace agreement. Associated with the Oslo Accords (Israel-Palestine) and various post-conflict settlements.
Budapest Memorandum (1994)  – An agreement signed by Ukraine, Russia, the UK, and the USA in which Ukraine gave up its nuclear arsenal (the world's third-largest at the time) in exchange for political assurances of its territorial integrity.
Article 5 (NATO) – The mutual defence clause of the NATO treaty: an attack on one member is considered an attack on all. This is a binding legal obligation, unlike the assurances of the Budapest Memorandum.
Crime of aggression – One of the four crimes within ICC jurisdiction (alongside genocide, crimes against humanity, and war crimes). Defined as the planning, preparation, or execution of an act of aggression by a person in a leadership position. Ukraine is pushing for a special tribunal to prosecute this crime specifically, since the ICC's jurisdiction over it is limited.



COMPREHENSION  – READING B
Understanding spoken register, inference, and argument structure

	Task 9
	Comprehension  – answer in full sentences
Use your own words as much as possible.



1.  What is the negotiator's 'single biggest misconception' about peace negotiations? Explain their argument in your own words and give the example they use to illustrate it.
_________________________________________________________
_________________________________________________________

2.  Why does the negotiator reject the 'land for peace' argument? Give two reasons from the text.
_________________________________________________________
_________________________________________________________

3.  In the negotiator's view, what was the fundamental flaw in the Budapest Memorandum? What would a better arrangement look like?
_________________________________________________________
_________________________________________________________

4.  Explain the negotiator's position on whether justice and peace are compatible. What is the 'traditional view,' and how does the negotiator challenge it?
_________________________________________________________
_________________________________________________________
_________________________________________________________

5.  What does the negotiator say reconstruction signifies beyond physical rebuilding? What specific group do they mention as leading this process?
_________________________________________________________
_________________________________________________________

	Task 10
	Register analysis  – spoken features in Reading B
Find one example of each spoken language feature in Reading B. Quote the example and explain the effect.



	SPOKEN FEATURE
	EXAMPLE FROM THE TEXT (quote)
	EFFECT / FUNCTION

	Discourse marker ('Look,' 'I mean,' 'well')
	
	

	Hedging expression ('I want to be careful,' 'I think')
	
	

	Direct address to the reader / listener
	
	

	Colloquial expression or idiom
	
	

	First-person personal anecdote or admission
	
	

	Contraction or informal grammar
	
	



	Task 11
	Cross-text comparison  – Reading A vs Reading B
Complete the register comparison table. Use specific examples from both texts.



	FEATURE
	READING A (UN resolution)
	READING B (interview transcript)

	Sentence length (typical)
	
	

	Subject of most sentences (who/what acts)
	
	

	Main verb forms used
	
	

	How uncertainty is expressed
	
	

	Use of personal pronouns
	
	

	Relationship with the reader
	
	

	What can this register convey that the other cannot?
	
	



VOCABULARY
Diplomatic, legal, and peace-process vocabulary  – 15 target items

negotiation  (n.)
Formal discussion between parties aimed at reaching an agreement; the process of seeking compromise or settlement.
Example: The peace negotiation required both sides to make concessions  – neither got everything it wanted.
mediation  (n.)
The intervention of a neutral third party to help two or more disputing parties reach an agreement.
Example: International mediation by the OSCE played a crucial but ultimately limited role in the Donbas conflict.
resolution  (n.)
(1) A formal decision or statement adopted by a body such as the UN. (2) The settling of a dispute or problem.
Example: The UN General Assembly resolution demanded the withdrawal of Russian forces from Ukrainian territory.
ceasefire  (n.)
A formal agreement by opposing forces to stop fighting, either temporarily or as a step toward a permanent settlement.
Example: A ceasefire is not peace  – it is, at best, the precondition that makes peace possible.
sovereignty  (n.)
The full right and power of a state to govern itself without outside interference; the legal basis of the international order.
Example: The UN Charter is built on the principle that the sovereignty of all member states must be respected.
reparations  (n.)
Compensation paid by a state that has caused harm  – especially damage from war  – to the affected state or individuals.
Example: Ukraine has called for a mechanism to compel Russia to pay reparations for the destruction caused by the invasion.
accountability  (n.)
The obligation to accept responsibility for one's actions and face consequences for violations of law or norms.
Example: Without accountability for war crimes, any future peace risks being built on the silence of unacknowledged injustice.
jurisdiction  (n.)
The official authority of a court or legal body to make legal decisions over a particular territory, case, or type of offence.
Example: Ukraine accepted the jurisdiction of the International Criminal Court in 2014, even though it is not a state party to the Rome Statute.
sanction  (n./v.)
(n.) A penalty or coercive measure imposed on a state to compel a change in behaviour. (v.) To impose such measures; also: to officially approve.
Example: Western governments imposed sweeping economic sanctions on Russia following the full-scale invasion of 2022.
reconciliation  (n.)
The process by which formerly hostile parties restore or build a positive, cooperative relationship after conflict.
Example: True reconciliation between Ukraine and Russia  – if it is ever possible  – will require Russia to acknowledge responsibility for what it has done.
transitional justice  (phrase)
A set of legal and non-legal mechanisms used by societies emerging from conflict or authoritarian rule to address past abuses  – including tribunals, truth commissions, reparations, and institutional reform.
Example: Transitional justice in post-war Ukraine will need to address both individual criminal accountability and collective social healing.
operative clause  (phrase)
A numbered paragraph in a UN resolution stating what the body has decided, demanded, requested, or called for. Operative clauses use specific verbs (Demands, Calls upon, Urges) that signal different levels of legal force.
Example: Operative clause 3 of the resolution used the verb 'Demands' – the strongest available  – to require Russian withdrawal.
preamble  (n.)
The introductory section of a legal document, resolution, or treaty that sets out the context, principles, and reasons for the main provisions that follow.
Example: The preamble of the UN Charter sets out the founding principles of the organisation before the binding provisions begin.
cohesion  (n.)
The linguistic property of a text that makes it hang together  – the use of reference, substitution, conjunctions, and lexical repetition to create a unified whole.
Example: The resolution's cohesion is achieved partly through consistent use of passive constructions and formal connectors such as 'thereby' and 'therein.'
ratify  (v.)
To formally confirm or approve a treaty, agreement, or constitutional change, making it legally binding under national or international law.
Example: A treaty has no legal force until it is signed and ratified by the participating states through their domestic legal processes.

VOCABULARY TASKS
Practising diplomatic and legal English

	Task 12
	Match the word to its definition
Match each word (1–8) with its correct definition (a–h).



	WORD
	DEFINITION

	1.  mediation
	a.  formal compensation paid for war damage or injustice

	2.  reparations
	b.  the introductory section of a treaty or resolution

	3.  jurisdiction
	c.  to formally approve a treaty, making it legally binding

	4.  reconciliation
	d.  neutral third-party intervention to help reach agreement

	5.  preamble
	e.  the official legal authority of a court over a case or territory

	6.  ratify
	f.  a coercive measure imposed on a state to change its behaviour

	7.  sanction
	g.  the restoration of cooperative relations after conflict

	8.  transitional justice
	h.  mechanisms to address past abuses in post-conflict societies



	Task 13
	Diplomatic verb strength  – UN operative verbs
The verbs below are used in UN resolutions as operative clause verbs. Rank them from strongest (1) to most cautious (6) legal obligation. Then write a short sample sentence for each in the context of the Russia-Ukraine war.



	VERB
	RANK (1–6, strongest to most cautious)
	SAMPLE SENTENCE

	Demands
	
	

	Calls upon
	
	

	Urges
	
	

	Requests
	
	

	Encourages
	
	

	Notes
	
	



	Task 14
	Cohesion devices – identify and label
Read the sentences below from Reading A and B. Identify the cohesion device used (reference / substitution / conjunction / lexical repetition) and explain how it creates connection.



	SENTENCE OR PHRASE
	COHESION DEVICE
	HOW IT CREATES CONNECTION

	'Reaffirming the commitment… and recalling that the prohibition is enshrined therein' (A)
	
	

	'The Russian Federation immediately, completely and unconditionally withdraw all of its military forces'  – (its) (A)
	
	

	'Decides to remain actively seized of the matter'  – (the matter) (A)
	
	

	'The Dayton Agreement stopped the Bosnian war. It also froze in place an ethnic partition…'  – (It) (B)
	
	

	'Without accountability, the narrative remains contested… silence has a way of curdling into resentment.' (B)
	
	

	'It needs to have teeth. It needs to specify what happens…' (repetition of It needs to) (B)
	
	



	Task 15
	Formal register transformation
Rewrite each informal or neutral sentence in formal diplomatic register, as it might appear in a UN resolution or official statement. Use appropriate operative verbs and formal vocabulary from this unit.



	EXAMPLE
Informal: Everyone should stop fighting immediately.
Formal diplomatic: Demands that all parties immediately cease hostilities and refrain from any further use of force against the civilian population.



1.  Informal: Other countries should not pretend that Crimea belongs to Russia.
Formal: 
_________________________________________________________
_________________________________________________________

2.  Informal: Russia needs to pay for the damage it has caused in Ukraine.
Formal: 
_________________________________________________________
_________________________________________________________

3.  Informal: The ICC should be allowed to investigate what has happened.
Formal: 
_________________________________________________________
_________________________________________________________

4.  Informal: Everyone should try to find a peaceful solution through talks.
Formal: 
_________________________________________________________
_________________________________________________________

5.  Informal: Countries that signed the Budapest Memorandum broke their promise.
Formal: 
_________________________________________________________
_________________________________________________________

SKILLS & TASKS
Listening · Role-play · Writing

	Task 16
	Listening  – [Audio Track 5.1]
You will hear a short podcast extract in which a legal scholar discusses Ukraine's path toward international justice and the challenges of prosecuting the crime of aggression. Complete the note-taking grid.



	LISTENING FOCUS
	YOUR NOTES

	The legal scholar's definition of the crime of aggression:
	

	Why the ICC's jurisdiction over the crime of aggression is limited in this case:
	

	The specific mechanism Ukraine and its allies are proposing:
	

	One historical precedent the scholar mentions (name + year):
	

	The scholar's view on whether accountability helps or hinders future peace negotiations:
	

	One phrase or expression you could use in your formal essay:
	



	Task 17
	Role-play – International reconstruction conference
This task simulates a formal international conference on Ukraine's reconstruction and future security. Read your role card, prepare your position statement (5 minutes), then participate in the conference (20 minutes). The teacher will appoint a chairperson.



	ROLE A  – Ukrainian Deputy Minister of Reconstruction
Your priorities: (1) International financial support for immediate reconstruction of energy infrastructure, housing, and schools. (2) A clear mechanism to use frozen Russian assets (~$300 billion) to fund reconstruction – this is reparations in practice. (3) Security guarantees that are legally binding, not political assurances. You are willing to discuss reconstruction timelines but not territorial compromise.
	ROLE B  – European Commission Representative
Your priorities: (1) EU membership perspective for Ukraine as the strongest long-term security guarantee and reconstruction incentive. (2) Anti-corruption conditions on reconstruction funding – EU taxpayers require accountability for how money is spent. (3) Support for ICC process but caution on the special tribunal for aggression – complex legal and political implications for EU-Russia relations. You represent 27 member states with differing views.

	ROLE C  – International Criminal Court Prosecutor's Office
Your priorities: (1) Full cooperation from all parties with ongoing ICC investigations. (2) Support for a special tribunal to prosecute the crime of aggression – the ICC's own jurisdiction over this crime is limited. (3) Protection of witnesses and evidence in active conflict zones. (4) The principle that justice cannot be bargained away as part of a peace deal – perpetrators must face accountability regardless of political agreements.
	ROLE D  – International Architect / Cultural Heritage NGO
Your priorities: (1) Protection and documentation of destroyed cultural heritage sites (UNESCO has identified over 300 sites damaged or destroyed). (2) Ukrainian-led design of reconstruction – not 'rebuilding as before' but creating a modern Ukrainian urban landscape. (3) Inclusion of civil society and local communities in reconstruction decisions. (4) Mental health and trauma support as part of reconstruction  – physical buildings are not sufficient.



	CONFERENCE LANGUAGE  – formal diplomatic interaction
Opening a position statement:  On behalf of [role], I wish to underscore that … / The position of [role] on this matter is … / We would like to draw the conference's attention to …
Proposing:  We propose that … / It is our recommendation that … / We call upon all parties to …
Responding to another delegate:  While we appreciate the position of [role], we would note that … / We are unable to support this proposal in its current form because … / We welcome this initiative and would add …
Seeking clarification:  Could the delegate clarify what is meant by …? / We would ask [role] to specify the mechanism by which … / This position raises a question regarding …
Reaching consensus:  We note that all parties have expressed support for … / There appears to be broad agreement on … / Subject to the following condition, we are prepared to support …



	Task 18
	Writing  – formal argumentative essay
Write a formal argumentative essay of 250–300 words on the following question. Use formal register throughout (no contractions, appropriate vocabulary from this unit), include at least one reference to an operative verb or principle from Reading A, and cite at least one point made by the negotiator in Reading B. A planning template and model paragraph are provided below.



	ESSAY QUESTION
"Justice and reconstruction: can Ukraine pursue both simultaneously, or must one take priority over the other?"



	ESSAY STRUCTURE  – formal argumentative essay
Introduction (40–50 words):  Define the central tension. State your position clearly in a thesis sentence.
Body paragraph 1 – the case for prioritising justice (60–70 words):  Why accountability is not merely desirable but necessary for durable peace. Use Reading B (negotiator's argument) and Reading A (accountability clause).
Body paragraph 2 – the case for prioritising reconstruction (60–70 words):  Why physical and social reconstruction cannot wait for legal processes. Use evidence from the unit and your own reasoning.
Conclusion (40–50 words):  Resolve the tension – or argue that it is a false dilemma. Restate your position in different words. End with a sentence that places the argument in a broader context.



____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________

Word count: ___ / Register: formal ✓ / Vocabulary items used: _______________ / Reading A reference: ✓ / Reading B reference: ✓









✦  FIGURE SPOTLIGHT  ✦
	NAMING THE CRIME · WRITING THE HISTORY · BUILDING THE FUTURE

	Raphael Lemkin  ·  Serhii Plokhy  ·  Ukrainian women in reconstruction



	RAPHAEL LEMKIN
1900–1959  ·  Lawyer, scholar, and creator of the word 'genocide'
WHO WAS HE?
Raphael Lemkin was born in what is now eastern Poland (then part of the Russian Empire) into a Jewish farming family. He studied law in Lviv and Heidelberg and became a prosecutor in Warsaw. From the late 1920s onwards he began campaigning – largely without success  – for an international law against the systematic mass killing of groups. After the Nazi occupation of Poland he fled, eventually reaching the United States in 1941. Almost his entire family  – forty-nine people  – was murdered in the Holocaust.
THE WORD HE COINED
In 1944 Lemkin published 'Axis Rule in Occupied Europe,' in which he coined the word genocide  – from the Greek genos (race, tribe) and the Latin cide (killing). He defined it not only as mass killing but as any coordinated plan to destroy the essential foundations of a group's life  – including attacks on culture, language, religion, and economic existence. This definition  – radical at the time  – became the basis of the 1948 UN Convention on the Prevention and Punishment of the Crime of Genocide.
LEMKIN AND THE HOLODOMOR
In a 1953 speech, Lemkin explicitly named the Holodomor as a case of Soviet genocide against the Ukrainian people  – decades before this was widely accepted. He argued that it met his own definition: a coordinated plan targeting Ukrainians specifically, destroying not just lives but the cultural and social foundations of Ukrainian nationhood. This was a lonely position in 1953; it has become increasingly mainstream since.
	SERHII PLOKHY
born 1957  ·  Historian, Mykhailo Hrushevsky Professor of Ukrainian History at Harvard University
WHY HE MATTERS FOR THIS UNIT
Serhii Plokhy represents a different kind of resistance to Russia's narrative about Ukraine: the resistance of scholarship. His books – including The Gates of Europe (2015), The Last Empire (2014), Nuclear Folly (2021), and The Russo-Ukrainian War (2023)  – have brought Ukrainian history, in rigorous and readable English, to a global audience that previously had very limited access to it.
THE GATES OF EUROPE
'The Gates of Europe' (2015) is perhaps Plokhy's most important work for students of this manual. It tells the complete history of Ukraine from the earliest settlements to the twenty-first century  – explicitly arguing that Ukraine is a distinct historical entity with its own trajectory, not a sub-category of Russian history. Published before the full-scale invasion, it became an essential reference for international journalists, diplomats, and politicians trying to understand what was happening in 2022.
READING AND LANGUAGE
Plokhy's work is also a model of how to write about difficult history in English with clarity, precision, and appropriate nuance. His sentence structure, his use of evidence, his handling of contested interpretations  – all are examples of the academic register this manual is teaching. Chapter 1 of 'The Gates of Europe' is recommended as a supplementary reading for students who wish to extend their work.
	UKRAINIAN WOMEN IN RECONSTRUCTION
The invisible architects of the future
AN OFTEN-INVISIBLE STORY
[bookmark: _GoBack]War reporting focuses overwhelmingly on military operations and diplomatic negotiations – both fields in which men are disproportionately represented. The reconstruction of Ukraine, however – physical, social, psychological, and cultural  – is being led, to a striking degree, by women. This is not incidental: it reflects the long-standing reality of Ukrainian civil society, where women have historically been the majority of NGO workers, community organisers, educators, and cultural practitioners.
WHAT THEY ARE DOING
•  Architects and urban planners developing proposals for rebuilding Mariupol, Kharkiv, Kherson, and hundreds of smaller communities
•  Local government officials managing the distribution of emergency housing and infrastructure repair in front-line regions
•  Cultural heritage specialists documenting destroyed sites and archiving objects before they are lost forever
•  Psychologists and social workers developing community trauma-recovery programmes for internally displaced persons and returning veterans
•  Educators maintaining schooling  – in shelters, online, in neighbouring countries  – for the millions of Ukrainian children displaced by the war

THE PEACE NEGOTIATOR'S WORDS
"They're building a country in the middle of a war. I find that genuinely humbling."



	THINK, DISCUSS, AND CONNECT TO THE UNIT
1.  Lemkin coined 'genocide' in 1944  – and spent the rest of his life trying, largely unsuccessfully, to get the world to act on the concept. He died in 1959, relatively poor and exhausted. What does his story tell us about the relationship between naming something and changing it?
2.  Plokhy has said that one of the biggest obstacles Ukraine faces is simply that most people in the world know almost nothing about its history. How has this manual changed your understanding of Ukrainian history? What do you think should be taught in schools globally about Ukraine – and why has it not been?
3.  The peace negotiator in Reading B mentions that reconstruction is 'often disproportionately' led by women. Why might this be true  – and why might it be under-reported? What does the language we use to describe reconstruction (infrastructure, investment, reparations) reveal about whose contributions we consider important?
4.  Lemkin's definition of genocide includes attacks on culture, language, and economic existence  – not just mass killing. Using this broader definition, evaluate Russia's actions in Ukraine: do they meet the threshold? Consider: destruction of Ukrainian-language education, renaming of cities and streets in occupied territories, deportation of children, looting of cultural heritage.
5.  Research task: Find one English-language article about the Plokhy book most relevant to this unit (either 'The Gates of Europe' or 'The Russo-Ukrainian War'). Write a 60-word summary of the reviewer's main point. Then: what does the fact that this book was reviewed in major English-language media tell us about changing international awareness of Ukraine?



	AUDIO TRACK 5.1  – TAPESCRIPT
The full tapescript for Track 5.1 (legal scholar on the crime of aggression and the ICC, approx. 4 min) is provided in a separate document: Unit5_Track5.1_Tapescript.docx. It includes production notes, an answer key for Task 16, and links to the Ukrainian Justice Initiative and Nuremberg Academy as authentic supplementary sources.



UNBROKEN  ·  Unit 5: Peace, Diplomacy & Resolution  ·  pp. 66–82
	UNBROKEN  ·  WAR, RESISTANCE & IDENTITY

	UNIT 6

	FULL-SCALE WAR & THE WORLD'S RESPONSE: 2022–



	PAGES 83-98·   READING SKILL: SOURCE EVALUATION & RHETORICAL ANALYSIS   ·   POLITICAL SPEECH & JOURNALISM



	LEARNING OBJECTIVES
	SKILLS COVERED IN THIS UNIT

	By the end of this unit you will be able to:
	Reading A: Composite news report  – 24 February 2022 and its immediate aftermath

	• evaluate sources using a multi-criteria framework
	Reading B: Political speech excerpts  – Zelensky to UK Parliament; Biden in Warsaw

	• identify and analyse rhetorical devices in political speeches
	Listening · Speaking · Writing

	• understand how news reports and political speeches serve different purposes
	Ukrainian angle: resistance, global solidarity, defining the moment

	• use 15 target vocabulary items from journalism and political rhetoric
	Figure Spotlight: Snake Island defenders · Azovstal Marines · Olena Zelenska

	• write a rhetorical analysis paragraph and a prepared presentation
	



LEAD-IN
24 February 2022  – activating memory and perspective

	Task 1
	Where were you?  – personal memory and historical moment
This unit deals with events that are not yet history  – they are present reality for many students in this room. Take three minutes to write individually, then discuss in pairs.



1.  Where were you when you heard about the full-scale invasion on 24 February 2022? What was the first thing you thought? What did you do? If you feel comfortable, share with a partner.
2.  How did you first receive the news  – social media, television, a phone call, someone in person? How did the medium shape how you experienced the information?
3.  In the days that followed, what did you notice about how different countries responded  – in words, in actions, and in the speed of their response? What surprised you most?
4.  The phrase heard around the world in the first days: 'I need ammunition, not a ride.' Those words, attributed to President Zelensky, encapsulated something. What, exactly? What made them powerful?

	Task 2
	Source landscape  – mapping what was said and by whom
In the first 72 hours of the full-scale invasion, an enormous number of different sources reported and responded. In the table below, predict what each type of source would have said and how reliable you consider each. Complete the table before reading.



	SOURCE TYPE
	WHAT DID THEY SAY? (predict)
	HOW RELIABLE? (1–5)
	What makes this source trustworthy  – or not?

	Major Western news agencies (AP, Reuters)
	
	
	

	Ukrainian government social media
	
	
	

	Russian state TV (Rossiya 1, RT)
	
	
	

	Independent Russian journalists (e.g. Meduza)
	
	
	

	Individual Ukrainians posting on social media
	
	
	

	UN Secretary-General's statement
	
	
	



READING SKILL
Source evaluation and rhetorical analysis  – an integrated approach

	📖  SOURCE EVALUATION  – going beyond SIFT
In Unit 4 you learned the SIFT framework for evaluating sources. Unit 6 extends this with a more nuanced set of criteria for evaluating news reports specifically. Ask: (1) Publication type  – is this a news report, an editorial, an analysis, or something else? (2) Evidence quality  – are claims supported by named sources, official documents, eyewitness testimony, or only 'sources say'? (3) Corroboration  – is the claim confirmed by independent sources with no shared incentive to agree? (4) Recency and context  – when was this written, and what was known at that moment? (5) Omissions  – what is not mentioned, and why might that be? News reports are not neutral: they make choices about what to include, who to quote, and how to describe events. Evaluating a source means evaluating those choices.



	📖  RHETORICAL ANALYSIS  – how speeches are built to persuade
Rhetoric is the art of effective communication, especially persuasion. Political speeches use specific rhetorical devices to create emotional impact, build credibility, and move audiences to action. Key devices to identify: (1) Anaphora  – deliberate repetition of a word or phrase at the beginning of successive clauses ('We will fight... We will not surrender... We will prevail'). (2) Allusion  – a reference to a well-known historical event, text, or figure, invoking its emotional and moral weight. (3) Direct address  – speaking to the specific audience directly ('Members of Parliament... the people of Britain...'). (4) Contrast / antithesis  – placing opposing ideas in parallel structure to sharpen a point. (5) Tricolon  – grouping ideas in threes for rhetorical emphasis. (6) Pathos, logos, ethos  – appeals to emotion, logic, and the speaker's credibility respectively.



READING A
News report  – the first days of the full-scale invasion

	ABOUT THIS TEXT
Reading A is a composite news report written in the style of major international quality press (AP, Reuters, BBC), covering events from 24 February 2022 and the weeks immediately following. It is based closely on verified events and draws on multiple authentic sources. The report does not represent any single publication, and the specific language has been constructed for pedagogical purposes. All factual claims are consistent with the historical record.
As you read:  note which claims are attributed to named sources, which are based on documented evidence, and which use hedging language to signal uncertainty. Evaluate the text as a journalist reading a colleague's work  – not for its conclusions, but for the quality of its sourcing.



	Task 3
	Before you read  – annotation strategy
As you read Reading A, use these symbols in the margin to annotate the text. This is a professional reading practice used by journalists, academics, and lawyers.



	ANNOTATION SYMBOLS
NS  = Named source (a specific person or organisation is credited).
EV  = Evidence cited (a document, official record, or verifiable fact).
HE  = Hedging expression (the writer signals uncertainty about the claim).
OP  = Opinion or interpretation (a judgement rather than a verifiable fact).
?   = Claim that needs verification (you would check this before publishing).



	UKRAINE UNDER ATTACK:
RUSSIA LAUNCHES FULL-SCALE INVASION; WORLD RESPONDS
A composite news report · Based on verified events of February–May 2022 · Written in the style of international quality press
A  KYIV / BRUSSELS / WASHINGTON, 24 February  – Russian forces launched a full-scale invasion of Ukraine in the early hours of Thursday morning, striking targets across the country from the north, east, and south in what Ukrainian President Volodymyr Zelensky described as 'a full-scale war.' Explosions were reported in Kyiv, Kharkiv, Mariupol, Kherson, and dozens of other Ukrainian cities within hours of the assault beginning at approximately 5:00 a.m. local time. Russian President Vladimir Putin announced the launch of what he called a 'special military operation' in a pre-recorded televised address, citing the protection of Russian-speaking populations in eastern Ukraine and the 'denazification' of the Ukrainian state  – claims that were immediately and comprehensively rejected by Ukrainian officials, Western governments, and independent observers.
B  Among the first and most strategically significant engagements of the invasion was the battle for Hostomel Airport, located approximately 25 kilometres northwest of central Kyiv. Russian airborne forces  – helicopter-transported assault troops  – attempted to seize the airport in the first hours of the invasion with the apparent aim of creating a landing strip for the rapid transfer of heavy forces directly to the outskirts of Kyiv. Ukrainian forces, including elements of the National Guard, engaged the Russian airborne troops and successfully held or contested the airport through the critical first hours of the assault. Ukrainian military sources claimed that Russian casualties were significant; these figures could not be independently verified at the time of writing. The failure to secure Hostomel in the first assault was later assessed by Western military analysts, including those at the Institute for the Study of War, as a significant early setback for Russia's apparent goal of capturing Kyiv within days.
C  In the Black Sea, a dramatic incident on the first day of the invasion captured global attention. A small garrison of Ukrainian border guards stationed on Zmiinyi Island  – known in English as Snake Island  – was ordered by a Russian warship to surrender. The guards' response, as recorded in an audio transmission that was widely distributed and subsequently verified by Ukrainian officials, became one of the defining statements of the war. Ukraine's armed forces later stated that the thirteen defenders were taken prisoner and subsequently released in a prisoner exchange; initial reports  – including by Ukrainian President Zelensky, who awarded them posthumous Heroes of Ukraine medals in the first days of the war  – had incorrectly reported them killed, a factual error that was later corrected. The incident illustrates both the speed with which wartime information circulates and the inevitable inaccuracies that accompany breaking news coverage of combat operations.
D  In the southeastern port city of Mariupol, Russian forces began a siege that would last more than eighty days. Civilian residents were trapped without water, electricity, or heating as temperatures remained below freezing. Shelling was continuous. On 16 March, a Russian airstrike destroyed the Mariupol Drama Theatre, which had been marked with the word 'CHILDREN' in large letters visible from the air and was being used as a shelter by hundreds of civilians. Ukrainian officials estimated that approximately 1,200 people had been sheltering inside; the true number of casualties was impossible to determine in the immediate aftermath due to the ongoing siege. The building bore the Russian occupiers' own targeting coordinates  – the strike prompted worldwide condemnation. The last major stronghold of Ukrainian resistance in Mariupol was the Azovstal Iron and Steel Works, a vast Soviet-era industrial complex whose underground tunnels provided cover for remaining fighters and civilians. Ukrainian Marine and Azov Regiment soldiers held the complex for weeks after the rest of the city had fallen, in one of the most closely watched military stands of the modern era.
E  The international response to the invasion was swift by the standards of multilateral diplomacy, though critics argued it was insufficient given the scale of what was happening. The United States, the European Union, the United Kingdom, Canada, and Australia announced coordinated packages of economic sanctions against Russia within days of the invasion, targeting banks, state enterprises, and individual officials. Germany  – whose pacifist post-war tradition had made it reluctant to supply weapons to conflict zones  – announced a fundamental shift in its defence policy, committing three billion euros to weapon deliveries to Ukraine. The NATO alliance reaffirmed its commitment to Article 5 collective defence but declined to deploy forces to Ukraine or to impose a no-fly zone, on the grounds that direct NATO involvement risked escalation to a broader conflict. UN General Assembly resolution ES-11/1, adopted on 2 March 2022 by 141 votes to 5, demanded an immediate Russian withdrawal from Ukrainian territory.
F  The discovery of apparent mass atrocities in the Kyiv suburb of Bucha following the withdrawal of Russian forces in late March 2022 intensified international pressure on Western governments to accelerate weapons supplies to Ukraine. Photographs and video footage showed the bodies of civilians  – some with their hands bound, some showing evidence of execution at close range  – on the streets of the town. Russian officials claimed the images were fabricated; this claim was comprehensively rebutted by satellite imagery, forensic evidence, and independent investigations by journalists, human rights organisations, and eventually the International Criminal Court. The Bucha evidence was cited by numerous governments as proof that Russia was committing war crimes in Ukraine, and directly accelerated several European states' decisions to supply heavy weapons.
Composite report · Based on verified events · Level: C1 · Approx. 680 words



	GLOSSARY  – key terms and organisations in Reading A
Hostomel Airport  – Also known as Antonov Airport or Hostomel, near Kyiv. Site of a major airborne assault on 24 February 2022. Its defence by Ukrainian forces prevented the rapid reinforcement of Russian troops near the capital.
Institute for the Study of War (ISW)  – A US-based non-partisan research organisation publishing daily detailed assessments of military operations in Ukraine, widely used by journalists and governments.
Azovstal Iron and Steel Works  – A Soviet-era steel plant in Mariupol with a network of underground tunnels and bunkers. The last stronghold of Ukrainian defence in Mariupol; fell on 16 May 2022 after an evacuation negotiated under UN/Red Cross mediation.
Azov Regiment  – A Ukrainian military unit formally incorporated into the National Guard in 2014. Originally a volunteer battalion, it became part of Ukraine's official military structure and was among the forces defending Mariupol and Azovstal.
Bucha  – A suburb of Kyiv occupied by Russian forces from late February to late March 2022. Following Russian withdrawal, evidence of mass killings of civilians was discovered. The ICC opened an investigation; Russia denied responsibility.



COMPREHENSION  – READING A
Source evaluation, annotation, and critical reading

	Task 4
	Source evaluation  – apply your annotations
Use your annotations from Task 3 to complete this evaluation table. For each paragraph (A–F), count the annotation types and assess the paragraph's evidential quality.



	PARAGRAPH
	NS (named sources)
	EV (evidence cited)
	HE (hedging) / OP (opinion)

	A
	
	
	

	B
	
	
	

	C
	
	
	

	D
	
	
	

	E
	
	
	

	F
	
	
	



	Task 5
	Fact, inference, and claim  – what does the text actually say?
For each statement below, identify whether the text presents it as a confirmed fact (CF), an attributed claim (AC  – attributed to a specific source), a hedged claim (HC  – signalled as uncertain), or an inference/opinion (IO). Quote the specific language that helps you decide.



	STATEMENT
	CF / AC / HC / IO
	Language evidence from the text

	Russian forces aimed to capture Kyiv within days.
	
	

	The Snake Island defenders were killed.
	
	

	The Mariupol Drama Theatre was sheltering approximately 1,200 people.
	
	

	Germany had a tradition of not supplying weapons to conflict zones.
	
	

	The Bucha killings were fabricated by Ukraine.
	
	

	The UN General Assembly voted 141 to 5 for Russian withdrawal.
	
	



	Task 6
	The Snake Island paragraph  – a case study in wartime reporting
Paragraph C of Reading A describes the Snake Island incident and then explicitly acknowledges a factual error in early reporting. Answer these questions.



1.  What was the error in the initial reporting of the Snake Island incident? How does the text acknowledge it?
_________________________________________________________
_________________________________________________________

2.  Why might a journalist choose to include an acknowledgment of an error in a news report rather than simply correcting it silently?
_________________________________________________________
_________________________________________________________

3.  The text says the incident 'illustrates both the speed with which wartime information circulates and the inevitable inaccuracies that accompany breaking news coverage.' Do you agree that such inaccuracies are 'inevitable'? What responsibilities does this place on journalists and audiences?
_________________________________________________________
_________________________________________________________
_________________________________________________________

	Task 7
	True, False, or Not Stated?
Write T, F, or NS. If F, write a corrected version.



1.  Russian forces launched their invasion at approximately 5:00 a.m. on 24 February.   [     ]
Correction (if F): _______________________________________________
2.  The battle for Hostomel Airport lasted several days before Russian forces seized it.   [     ]
Correction (if F): _______________________________________________
3.  The Snake Island defenders were all killed during the initial Russian attack.   [     ]
Correction (if F): _______________________________________________
4.  The Mariupol Drama Theatre was struck despite being marked with the word CHILDREN.   [     ]
Correction (if F): _______________________________________________
5.  Germany had never supplied weapons to a conflict zone before February 2022.   [     ]
Correction (if F): _______________________________________________
6.  UN resolution ES-11/1 was adopted unanimously.   [     ]
Correction (if F): _______________________________________________
7.  Satellite imagery and forensic evidence contradicted Russia's denial of the Bucha killings.   [     ]
Correction (if F): _______________________________________________

READING B
Political speeches  – Zelensky and Biden speak to the world

	ABOUT READING B
Reading B presents two annotated speech excerpts. Text B1 is adapted from President Zelensky's address to the UK Parliament on 8 March 2022  – one of several extraordinary speeches he delivered to foreign parliaments in the first weeks of the full-scale invasion, delivered by video link from Kyiv. Text B2 is adapted from President Biden's speech in Warsaw on 26 March 2022, one of the most significant American statements of support for Ukraine and the international order. Both are adapted for pedagogical purposes while preserving the key rhetorical features of the originals.
As you read:  identify the rhetorical devices described in the Reading Skill section. Consider: Who is the specific audience? What does the speaker want them to feel, think, and do? How does the choice of historical references shape the speech's argument?



	Task 8
	Before you read  – what do you already know?
Both speeches were historic moments. Before reading the excerpts, answer these questions.



1.  Zelensky addressed the UK Parliament on 8 March 2022. Why would a wartime leader choose to address foreign parliaments in person (by video)? What can a speech to a parliament achieve that a press release or diplomatic note cannot?
_________________________________________________________
_________________________________________________________

2.  Biden spoke in Warsaw, not Washington. Why might the location of a speech matter? What is Warsaw's symbolic significance in relation to the history of the Second World War and the Soviet occupation of Central Europe?
_________________________________________________________
_________________________________________________________


	TEXT B1
PRESIDENT VOLODYMYR ZELENSKY
Address to the UK Parliament, Westminster Hall, 8 March 2022
Adapted excerpt  – delivered by video link from Kyiv
Ladies and Gentlemen, members of Parliament, I am proud to address you today  – not because I am the President of Ukraine, but because I represent people who, for sixteen days now, have been proving every hour that they will not give in, that they will not give up, that they have the power to defend their values, and their freedom, and their lives.
We have proved our strength. We proved it in Hostomel, in Kherson, in the streets of Mariupol  – where Ukrainian Marines and ordinary citizens are holding on against what can only be described as a force designed to destroy everything in its path. We have proved it every morning when mothers in Kyiv take their children to shelters and then come back up and go to work. We are fighting  – and we will keep fighting.
In the darkest hour for Europe since the Second World War, I ask you: should we wait until Russia destroys Ukraine, destroys the security architecture of the whole world? We need you  – right now.
We will not give up. And we will not lose. We will fight in the fields and in the streets, we will fight in the hills; we will never surrender.
You  – the United Kingdom  – know what it is to fight for freedom. You know what it means to stand alone against overwhelming force and to never surrender. The world saw it in 1940. And the world is watching again now.
We need you  – not just as observers  – we need you as the people who defend freedom, just as you defended it before.
Adapted from authentic public record · Level: C1 · approx. 240 words



	RHETORICAL ANNOTATION  – Text B1
Allusion:  'We will fight in the fields and in the streets, we will fight in the hills; we will never surrender'  – a direct echo of Churchill's 'We shall fight on the beaches' speech (1940). The audience, in Westminster, would have recognised this immediately.
Direct historical address:  'You  – the United Kingdom  – know what it is to fight for freedom... The world saw it in 1940.' Zelensky places Ukraine in the same moral tradition as wartime Britain  – a claim, not a statement of fact, but a powerful rhetorical move.
Anaphora:  'We have proved... we proved it... We proved it every morning...' Repetition builds momentum and cumulative force.
Concrete human detail (pathos):  'mothers in Kyiv take their children to shelters and then come back up and go to work'  – this one image does more emotional work than an abstract claim about Ukrainian resilience.



	TEXT B2
PRESIDENT JOSEPH BIDEN
Address at the Royal Castle, Warsaw, Poland, 26 March 2022
Adapted excerpt
We are here today because the darkness that drives autocracy is ultimately no match for the flame of liberty that lights the souls of free people everywhere.
What we are seeing is the Ukrainian people's absolute refusal to be subjugated. The Ukrainian people  – men and women, young and old  – they have shown a ferocity and will that has moved the entire world. They have inspired the world, literally. There is no quit in Ukraine. None.
A dictator bent on rebuilding an empire will never erase the people's love of liberty. Brutalise it, yes. Occupy it, yes. But never erase it. Because the hunger for freedom and self-determination in Ukraine, and across the former Soviet states, will never ever die.
For God's sake, this man cannot remain in power.
Standing here in Warsaw  – a city that has seen the worst of what happens when tyrants are left unchecked  – I say that the democracies of the world will stand against this aggression for as long as it takes. We will not be moved. Our principles will not be abandoned. Our alliances will not be broken.
The United States is committed to the defence of every inch of NATO territory. Every. Single. Inch. And we will stand with you  – Ukraine, Poland, all of democratic Europe  – in this struggle for freedom, for as long as it takes.
Adapted from authentic public record · Level: C1 · approx. 240 words



	RHETORICAL ANNOTATION  – Text B2
Tricolon with antithesis:  'Brutalise it, yes. Occupy it, yes. But never erase it.' Three short clauses, two conceding the opponent's power, the third reversing it. Powerful and memorable.
Location as argument:  'Standing here in Warsaw  – a city that has seen the worst of what happens when tyrants are left unchecked.' Warsaw is doing rhetorical work: WWII, Nazi occupation, Soviet domination  – all invoked by the place name alone.
Dramatic isolation:  'Every. Single. Inch.'  – Breaking a phrase into three single words for maximum emphasis. An oral technique that works because of the pause it forces.
The controversial line:  'For God's sake, this man cannot remain in power.'  – Not in the official prepared text; apparently improvised. White House officials immediately clarified this was not a call for regime change. The line illustrates how unscripted moments in speeches can create diplomatic difficulties.



COMPREHENSION  – READING B
Rhetorical analysis, comparison, and critical evaluation

	Task 9
	Rhetorical device hunt  – identify and analyse
For each device listed in the table, find at least one example in either B1 or B2. Quote it, name the text, and analyse its effect on the audience.



	RHETORICAL DEVICE
	EXAMPLE (quote + text)
	EFFECT on the audience

	Anaphora (repeated phrase at clause start)
	
	

	Allusion (reference to history or literature)
	
	

	Direct address (speaking to the audience as 'you')
	
	

	Tricolon (grouping in threes)
	
	

	Antithesis (contrasting ideas in parallel structure)
	
	

	Concrete human detail (pathos)
	
	

	Ethos (speaker establishing credibility)
	
	



	Task 10
	Comparing the two speeches
Both speeches address the same crisis but from very different positions. Complete the comparison table using specific evidence from the texts.



	FEATURE
	TEXT B1 (Zelensky)
	TEXT B2 (Biden)

	Speaker's personal stake in the conflict
	
	

	Who is asked to act  – and what are they asked to do?
	
	

	Key historical allusion(s) and why chosen
	
	

	Main emotional appeal (what feeling is targeted?)
	
	

	Use of 'we'  – who does it refer to in each speech?
	
	

	One phrase that could only have been spoken by this speaker
	
	

	Overall tone: urgent / measured / defiant / hopeful?
	
	



	Task 11
	Critical analysis  – the limits of rhetoric
Political speeches are designed to persuade. That does not make them dishonest  – but it does mean they must be read critically. Answer the questions.



1.  Zelensky compares Ukraine's situation to Britain in 1940, saying the UK "stood alone against overwhelming force." Is this historical comparison accurate? What does it achieve rhetorically, regardless of its historical precision?
_________________________________________________________
_________________________________________________________

2.  Biden's line 'For God's sake, this man cannot remain in power' was not in the prepared text and required immediate clarification from the White House. Why might an unscripted moment like this be both powerful and dangerous in diplomatic communication?
_________________________________________________________
_________________________________________________________

3.  Both speakers use the word 'freedom' repeatedly. Is freedom a fact or a rhetorical value? What does the repetition of this word accomplish  – and what does it avoid saying?
_________________________________________________________
_________________________________________________________

4.  You have now read a news report (Reading A) and two political speeches (Reading B) about the same events. What does each type of text give you that the other cannot? Which did you find more persuasive  – and should persuasiveness be a criterion for trusting a text?
_________________________________________________________
_________________________________________________________
_________________________________________________________

VOCABULARY
Journalism, political rhetoric, and conflict  – 15 target items

siege  (n.)
A military strategy in which forces surround a city or stronghold and cut off supplies to force surrender; a prolonged blockade.
Example: The siege of Mariupol lasted over eighty days, during which the civilian population was cut off from food, water, and medical supplies.
garrison  (n.)
A body of troops stationed in a place to defend it; the place where such troops are stationed.
Example: The small garrison on Snake Island refused to surrender despite being vastly outnumbered.
airborne  (adj.)
(Of military forces) transported by air  – parachuted or helicopter-dropped into position.
Example: Russian airborne troops attempted to seize Hostomel Airport in the first hours of the invasion.
atrocity  (n.)
An extremely wicked or cruel act, especially one committed in wartime.
Example: The discovery of atrocities in Bucha prompted an immediate international outcry and accelerated weapons supplies to Ukraine.
condemnation  (n.)
The expression of very strong disapproval or criticism, especially by an official body.
Example: The airstrike on the Mariupol theatre prompted universal condemnation from governments and human rights organisations worldwide.
corroboration  (n.)
Evidence that confirms or supports an existing claim; independent verification of a statement.
Example: Satellite imagery provided corroboration of Ukrainian accounts of the Bucha killings, countering Russian denials.
anaphora  (n.)
A rhetorical device involving the deliberate repetition of a word or phrase at the beginning of successive clauses to create emphasis and rhythm.
Example: Zelensky's repeated 'We will fight... we will never surrender' employs anaphora to create a sense of unstoppable resolution.
allusion  (n.)
An indirect reference to a person, event, text, or idea, relying on shared knowledge to create meaning.
Example: Zelensky's allusion to Churchill's 1940 speech positioned Ukraine as the heir to Britain's wartime spirit of defiance.
ethos  (n.)
(Rhetoric) An appeal based on the character, authority, or credibility of the speaker; one of Aristotle's three modes of persuasion alongside pathos and logos.
Example: Biden established his ethos by speaking from Warsaw  – a city whose history made his words about standing against tyranny immediately credible.
pathos  (n.)
(Rhetoric) An appeal to the emotions of the audience; the quality in a speech or text that evokes feelings of sympathy, grief, or pity.
Example: The image of Kyiv mothers taking children to shelters and returning to work creates pathos by making an abstract conflict human and specific.
escalation  (n.)
An increase in the intensity or seriousness of a conflict, especially an extension of fighting to new weapons, actors, or territories.
Example: NATO declined to impose a no-fly zone, citing the risk of escalation to a direct conflict between NATO and Russia.
accountability  (n.)
(Review) The obligation to answer for one's actions and face consequences for violations of law or norms.
Example: The ICC investigation into events at Bucha is a central element of Ukraine's push for international accountability.
solidarity  (n.)
Unity and mutual support within a group or between groups, especially in the face of a shared threat.
Example: The unprecedented scale of international solidarity with Ukraine  – economic, military, and humanitarian  – surprised many observers.
rhetoric  (n.)
The art of effective or persuasive communication; in a pejorative sense, language that is impressive but lacks substance.
Example: Both speeches use powerful rhetoric  – but the question of whether they were followed by sufficient action is separate from the question of whether the rhetoric itself was effective.
defiance  (n.)
(Review) Open resistance to authority or an opposing force, especially in circumstances where defeat seems possible.
Example: The image of a small island garrison refusing to surrender became a symbol of the defiance that defined Ukraine's response to the invasion.

VOCABULARY TASKS
Practising journalism and rhetorical vocabulary

	Task 12
	Match the word to its definition
Match each word (1–8) with its correct definition (a–h).



	WORD
	DEFINITION

	1.  garrison
	a.  independent evidence confirming a claim

	2.  corroboration
	b.  the use of a speaker's character to persuade

	3.  allusion
	c.  troops stationed in a place to defend it

	4.  ethos
	d.  a prolonged military blockade of a city or fortress

	5.  siege
	e.  a reference to an event, text or person using shared knowledge

	6.  anaphora
	f.  an appeal to the emotions of an audience

	7.  pathos
	g.  formal expression of very strong disapproval

	8.  condemnation
	h.  deliberate repetition at the start of successive clauses



	Task 13
	Rhetorical devices  – write your own examples
Using the Ukraine context, write your own original example sentence illustrating each device. Your example must make sense and demonstrate that you understand what the device does.



	DEVICE
	YOUR ORIGINAL EXAMPLE SENTENCE

	Anaphora
	

	Allusion (to any event in this manual)
	

	Tricolon
	

	Antithesis
	

	Concrete detail (pathos)
	



	Task 14
	Connotation and register  – journalism vs rhetoric
Each word below is used in Reading A (news) or Reading B (speeches). Decide: (a) which text it comes from, (b) whether it is primarily journalistic or rhetorical, and (c) what the word's specific connotation contributes to meaning.



	WORD
	Reading A / B?
	Journalistic / Rhetorical?
	Connotation and effect

	ferocity
	
	
	

	comprehensively rebutted
	
	
	

	the darkness that drives autocracy
	
	
	

	could not be independently verified
	
	
	

	the flame of liberty
	
	
	

	satellite imagery
	
	
	

	every inch of NATO territory
	
	
	

	apparent mass atrocities
	
	
	



	Task 15
	Gap-fill  – one connected text, two registers
The paragraph below summarises the events and responses covered in this unit. Fill each gap with a word from the box. Change the form where necessary.



	WORD BOX
siege · garrison · airborne · atrocity · condemnation · corroboration · anaphora · allusion · ethos · pathos · escalation · accountability · solidarity · rhetoric · defiance



	On 24 February 2022, (1) ______________ Russian forces attempted to seize Hostomel Airport near Kyiv. The small (2) ______________ on Snake Island, facing overwhelming odds, chose (3) ______________ over surrender  – and their response to a Russian warship became one of the most potent symbols of the war. In Mariupol, a months-long (4) ______________ trapped civilians without food or heat. When evidence of (5) ______________ committed in Bucha emerged, (6) ______________ from Western governments was swift, and satellite images provided independent (7) ______________ of Ukrainian accounts. The international response combined economic sanctions with expressions of (8) ______________ for Ukraine, though concerns about (9) ______________ limited the scope of military support. Two political speeches shaped global opinion in these early weeks. Zelensky, speaking to Westminster, deployed (10) ______________ in his repeated declarations of resistance, and his (11) ______________ to Churchill's 1940 speech located Ukraine in a tradition of embattled democracy. His concrete images of daily Ukrainian life  – mothers, shelters, ordinary courage  – created powerful (12) ______________. Biden's Warsaw speech established its (13) ______________ through location and historical allusion. Critics debated whether the powerful (14) ______________ of both speeches was matched by decisive action; defenders argued that the speeches themselves were acts of (15) ______________ against Russian attempts to define the international narrative.



SKILLS & TASKS
Listening · Speaking · Writing

	Task 16
	Listening  – [Audio Track 6.1]
You will hear a journalist and a media scholar discussing how the first days of the full-scale invasion were covered internationally, and what the coverage got right and wrong. Complete the note-taking grid.



	LISTENING FOCUS
	YOUR NOTES

	One thing the journalist says the media got right in the early coverage:
	

	One thing the scholar says was handled badly or inaccurately:
	

	How the Snake Island story is discussed in the extract:
	

	The scholar's view on social media vs traditional journalism in this conflict:
	

	A term or concept from Units 4 or 6 that the speakers use:
	

	One phrase from the recording useful for your presentation (Task 17):
	



	Task 17
	Speaking  – prepared presentation
Prepare and deliver a short presentation (2–3 minutes) on ONE of the topics below. You must refer to at least two texts from this unit, use at least three vocabulary items, and use at least one rhetorical device deliberately. Presentations will be followed by a 2-minute Q&A from your classmates.



	PRESENTATION TOPICS
Topic A:  How did the first days of the full-scale invasion change the world's understanding of Ukraine? Use Reading A and one other source.
Topic B:  Compare Zelensky's and Biden's speeches as acts of political communication. Which was more effective  – and for which audience?
Topic C:  Is the international response to the 2022 invasion adequate? Evaluate the actions described in Reading A and any other evidence you have.
Topic D:  How can a small island, a steel plant, or a city under siege become a symbol? Discuss using evidence from this unit.



	PRESENTATION LANGUAGE
Opening:  I want to argue that… / The question I'm going to explore is… / My central claim is…
Structuring:  First, I will look at… / The second point is… / This leads me to my conclusion…
Citing evidence:  Reading A tells us that… / Zelensky's speech demonstrates… / According to the news report…
Closing with a rhetorical device:  Try ending with a tricolon, a short rhetorical question, or a one-sentence statement in plain language that makes your argument land.



	Task 18
	Writing  – rhetorical analysis paragraph
Write one analytical paragraph (120–150 words) in response to the following question. Quote at least two specific phrases from the speech, name the rhetorical devices used, and analyse their effect. Use formal academic register.



	WRITING QUESTION
"How does Zelensky use rhetorical devices in Text B1 to construct an argument that the UK has both a historical obligation and a moral duty to support Ukraine?"



	ANALYTICAL PARAGRAPH STRUCTURE
Topic sentence:  In his address to the UK Parliament, Zelensky uses [device(s)] to argue that…
First device + quote + analysis:  The use of [device] is evident in the phrase '…,' which creates the effect of… because…
Second device + quote + analysis:  Furthermore, Zelensky employs [device] when he says '…'. This [alludes to / appeals to / establishes]… The effect is…
Concluding sentence:  Taken together, these devices construct an argument that positions Ukraine not merely as a victim but as… thereby making it difficult for the audience to…



____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________

Words: ___ / Devices named: _______________ / Quotes used: ___ / Formal register: ✓

✦  FIGURE SPOTLIGHT  ✦
	FACES OF THE RESISTANCE

	Snake Island defenders  ·  Azovstal Marines  ·  Olena Zelenska



	DEFENDERS OF SNAKE ISLAND
24 February 2022  ·  Zmiinyi Island, Black Sea
THE INCIDENT
On the morning of 24 February, the Russian missile cruiser Moskva approached Zmiinyi Island  – a small Ukrainian outpost in the Black Sea, 35 kilometres from the Romanian coast  – and ordered its garrison to surrender. The radio transmission that followed became one of the most famous moments of the war. A Ukrainian border guard, believed to be Roman Hrybov (later confirmed as one of the voices), responded: 'Russian warship, go fuck yourself.' The phrase was distributed worldwide within hours.
WHAT ACTUALLY HAPPENED
Initial reports  – including by President Zelensky  – stated that all thirteen defenders had been killed. This was incorrect. They had been captured and taken to Sevastopol. Ukraine awarded them Heroes of Ukraine medals; Zelensky publicly corrected the record when the soldiers were returned in a prisoner exchange. Roman Hrybov later said: 'I don't regret it. I'd do the same thing again.' The Moskva itself was sunk on 13 April 2022 by Ukrainian Neptune anti-ship missiles  – a symbolic and strategic blow celebrated across Ukraine.
WHY IT MATTERED
The phrase captured  – in seven words  – the moral stance Ukraine was taking: not negotiation, not submission, but absolute refusal. It became a rallying point globally and was reproduced on postage stamps, murals, T-shirts, and solidarity banners across Europe and beyond. It is an example of how a single moment of defiance, in the age of instant communication, can shape the narrative of an entire war.
	DEFENDERS OF AZOVSTAL
March–May 2022  ·  Mariupol, Ukraine
THE STAND
After Mariupol fell in April 2022, the last Ukrainian forces  – including Marines of the 36th Naval Infantry Brigade and soldiers of the Azov Regiment  – withdrew into the vast underground tunnel network beneath the Azovstal Iron and Steel Works. They held there for weeks, continuing to resist long after the city above them had been destroyed. With them were civilian refugees, including children, who had been sheltering in the tunnels. The defenders broadcast video messages from underground that gave the world a window into the siege.
NAMED FIGURES
Among the most prominent voices from Azovstal was Yuliia Fedosiuk, a civilian who broadcast from the tunnels about conditions inside. Commanders including Serhii Volyna (36th Brigade) and Denys Prokopenko (Azov Regiment) gave recorded interviews appealing to the world for evacuation. Their words were heard by millions.
THE EVACUATION
From 1–7 May 2022, UN and Red Cross mediation enabled the evacuation of civilian women, children, and the elderly from Azovstal. Military defenders  – over 2,400 of them  – surrendered on 16–20 May under a deal negotiated to preserve their lives. Ukraine stated from the outset that the goal was to bring them home alive. Prisoner exchanges followed over subsequent months. The defenders of Azovstal became the most discussed symbol of Ukrainian military endurance in the first year of the full-scale war.
	OLENA ZELENSKA
born 1978  ·  First Lady of Ukraine  ·  Global advocate
MORE THAN A TITLE
Before February 2022, Olena Zelenska was a screenwriter and the wife of a president. By the end of 2022 she had become one of the most prominent Ukrainian voices in the world  – not as a symbol, but as a strategist, orator, and advocate. She chose to remain in Ukraine after the invasion began, using her public platform to speak directly to international audiences about what Ukraine needed and what it had already lost.
ADDRESS TO THE US CONGRESS
On 20 July 2022, Zelenska addressed a joint session of the United States Congress  – only the second First Lady in history to do so (the first was Eleanor Roosevelt in 1934). Her speech was a masterclass in restrained pathos: she did not perform grief, she described specific children by name  – Liza, killed at four years old in Vinnytsia; Kiril, a seven-year-old from Kharkiv  – and asked Congress to ensure that these specific children had not died in vain. She received a standing ovation.
MENTAL HEALTH AND HUMANITARIAN ADVOCACY
Alongside military and diplomatic advocacy, Zelenska has made psychological support for Ukrainians  – including soldiers, children, and displaced civilians  – a central theme of her public work. She has argued that trauma is itself a weapon of war, and that addressing it is part of national survival. This work is largely invisible in international coverage  – it is less dramatic than military news  – but it reflects a clear-eyed understanding of what rebuilding a country actually requires.



	THINK, DISCUSS, AND CONNECT TO THE UNIT
1.  The Snake Island phrase was broadcast worldwide within hours. Roman Hrybov later said he had not planned it  – it was a spontaneous response. What does this tell us about how symbolic moments are made? Can you think of other examples from Ukrainian or world history where an unplanned act became a defining image?
2.  The defenders of Azovstal continued to resist for weeks after their military position was hopeless. Using concepts from Units 1–5, analyse this: is it a military act, a political act, a psychological act, or all three? What message were they sending  – and to whom?
3.  Olena Zelenska named individual children in her speech to Congress. Rhetorical analysis says this is pathos. But is it also an ethical act  – restoring individual identity to people who might otherwise be counted only as statistics? Does it matter?
4.  All three figures in this spotlight chose a different kind of resistance: words, physical endurance, and international advocacy. Which do you think has been most effective in shaping the world's response to the war  – and why? What does this tell us about how modern conflicts are won and lost beyond the battlefield?
5.  Research task: Find one English-language article or interview featuring any of the three groups in this spotlight published after the date of your most recent lesson. Write a 60-word summary. What has changed since the events described in this unit?




	UNBROKEN  ·  WAR, RESISTANCE & IDENTITY

	UNIT 7

	PEACE, JUSTICE & RECONSTRUCTION



	PAGES 99–116   ·   READING SKILL: FORMAL REGISTER & COHESION (ADVANCED)   ·   LEGAL & ARCHITECTURAL DISCOURSE



	LEARNING OBJECTIVES
	SKILLS COVERED IN THIS UNIT

	By the end of this unit you will be able to:
	Reading A: ICC/legal document  – war crimes accountability & transitional justice

	• read and navigate complex legal/institutional documents with confidence
	Reading B: Interview  – Ukrainian reconstruction architect & heritage restoration

	• identify advanced cohesion devices across a complete text
	Listening · Role-play · Formal essay · Cohesion analysis (advanced)

	• compare formal legal and conversational spoken registers with precision
	Ukrainian angle: ICC, reparations, rebuilding culture and cities

	• use 15 target vocabulary items from legal, architectural, and justice discourse
	Figure Spotlight: Raphael Lemkin legacy · Mystetskyi Arsenal · Women rebuilding Ukraine

	• write a synthesis essay drawing on all seven units of the manual
	



LEAD-IN
What does rebuilding actually mean?  – and who pays?

	Task 1
	Opening discussion  – four hard questions
Discuss in pairs for five minutes. Prepare to share your most important point with the class.



1.  Russia's full-scale invasion has caused an estimated $500 billion or more in physical damage to Ukrainian infrastructure, housing, and industry. Who should pay for this? Russia? Western donors? International institutions? What mechanisms exist  – or need to be created  – to make this happen?
2.  The ICC has issued arrest warrants for Vladimir Putin and Maria Lvova-Belova (Russia's Commissioner for Children's Rights) for the unlawful deportation of Ukrainian children. Russia is not a member of the ICC and has refused to extradite anyone. Does an arrest warrant that cannot immediately be enforced have any value  – legal, political, or symbolic?
3.  Over 300 Ukrainian cultural heritage sites have been damaged or destroyed since February 2022, according to UNESCO. Is cultural destruction a war crime? Is the loss of a historic building or a museum collection comparable to the loss of human life  – or is this an inappropriate comparison?
4.  Ukraine's reconstruction cannot wait for the end of the war. Construction is already happening in de-occupied territories, schools are being rebuilt, and cultural sites are being documented and partially restored while fighting continues elsewhere. What are the arguments for and against beginning reconstruction before a peace agreement is reached?

	Task 2
	Vocabulary preview  – legal and reconstruction English
Write a brief definition of each term before reading. Return to check and refine your definitions after completing the unit.



	TERM
	YOUR DEFINITION (before reading  – do not use a dictionary)

	transitional justice
	

	reparations
	

	war crimes tribunal
	

	cultural heritage
	

	reconstruction
	

	frozen assets
	

	accountability mechanism
	

	adaptive reuse
	



READING SKILL
Formal register and cohesion  – advanced level

	📖  FORMAL REGISTER  – advanced features
At advanced level (C1–C2), formal legal and institutional English has specific features beyond basic vocabulary. These include: (1) Nominalisation  – converting verbs or adjectives into noun phrases ('the establishment of accountability mechanisms' rather than 'establishing mechanisms'); (2) Passive constructions that conceal agency ('it has been determined that…' rather than 'we have determined that…'); (3) Complex prepositional phrases as sentence openers ('In accordance with the provisions of…', 'Pursuant to the obligations established under…'); (4) Embedded relative clauses that qualify nouns precisely ('the measures that have been identified as necessary for the protection of…'); (5) Impersonal stance  – avoiding 'I' and 'we' in favour of 'the present report', 'it is submitted that', 'the foregoing analysis demonstrates'. Reading legal texts fluently requires learning to recognise these structures without being slowed down by them.



	📖  COHESION  – advanced analysis across a whole text
In Units 1 and 5 you practised identifying individual cohesion devices. In Unit 7, the task is to trace cohesion across an entire text  – to follow the thread of an argument from sentence to sentence and paragraph to paragraph. Ask: (1) What is the logical relationship between this paragraph and the previous one? (2) What shared vocabulary connects the opening and closing of the text? (3) How does the writer signal a shift from evidence to conclusion? (4) Where does the text use reference chains (pronouns → substitution → lexical synonyms) to keep an idea moving without repetition? This macro-level cohesion analysis is the reading skill most valued in academic and legal contexts.



	📖  REGISTER CONTRAST  – legal document vs spoken interview
This unit, like Unit 5, places a legal document and a spoken interview side by side. The contrast is now more sharply drawn: Reading A is a formal institutional report; Reading B is a professional expert speaking naturally about their work. The gap between these registers is not just a matter of vocabulary: it is a difference in the relationship each text constructs between writer and reader, between knowledge and emotion, between institution and individual. Your task is to identify, name, and explain that gap  – and to evaluate what each register can and cannot do.



READING A
Legal/institutional document  – war crimes accountability and transitional justice in Ukraine

	ABOUT THIS TEXT
Reading A is an adapted composite of authentic institutional documents relating to accountability for war crimes in Ukraine, drawing on language and structural conventions from ICC reports, UN Human Rights Monitoring Mission (HRMMU) reports, the UN Office of the High Commissioner for Human Rights (OHCHR), and the work of the Register of Damage for Ukraine (RD4U). The document uses authentic legal and institutional register. It has been structured to illustrate the key reading-skill features of this unit: nominalisation, passive voice, complex prepositional phrases, embedded clauses, and macro-level cohesion.
Reading strategy:  Read paragraph by paragraph. For each paragraph, identify (a) the main claim in one clause, (b) one example of nominalisation, (c) the cohesion device linking this paragraph to the previous one.



	Task 3
	Before you read  – predict the structure
Institutional reports follow a predictable structure: context/scope, findings, recommendations. Read only the first sentence of each paragraph (A–F) and predict: which paragraph contains findings? Which contains recommendations? Which establishes legal context?



	PARAGRAPH
	I predict this paragraph will…

	A
	

	B
	

	C
	

	D
	

	E
	

	F
	



	ACCOUNTABILITY FOR VIOLATIONS OF INTERNATIONAL HUMANITARIAN LAW
IN UKRAINE: MECHANISMS, CHALLENGES, AND THE PATH TO TRANSITIONAL JUSTICE
Adapted from institutional documents including ICC reports, OHCHR monitoring reports, and the Register of Damage for Ukraine · Level: C1–C2
A  The full-scale invasion of Ukraine by the Russian Federation, initiated on 24 February 2022 in violation of Article 2(4) of the Charter of the United Nations, has generated one of the largest and most complex accountability challenges in the history of international law. The systematic documentation of alleged violations of international humanitarian law and international human rights law  – including unlawful killings, torture, enforced disappearances, the deportation of civilians, and the deliberate targeting of protected objects  – has been conducted by multiple international mechanisms operating concurrently. The establishment of a comprehensive and coherent accountability architecture represents both an urgent institutional priority and a significant legal undertaking.
B  The International Criminal Court has opened a formal investigation into the situation in Ukraine pursuant to referrals submitted by 43 States Parties to the Rome Statute. In March 2023, the Court issued arrest warrants for Vladimir Putin, President of the Russian Federation, and Maria Lvova-Belova, the Russian Commissioner for Children's Rights, in connection with the alleged unlawful deportation and transfer of Ukrainian children to the Russian Federation  – conduct alleged to constitute a war crime under Article 8(2)(a)(vii) of the Rome Statute. The execution of these warrants is subject to the cooperation obligations of States Parties; the Russian Federation, not being a party to the Statute, is under no corresponding legal obligation to surrender the named individuals. Notwithstanding these practical limitations, the issuance of the warrants carries significant legal and political implications, establishing on the public record a judicial determination that there exist reasonable grounds to believe that the specified conduct occurred.
C  The systematic documentation of alleged violations has been carried out by multiple bodies operating with different mandates and methodologies. The UN Human Rights Monitoring Mission in Ukraine (HRMMU) has maintained a continuous presence in the country since 2014, producing regular reports on civilian casualties, conflict-related detention, and the destruction of civilian infrastructure. The Independent International Commission of Inquiry on Ukraine, established by the UN Human Rights Council in March 2022, has conducted field investigations and analysed patterns of conduct consistent with the commission of war crimes and crimes against humanity. The Prosecutor General's Office of Ukraine has registered over 90,000 war crimes cases as of mid-2023  – a volume that significantly exceeds the processing capacity of existing judicial institutions and underscores the need for additional accountability mechanisms.
D  In parallel with criminal accountability processes, the question of reparations for the material damage caused by the conflict has given rise to a distinct institutional mechanism. The Register of Damage Caused by the Aggression of the Russian Federation against Ukraine (RD4U), established by the Council of Europe in May 2023, represents the first international body of its kind dedicated to recording evidence and claims related to damage, loss, and injury caused by an internationally wrongful act. The Register does not itself adjudicate claims or award compensation; rather, it serves as the foundational evidentiary record upon which a future reparations mechanism may draw. The estimated cost of physical reconstruction alone, as assessed by the World Bank, the European Commission, and the Government of Ukraine in their joint Rapid Damage and Needs Assessment, exceeded $411 billion as of early 2023, a figure that does not encompass the full range of non-material harms, including loss of life, psychological trauma, and cultural heritage destruction.
E  The concept of transitional justice  – defined by the United Nations as the 'full range of processes and mechanisms associated with a society's attempts to come to terms with a legacy of large-scale past abuses'  – encompasses criminal prosecution, truth-seeking, reparations, and institutional reform. In the context of Ukraine, each of these dimensions presents specific challenges. Criminal prosecution is complicated by the scale of alleged violations, the limited jurisdiction of existing courts, and the absence of the primary accused from jurisdictions where arrest is possible. Truth-seeking is impeded by ongoing active conflict, the occupation of territories where violations are alleged to have occurred, and the systematic obstruction by the Russian Federation of independent monitoring access. Reparations are contingent upon the prior establishment of liability and the availability of enforceable assets. Institutional reform  – particularly the reform of Ukraine's own judicial and prosecutorial institutions to meet international standards  – is both a prerequisite for credible domestic proceedings and a condition attached by the European Union to Ukraine's accession process.
F  In light of the foregoing analysis, the following conclusions may be drawn. First, the establishment of a Special Tribunal for the Crime of Aggression against Ukraine, as proposed by Ukraine and supported by the European Parliament and the Council of Europe, would address a specific and significant gap in existing international criminal jurisdiction. Second, the progressive operationalisation of the Register of Damage represents a necessary precondition for any future reparations mechanism and should be supported by all States committed to the principle that aggressors must bear the costs of the harm they cause. Third, the long-term credibility of accountability processes in Ukraine will depend on the extent to which domestic judicial reform keeps pace with international expectations. Fourth, and finally, it is submitted that accountability and reconstruction are not competing priorities: on the contrary, both are necessary conditions for a peace that is durable rather than merely temporary. A rebuilt city from which justice has been withheld is not a city that has been restored  – it is a city that has been silenced.
Adapted composite document · Level: C1–C2 · Approx. 640 words



	GLOSSARY  – advanced legal terms in Reading A
Rome Statute  – The founding treaty of the International Criminal Court, adopted in 1998, establishing the Court's jurisdiction over genocide, crimes against humanity, war crimes, and the crime of aggression.
HRMMU  – UN Human Rights Monitoring Mission in Ukraine. A continuous UN presence in Ukraine since 2014, publishing regular monitoring reports on human rights and IHL violations.
RD4U  – Register of Damage Caused by the Aggression of the Russian Federation against Ukraine. An international body established by the Council of Europe in May 2023 to record evidence of damage for future reparations purposes.
Transitional justice  – The full range of processes by which a society addresses large-scale past abuses, including criminal prosecution, truth-seeking, reparations, and institutional reform.
Notwithstanding  – Despite; in spite of. A formal connector widely used in legal English: 'Notwithstanding these limitations, the warrants carry significant implications.'
Adjudicate  – To make an official legal judgment or decision on a dispute or claim.



COMPREHENSION  – READING A
Structure, cohesion, and critical legal reading

	Task 4
	Paragraph function  – return to your predictions
Now that you have read the full text, complete this table. Compare with your predictions in Task 3.



	PARAGRAPH
	ACTUAL FUNCTION  – describe in one phrase

	A
	

	B
	

	C
	

	D
	

	E
	

	F
	



	Task 5
	Nominalisation  – identifying advanced formal features
Nominalisation converts verbs and adjectives into noun phrases, making legal English feel dense and impersonal. Find the nominalised form used in the text for each of the underlying verbs/adjectives below. Then explain what effect nominalisation has on the text's register.



	UNDERLYING VERB OR ADJECTIVE
	NOMINALISED FORM USED IN THE TEXT
	WHERE (paragraph)

	to establish (accountability)
	
	

	to document (violations)
	
	

	to destroy (infrastructure)
	
	

	to reform (institutions)
	
	

	to assess (damage)
	
	

	to reconstruct (physically)
	
	

	to cooperate (with the court)
	
	



In one sentence, explain what effect nominalisation has on the tone and register of this text:  
_________________________________________________________
_________________________________________________________

	Task 6
	Macro-level cohesion  – tracing the argument
Answer these questions about how the whole text holds together.



1.  What word or concept from paragraph A is picked up and developed in paragraph B? How does paragraph B extend the idea introduced in paragraph A?
_________________________________________________________
_________________________________________________________

2.  Paragraph C begins 'The systematic documentation of alleged violations has been carried out by multiple bodies…' What phrase in paragraph B does 'The systematic documentation' echo or refer back to?
_________________________________________________________
_________________________________________________________

3.  What is the logical relationship between paragraph D (reparations / RD4U) and paragraph E (transitional justice)? Is D part of E, or does D introduce a separate dimension? How can you tell?
_________________________________________________________
_________________________________________________________

4.  Paragraph F opens 'In light of the foregoing analysis…' What does 'the foregoing analysis' refer to? Find the specific claims in paragraphs A–E that paragraph F's four conclusions draw on.
_________________________________________________________
_________________________________________________________
_________________________________________________________

5.  The final sentence of paragraph F is a deliberately memorable closing statement: 'A rebuilt city from which justice has been withheld is not a city that has been restored  – it is a city that has been silenced.' Is this sentence stylistically consistent with the rest of the document? What rhetorical effect does it create  – and why might the author have chosen to end with it?
_________________________________________________________
_________________________________________________________
_________________________________________________________

	Task 7
	Passive voice  – who is hidden, and why?
Legal and institutional texts use passive voice to focus on actions and processes rather than actors. Find each passive construction in the text and identify: (a) what action it describes, (b) who the unnamed agent is, and (c) what effect the passive has.



	PASSIVE PHRASE FROM THE TEXT
	ACTION DESCRIBED
	UNNAMED AGENT (who does it?)
	Effect of omitting the agent

	'the full-scale invasion… initiated on 24 February 2022' (A)
	
	
	

	'has been conducted by multiple international mechanisms' (A)
	
	
	

	'arrest warrants… were issued' (B)
	
	
	

	'it is submitted that' (F)
	
	
	

	'justice has been withheld' (F)
	
	
	



READING B
Interview  – rebuilding Ukraine: architecture, identity, and memory

	ABOUT THIS TEXT
Reading B is an edited interview with a Ukrainian architect working on post-war reconstruction and cultural heritage restoration. The interview is a composite based on the public statements of several Ukrainian architects and heritage specialists active since 2022, including members of the New Generation of Architects (NGA Ukraine), the Ukrainian Institute, and the Mystetskyi Arsenal cultural complex in Kyiv. It preserves authentic spoken register while covering real debates currently taking place in Ukraine about what reconstruction should look like, who should control it, and what it means to rebuild a country while it is still at war.



	Task 8
	Before you read  – predict the architect's concerns
An architect working on reconstruction in a country at war faces unusual challenges. Before reading, predict: what three dilemmas or debates do you expect this professional to discuss?



	DILEMMA / DEBATE I PREDICT
	Was I right? What was actually said?

	1.
	

	2.
	

	3.
	



	"WE ARE BUILDING MEMORY, NOT JUST BUILDINGS"
An interview with a Ukrainian architect specialising in post-conflict reconstruction and cultural heritage
(Composite interview based on the public statements of Ukrainian architects and heritage specialists, 2022–2024)
You're working on reconstruction while the war is still ongoing. Does that feel contradictory?
It feels necessary, not contradictory. The contradiction would be to wait. In the territories we have de-occupied  – in Irpin, in Kherson, in parts of Kharkiv  – people have already returned, or they want to return. They need roofs. They need schools. They need places of worship. You cannot tell a community: wait until the diplomats agree on a final peace text, and then we will give you a roof. That's not how people live. So yes, we are building while artillery is still audible in some regions. We're building differently because of that  – with an eye on what can be quickly assembled, relocated if necessary, adapted. But we're building.
A lot of international architects and firms have expressed interest in helping rebuild Ukraine. How do you feel about that?
With gratitude and with caution. Gratitude, because reconstruction at this scale requires resources and expertise that no single country can provide alone. Caution, because reconstruction is not just a technical problem. It's a cultural and political one. I've seen proposals from well-meaning international firms that would essentially make parts of Ukrainian cities look like anywhere in Western Europe  – generic, efficient, completely without memory. That's not reconstruction. That's erasure by a different name. What was destroyed needs to be understood before it is replaced. And the communities who lived in those buildings  – who walked those streets  – have to be the ones who decide what comes back and what is allowed to change.
What about cultural heritage specifically? Some sites are impossible to restore  – they're simply gone.
Yes. And there's a decision to make in every case. In Mariupol, the Drama Theatre  – gone. You can't restore it; it was destroyed too completely and the site has been occupied and altered by the Russian administration. What do you do? Do you try to reconstruct a building that no longer has any physical trace? Some argue yes  – the reconstruction itself is an act of memory, of insistence that what was there mattered. Others say: build a memorial, not a replica. Make the absence visible rather than hiding it behind a facade. I don't think there's one right answer. What I'm certain of is that this decision has to be made by Ukrainians, with the communities most affected at the centre of it.
You've spoken about 'adaptive reuse' as a principle. Can you explain what that means in the Ukrainian context?
Adaptive reuse means taking a building  – or a ruin  – that existed for one purpose and giving it a new life for a different purpose, while preserving what is architecturally and culturally significant about the original. It's a well-established practice in post-conflict architecture. In Ukraine, we're applying it in a few different ways. In some de-occupied towns, we're taking damaged industrial buildings  – factories, warehouses that were partly destroyed  – and converting them into community spaces, temporary schools, cultural centres. The structure survives; the function changes. It's cheaper than demolition and reconstruction. It keeps historical fabric. And sometimes the damage itself becomes part of the story: a cracked wall, a missing floor  – these are not mistakes to be hidden. They are witnesses.
What would success look like? What's your vision for Ukrainian cities in twenty years?
I'll tell you what success would not look like. It would not look like a perfect, undifferentiated city that has been sanitised of everything that happened to it. A city that has processed its trauma  – individually and collectively  – integrates it. You walk through Vienna and you see plaques, you see memorials, you see buildings that carry the marks of what happened to them in the twentieth century. That's not failure. That's honesty. Ukrainian cities in twenty years should be modern, liveable, energy-efficient, beautifully designed  – and honest. The war should be visible not as a wound but as a layer of the city's story. Because cities that tell the truth about what happened to them are cities that know who they are.
Approx. 660 words  ·  Level: B2–C1  ·  Genre: edited professional interview



	GLOSSARY  – architectural and reconstruction terms in Reading B
Adaptive reuse  – The process of repurposing a building or structure for a use different from its original purpose, while preserving its significant architectural or cultural elements.
De-occupied territory  – Territory that was under Russian military occupation and from which Russian forces have been expelled or withdrawn. Irpin, Kherson (city), and parts of Kharkiv oblast are examples.
Cultural fabric / historical fabric  – The physical texture of a city or building  – its materials, proportions, street patterns, and stylistic features  – understood as the tangible expression of a community's history.
UNESCO cultural heritage  – The United Nations Educational, Scientific and Cultural Organisation maintains a list of World Heritage Sites and tracks damage to cultural heritage in conflict zones. UNESCO has documented over 300 damaged or destroyed cultural sites in Ukraine since February 2022.



COMPREHENSION  – READING B
Understanding professional expertise in spoken register

	Task 9
	Comprehension  – answer in full sentences
Use your own words as much as possible. Note the question number in your answer.



1.  Why does the architect reject the idea of waiting for a peace settlement before beginning reconstruction? What evidence or examples do they use?
_________________________________________________________
_________________________________________________________

2.  The architect says: "reconstruction is not just a technical problem. It's a cultural and political one." What do they mean? Give a specific example from the interview.
_________________________________________________________
_________________________________________________________

3.  What two opposing approaches to the destroyed Mariupol Drama Theatre does the architect describe? Which does the architect prefer  – or do they remain neutral? How do you know?
_________________________________________________________
_________________________________________________________
_________________________________________________________

4.  Explain the concept of "adaptive reuse" in your own words, using the examples given in the interview.
_________________________________________________________
_________________________________________________________

5.  The architect says damaged buildings can become "witnesses." What do they mean by this  – and how does this idea connect to the broader argument the interview is making?
_________________________________________________________
_________________________________________________________

	Task 10
	Register analysis  – Reading B in depth
Reading B is a professional expert speaking informally. Find one example of each spoken language feature and explain how it differs from what you would expect in Reading A.



	SPOKEN FEATURE
	EXAMPLE FROM READING B
	How this would appear in Reading A's register

	A direct rhetorical question
	
	

	First-person personal commitment ('I will…', 'I don't think…')
	
	

	Repetition for emphasis
	
	

	A colloquial or everyday expression
	
	

	Concrete specific example (named place or object)
	
	



	Task 11
	Synthesis  – both readings together
Reading A and Reading B approach the same overarching topic  – Ukraine's future after the war  – from very different angles. Answer these questions using evidence from both texts.



1.  Reading A says (paragraph F): 'A rebuilt city from which justice has been withheld is not a city that has been restored  – it is a city that has been silenced.' Reading B says a successful city in twenty years should be 'honest.' Are these two statements saying the same thing? Compare them carefully.
_________________________________________________________
_________________________________________________________
_________________________________________________________

2.  Reading A identifies four dimensions of transitional justice (paragraph E): prosecution, truth-seeking, reparations, institutional reform. Where does Reading B's work  – architectural reconstruction and heritage restoration  – fit within this framework? Is it a fifth dimension, or does it serve a different function entirely?
_________________________________________________________
_________________________________________________________
_________________________________________________________

3.  Both texts deal with the question of who should make decisions about Ukraine's future. What answer does each text give  – explicitly or implicitly? Do they agree?
_________________________________________________________
_________________________________________________________
_________________________________________________________

VOCABULARY
Legal, architectural, and transitional justice vocabulary  – 15 target items

accountability mechanism  (phrase)
A formal institutional process designed to ensure that individuals or states are held responsible for their actions and face appropriate consequences.
Example: The Register of Damage for Ukraine is one component of a broader accountability mechanism addressing the costs of the Russian invasion.
jurisdiction  (n.)
The official authority of a court or legal body to hear cases and make legally binding judgments over particular persons, territories, or offences.
Example: The ICC's jurisdiction over the crime of aggression does not apply to Ukraine because neither Ukraine nor Russia has ratified the relevant provisions of the Rome Statute.
adjudicate  (v.)
To make an official legal judgment or decision on a dispute, claim, or matter in controversy.
Example: The Register of Damage does not adjudicate claims  – it records them for use in any future reparations process.
nominalisation  (n.)
A grammatical process in which a verb or adjective is converted into a noun or noun phrase, making language more formal, dense, and impersonal.
Example: The use of 'the establishment of mechanisms' rather than 'establishing mechanisms' is a typical example of nominalisation in legal English.
notwithstanding  (prep./conj.)
In spite of; despite. Used as a formal concessive connector in legal and academic English.
Example: Notwithstanding the practical obstacles to enforcement, the arrest warrants carry significant legal and symbolic weight.
reparations  (n.)
Compensation, financial or otherwise, paid by a state that has caused harm  – particularly through war  – to the affected state, communities, or individuals.
Example: Ukraine's legal team is building an evidentiary case for reparations that could draw on the frozen assets of the Russian state held in Western financial institutions.
adaptive reuse  (phrase)
The architectural practice of repurposing an existing building for a new use while preserving its historically or culturally significant features.
Example: The conversion of a damaged Kharkiv factory into a community cultural centre is an example of adaptive reuse in post-conflict reconstruction.
cultural fabric  (phrase)
The physical and intangible texture of a community's built environment  – its streets, buildings, monuments, and spatial patterns  – understood as the material expression of collective identity and memory.
Example: Reconstruction that ignores the existing cultural fabric of a city risks replacing memory with generic anonymity.
transitional justice  (phrase)
The full range of processes  – including criminal prosecution, truth-seeking, reparations, and institutional reform  – by which societies attempt to address large-scale past abuses after periods of conflict or authoritarian rule.
Example: Ukraine's transitional justice process will need to address not only individual criminal accountability but also the collective need for an acknowledged historical record.
frozen assets  (phrase)
Financial assets belonging to a state, entity, or individual that have been immobilised by a legal order preventing their withdrawal, transfer, or use.
Example: Approximately $300 billion in Russian sovereign assets are currently frozen in Western financial institutions; a legal mechanism to redirect them for Ukrainian reparations is under active development.
evidentiary  (adj.)
Relating to or having the status of legal evidence; of or pertaining to the proof required in legal proceedings.
Example: The systematic photographic and satellite documentation of destroyed heritage sites serves both a cultural memory function and an evidentiary function for future legal proceedings.
de-occupied  (adj.)
(Of territory) having been freed from military occupation, especially by the forces of the original state recovering its own land.
Example: In de-occupied Irpin, reconstruction of residential buildings began within months of the Russian withdrawal.
heritage  (n.)
The physical or intangible legacy passed down from previous generations, including buildings, artworks, traditions, and cultural practices regarded as part of a community's identity.
Example: UNESCO has documented the destruction of cultural heritage sites across Ukraine, from medieval churches to modern art museums.
coherent  (adj.)
(Of a plan, argument, or structure) logically connected and consistent; forming a unified whole.
Example: A coherent accountability architecture requires that criminal, civil, and institutional mechanisms operate in a coordinated rather than fragmented way.
forthcoming  (adj.)
About to happen or appear; willing to give information; (formal) imminent.
Example: The forthcoming report of the Independent International Commission of Inquiry is expected to confirm patterns of conduct constituting war crimes in multiple regions of Ukraine.

VOCABULARY TASKS
Consolidating legal, architectural, and analytical vocabulary

	Task 12
	Match the word or phrase to its definition
Match each item (1–8) with its correct definition (a–h).



	WORD / PHRASE
	DEFINITION

	1.  adjudicate
	a.  compensation paid by a state for harm caused by war

	2.  nominalisation
	b.  a formal institutional process to ensure responsibility

	3.  reparations
	c.  to make an official legal judgment on a claim

	4.  accountability mechanism
	d.  assets immobilised by legal order to prevent use

	5.  adaptive reuse
	e.  converting verbs/adjectives into noun phrases

	6.  frozen assets
	f.  the physical and intangible texture of a community's built environment

	7.  cultural fabric
	g.  repurposing a building for a new use while preserving its significant features

	8.  transitional justice
	h.  processes addressing large-scale past abuses after conflict



	Task 13
	Nominalisation practice  – convert to formal register
Rewrite each sentence using nominalisation to make it sound more formal and appropriate for a legal document. Use a noun phrase where the sentence currently uses a verb clause.



	EXAMPLE
Informal: We need to document the violations systematically.
Nominalised: The systematic documentation of violations is required.



1.  Original: Russia destroyed over 300 cultural heritage sites.
Nominalised: 
_________________________________________________________

2.  Original: We need to establish a reparations mechanism urgently.
Nominalised: 
_________________________________________________________

3.  Original: The court will adjudicate all claims that have been submitted.
Nominalised: 
_________________________________________________________

4.  Original: Architects are reconstructing damaged buildings in de-occupied areas.
Nominalised: 
_________________________________________________________

5.  Original: Ukraine is reforming its judicial institutions as part of EU accession.
Nominalised: 
_________________________________________________________


	Task 14
	Cohesion devices  – whole-text analysis
Read the four sentences below from Reading A. For each, identify the cohesion device used and explain what it connects to  – what came before or what it prepares for.



	SENTENCE FROM READING A
	COHESION DEVICE (reference / substitution / conjunction / lexical repetition)
	What it connects to

	'In parallel with criminal accountability processes, the question of reparations…' (D)
	
	

	'In light of the foregoing analysis, the following conclusions may be drawn.' (F)
	
	

	'The Register does not itself adjudicate claims or award compensation; rather, it serves as the foundational evidentiary record…' (D)
	
	

	'Notwithstanding these practical limitations, the issuance of the warrants carries significant legal and political implications…' (B)
	
	

	'First… Second… Third… Fourth, and finally…' (F)
	
	



	Task 15
	Gap-fill  – synthesis of both readings
Complete the paragraph using words and phrases from the box.



	WORD/PHRASE BOX
accountability mechanism · jurisdiction · adjudicate · nominalisation · notwithstanding · reparations · adaptive reuse · cultural fabric · transitional justice · frozen assets · evidentiary · de-occupied · heritage · coherent · forthcoming



	Ukraine's path toward post-war recovery involves two parallel processes that are more connected than they might first appear. On the legal side, a (1) ______________ architecture is being assembled: the ICC has opened proceedings within its (2) ______________ over war crimes, while a specialised Register of Damage has been established to build the (3) ______________ record needed for any future (4) ______________ mechanism. The possibility of using (5) ______________ Russian sovereign assets for Ukrainian reparations is under active legal development. These processes are complex: (6) ______________ the practical obstacles  – including Russia's refusal to cooperate  – they carry real legal and political weight. The full scope of (7) ______________ in Ukraine, which encompasses not just prosecution but truth-seeking and institutional reform, will require a (8) ______________ and sustained international commitment. On the architectural side, professionals working in (9) ______________ territories face choices that are not merely technical. The destruction of (10) ______________ sites  – churches, theatres, libraries  – threatens the (11) ______________ of communities that were already under pressure. The principle of (12) ______________ offers one tool: rather than demolishing damaged structures, they can be repurposed, integrating the marks of destruction into a new life. This approach honours the (13) ______________ layers of a building rather than erasing them. A (14) ______________ report from the architectural community warns that reconstruction without a clear cultural framework risks replacing memory with uniformity. The (15) ______________ at the heart of legal English  – the dense noun phrases that institutional documents prefer  – can obscure the human reality that both legal accountability and physical rebuilding are ultimately about: people coming home.



SKILLS & TASKS
Listening · Role-play · Writing  – synthesis across all seven units

	Task 16
	Listening  – [Audio Track 7.1]
You will hear a conversation between a legal expert and a heritage architect discussing what reconstruction without accountability looks like  – and what it should look like. Complete the note-taking grid.



	LISTENING FOCUS
	YOUR NOTES

	The legal expert's view on whether reparations require a prior court judgment:
	

	The architect's argument about who should lead reconstruction design decisions:
	

	One specific building or site mentioned by either speaker:
	

	The point on which the two speakers most clearly agree:
	

	The point on which they most clearly disagree or see the problem differently:
	

	A phrase or sentence useful for your synthesis essay:
	



	Task 17
	Role-play  – Final reconstruction conference (extended)
This is the unit's extended role-play, building on the simulation in Unit 5. Four positions are assigned. Each participant has five minutes to prepare a 90-second opening statement, then ten minutes of open discussion, then three minutes to negotiate a joint declaration of one sentence that all four can sign.



	ROLE A  – ICC Prosecutor's Representative
Justice cannot be traded for reconstruction speed. Any use of frozen Russian assets for reconstruction must be preceded by or concurrent with a legal determination of liability. The credibility of the entire international legal order rests on this sequence. Accountability is not optional  – it is the foundation on which any durable peace can be built.
	ROLE B  – Ukrainian Reconstruction Architect
Communities cannot wait for legal processes that may take decades. Children need schools now. Families need roofs now. Cultural sites need emergency stabilisation now, before they deteriorate further. Legal accountability and physical reconstruction must happen in parallel  – not in sequence. Communities must lead both processes.

	ROLE C  – EU Commissioner for Reconstruction
The EU is prepared to commit significant funding to Ukrainian reconstruction  – conditional on anti-corruption guarantees, Ukrainian-led design, and alignment with EU environmental and planning standards. These conditions are not obstacles: they are the framework that makes reconstruction sustainable. We also support using frozen Russian assets once a clear legal mechanism is established.
	ROLE D  – Ukrainian Heritage and Memory NGO
Reconstruction must not erase what was destroyed  – it must bear witness to it. We oppose the 'build it back the same' approach as much as the 'build it generic' approach. Every community needs a process of memory-making before concrete is poured. The destroyed Drama Theatre of Mariupol cannot be rebuilt until its community decides what that space should become and what it should remember.



	JOINT DECLARATION  – negotiation target
At the end of the role-play, your group must agree on a single written sentence that all four roles can accept. It must acknowledge: (a) the need for accountability, (b) the urgency of reconstruction, (c) the importance of community leadership, and (d) the relationship between justice and rebuilding. Draft and negotiate below.
DRAFT JOINT DECLARATION:  
_________________________________________________________
_________________________________________________________
Final agreed text (signed by all four roles): _______________________________________________





	Task 18
	Writing  – synthesis essay (final task of the manual)
This is the final writing task of UNBROKEN. It asks you to draw on all seven units  – their texts, vocabulary, arguments, and Ukrainian contexts  – to write a formal argumentative essay. Allow 40–50 minutes for planning, writing, and review.



	ESSAY QUESTION
"Ukraine has survived centuries of attempts to erase it  – through war, famine, occupation, and propaganda. What does this history tell us about the relationship between a nation's will to exist and its capacity to rebuild after destruction? Discuss with reference to at least three units of this manual."



	ESSAY REQUIREMENTS
Length:  350–400 words.
Structure:  Introduction with clear thesis; at least two body paragraphs each developing a distinct argument; a conclusion that goes beyond summary.
Evidence:  Reference at least three specific texts, figures, or events from at least three different units. You may use quotations (under 15 words) or paraphrase.
Vocabulary:  Use at least eight target vocabulary items drawn from at least three different units.
Register:  Formal academic English throughout. No contractions, no colloquialisms. Use discourse markers, hedging where appropriate, and nominalisation.
Rhetorical element:  Your conclusion should contain at least one deliberate rhetorical device  – a tricolon, an allusion, a memorable closing sentence. Label it in the margin.



____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________

Words: ___ / Units referenced (min. 3): ___ / Vocabulary items (min. 8): ___ / Rhetorical device in conclusion: ___

✦  FIGURE SPOTLIGHT  ✦
	THE LONG WORK OF RESTORATION

	Raphael Lemkin's legacy  ·  Mystetskyi Arsenal  ·  Ukrainian women rebuilding



	RAPHAEL LEMKIN'S LIVING LEGACY
From a word coined in 1944 to a warrant issued in 2023
THE WORD THAT CHANGED INTERNATIONAL LAW
Raphael Lemkin, introduced in Unit 5, coined the word 'genocide' in 1944 and spent years lobbying for a binding international convention. The 1948 Genocide Convention  – which he largely wrote  – became the first human rights treaty adopted by the UN. But Lemkin's definition is broader than mass killing: it encompasses the deliberate destruction of a group's cultural institutions, language, and social fabric. This broader definition is directly relevant to what is happening in Ukraine.
APPLIED TO UKRAINE TODAY
In occupied Ukrainian territories, Russian authorities have: removed Ukrainian-language textbooks from schools; renamed streets and towns; forced Ukrainian children into Russian educational institutions; destroyed or damaged churches of the Ukrainian Orthodox tradition; looted and transferred cultural artefacts to Russian museums. Each of these acts, under Lemkin's own definition  – the destruction of a group's cultural and social foundations  – constitutes an element of genocide. Ukraine has presented this argument formally to the ICJ (International Court of Justice). The argument is debated; the evidence is documented.
THE JOURNEY FROM WORD TO WARRANT
Lemkin spent the last years of his life exhausted and largely ignored, having failed to persuade governments to enforce the Convention he had written. He died in 1959. In March 2023, the International Criminal Court issued an arrest warrant directly connected to the deportation of Ukrainian children  – an act of the precise kind he had defined. It took 75 years. The word he invented is doing the work he intended.
	MYSTETSKYI ARSENAL, KYIV
A cultural fortress that stayed open
WHAT IT IS
Mystetskyi Arsenal  – the Art Arsenal  – is one of the largest cultural spaces in Europe, occupying a nineteenth-century military arsenal complex in the historic centre of Kyiv. Covering over 55,000 square metres, it hosts major exhibitions, art fairs, literary events, and cultural conferences. Its scale and central location have made it one of the most important venues for Ukrainian cultural life.
DURING THE FULL-SCALE INVASION
In the first days of the full-scale invasion, Mystetskyi Arsenal temporarily transformed into a hub for humanitarian coordination  – a place where volunteering was organised, supplies distributed, and information shared. As Kyiv stabilised, it returned to cultural programming  – deliberately so, as an act of institutional defiance. Its leadership argued that continuing cultural life in wartime Kyiv was itself a political statement: that Ukrainian culture was not going to be silenced by bombardment.
DOCUMENTING DESTRUCTION
The Arsenal has been involved in initiatives to document and archive Ukrainian cultural heritage at risk  – photographing, scanning, and cataloguing objects and sites before they may be further damaged or lost. This archival work serves both a cultural memory function and a legal one: the records may become evidence in future proceedings about cultural heritage destruction as a war crime. In this way, a cultural institution becomes part of the accountability architecture  – a living witness.
	UKRAINIAN WOMEN REBUILDING
The architects of what comes next
THE SCALE OF WOMEN'S LEADERSHIP
Ukrainian civil society has always been disproportionately female in its leadership. During the war, this has intensified. With a significant proportion of working-age men serving in the armed forces, women have taken on expanded roles not only in existing fields but in domains previously dominated by men. In reconstruction and local government, women have emerged as principal decision-makers in many de-occupied communities.
SPECIFIC ROLES AND NAMED FIGURES
Olena Shulyak, parliamentarian and architect, has been a driving voice for an integrated urban reconstruction code that places community participation at its legal centre.
Yuliia Savchenko, head of the Architectural and Urban Planning Department in Irpin, oversaw reconstruction planning in one of the most heavily damaged suburbs of Kyiv.
Dozens of women leading local reconstruction committees across de-occupied territories  – in Kherson, in Mykolaiv, in Chernihiv  – making decisions about which buildings to prioritise, which sites to document, which communities to return services to first.
WHAT THIS TELLS US
The reconstruction of Ukraine will be shaped, in significant measure, by women's decisions  – about design, memory, and community priority. This is not a story the international media tells often. It deserves to be told, in English and in Ukrainian, because it is part of what Ukraine actually is: a society of enormous energy and resourcefulness, rebuilding itself in real time, while still at war.



	THINK, DISCUSS, AND COMPLETE YOUR JOURNEY THROUGH THIS MANUAL
1.  Lemkin's definition of genocide includes cultural destruction. Using evidence from across this manual  – from the Holodomor (Unit 3), the propaganda about Ukrainian identity (Unit 4), and the destruction of heritage sites (Unit 7)  – build the strongest version of the argument that Russia's actions in Ukraine meet Lemkin's definition. Then build the strongest version of the counterargument. Which do you find more persuasive  – and why?
2.  Mystetskyi Arsenal chose to continue cultural programming during the war as "an act of institutional defiance." The Kruty student defenders chose to march to a railway station as an act of physical defiance. The Snake Island garrison chose seven words as an act of verbal defiance. Compare these three acts of defiance. What do they have in common? What makes each uniquely powerful in its own context?
3.  You have read, in this manual, about Ukrainian history from the Cossack era to the present. Which single figure  – historical or contemporary, from any unit  – do you think the world most needs to know about, and why? Write your answer as a 100-word pitch to an international publisher.
4.  The architect in Reading B says: 'Cities that tell the truth about what happened to them are cities that know who they are.' Apply this idea to a city in your own country, or to Kyiv. What truths does the urban landscape tell  – and what does it conceal?
5.  Final reflection: What has changed in how you think about war, resistance, and identity as a result of working through this manual? What has surprised you most? What question has opened up for you that you did not have at the beginning?




UNBROKEN  ·  Unit 7: Peace, Justice & Reconstruction  ·  pp. 99–116
	UNBROKEN  ·  WAR, RESISTANCE & IDENTITY

	AUDIO TRACK 3.1   –  TAPESCRIPT

	Unit 3: Ukraine in the World Wars



	PRODUCTION NOTES FOR THE TEACHER / RECORDING ARTIST
Format:  Simulated radio documentary extract  – a historian speaking directly to the listener, with one brief survivor testimony passage (read as a third-person account, not acted out).
Duration:  Approximately 4 minutes 30 seconds at 120 words per minute.
Speaker:  One primary voice  – a historian, speaking in clear, measured British or American English. The tone should be grave and factual but not emotionally flat; this is a subject that demands seriousness. A second voice (optional) reads the survivor testimony passage in section IV; if only one speaker is available, the historian can introduce it and read it themselves, slightly slowing pace.
Pace:  Slightly slower than Track 2.1  – this is a heavier subject and students need time to process and note. Pause at every [PAUSE] marker for the number of seconds indicated.
Pronunciation notes:  Holodomor = HOH-loh-doh-MOR (stress on final syllable). Kulak = koo-LAK. Petliura = pet-LYU-rah. Stalin = STAH-lin. Collectivisation = kuh-LEK-tih-vy-ZAY-shun. Babyn Yar = BAH-bin YAR.
Sensitivity note:  This recording deals with deliberate mass starvation and genocide. For some students this may touch on family history. The teacher should acknowledge the subject before playing the recording and make clear that students may step out if they need to.



	FOR STUDENTS  – before you listen
You are going to hear a radio documentary extract about the Holodomor  – the Soviet-engineered famine in Ukraine of 1932–33. The recording includes a historian's analysis and a survivor testimony. Listen carefully and complete Task 15 in your unit. You will hear the recording twice: once through, then with pauses.
Focus your notes on: numbers and dates, the methods used to cause the famine, the historian's opinion on whether it was deliberate, and details from the survivor account.



	AUDIO TRACK 3.1
"When the State Becomes the Weapon"
An extract from a documentary series on Ukrainian history
[Low ambient sound fades in  – optional  – then under voice]
[00:00]  There are many ways to make war on a people. You can send armies across their borders. You can bomb their cities. You can occupy their territory and destroy their institutions. All of these things have been done to Ukraine, repeatedly, across the centuries. But in 1932 and 1933, the Soviet state under Joseph Stalin chose a different weapon. It chose hunger. What followed  – what Ukrainians call the Holodomor  – was one of the most devastating events in European history, and one of the least known outside the former Soviet space.
[PAUSE  – 4 seconds]
[00:45]  The scale of the death is almost impossible to comprehend. Scholarly estimates of the death toll range from 3.5 to 7 million people  – most of them Ukrainian peasants  – who died of starvation between 1932 and 1933. The variation in those numbers is itself a product of the crime: the Soviet government falsified census records, suppressed all documentation, and banned any public discussion of the famine for decades. We still do not know the true number of the dead, because the perpetrators worked very hard to make sure we would not.
[PAUSE  – 5 seconds]
[01:35]  The question that matters most, historically and legally, is: was this accidental? Was the Holodomor a famine that happened because of failed harvests, poor weather, or administrative incompetence  – or was it a deliberate act of policy? The evidence is now overwhelming that it was deliberate. Grain was the key. Grain quotas were set at levels that were impossible to meet  – quotas that would have required more grain than the land could actually produce. When villages failed to meet their quotas, as they inevitably did, brigades of party activists were sent in to confiscate not just grain, but all food: vegetables, fruit, livestock, anything edible. Pots were searched. Cellars were emptied. And then the borders of Ukraine were sealed  – in 1932  – to prevent the starving from leaving their villages to search for food. People were trapped. They had nothing to eat. And they died.
[PAUSE  – 6 seconds]
[02:50]  [Second voice, or historian slowing pace significantly:]
  "My grandmother was eight years old during the Holodomor. She lived in a village in the Poltava region. She told me that in the spring of 1933, her family ate the bark from the trees in their garden  – she remembered the taste of it all her life. She told me that the men from the party came four times. Each time, they took what was left. After the fourth time, there was nothing. Her father died in April. Her younger brother died in May. She survived because her mother managed to find work in a factory in Kharkiv. She walked there. She told me: the road was lined with bodies. People who had sat down to rest and could not get up again. She said she did not look. She just walked.
[End of testimony  – primary voice resumes]
[PAUSE  – 6 seconds]
[04:00]  As a historian, I am sometimes asked: do I think the Holodomor should be called genocide? And my answer is yes  – I do. The legal definition of genocide, established by the UN Convention of 1948, requires the intent to destroy, in whole or in part, a national, ethnic, racial, or religious group. The evidence is clear that Soviet policy was specifically targeted at the Ukrainian peasantry  – the social group that was the backbone of Ukrainian national identity and the main source of resistance to collectivisation. The intent to destroy that group as a social and cultural force  – not just to extract grain, but to break Ukrainian resistance permanently  – meets the legal and historical threshold. Twenty-eight countries have formally recognised the Holodomor as genocide. The debate continues, but the historical verdict is increasingly clear.
[PAUSE  – 5 seconds]
[04:55]  And yet  – for decades, this was not discussed. It could not be discussed. In Soviet Ukraine, saying that the famine had happened at all was an act of political courage. It was only in 1987  – during Mikhail Gorbachev's glasnost period  – that the Holodomor could first be mentioned in public in Soviet Ukraine, and even then with great caution. The full reckoning came only after independence in 1991. What that suppression cost Ukraine  – in lost memory, in unanswered grief, in the inability to name what had happened to their own grandparents  – is itself part of the damage. A wound that cannot be spoken is a wound that cannot heal.
[Music rises briefly  – end of extract]
Total duration: approx. 4 min 50 sec at 115 wpm  ·  Word count: approx. 570



ANSWER KEY  – Task 15 Note-taking Grid
For teacher use  – cut or fold before distributing to students
	LISTENING FOCUS
	EXPECTED ANSWER

	Approximate death toll given for the Holodomor:
	3.5 to 7 million people (accept any figure within this range)

	Year the Holodomor was first openly discussed in Soviet Ukraine:
	1987 (Gorbachev's glasnost period)

	Method cited as proof the famine was deliberate, not accidental:
	Multiple accepted: impossible grain quotas; confiscation of all food including vegetables and livestock; sealing of borders in 1932 to prevent people from leaving

	The word used to describe what was taken from villages:
	'Grain' (the key word the historian stresses); brigades confiscated all food

	The historian's opinion on whether Holodomor should be called genocide:
	Yes  – 'my answer is yes'; meets the legal and historical threshold; intent to destroy Ukrainian peasantry as a social and cultural force

	One detail from the survivor testimony:
	Any accurate detail: bark from trees; father died April / brother May; bodies on road to Kharkiv; the four visits from party men; walking without looking at the bodies



	SUPPLEMENTARY TEACHER NOTES
Emotional preparation:  Before playing this track, briefly acknowledge the subject and remind students that the Holodomor may be part of their own family history. Give students permission to step out if needed. After the recording, allow 2–3 minutes of silence or free writing before moving to the comprehension grid.
If audio is unavailable:  This tapescript functions as a reading text. Students read sections I–III silently (5 min), then the testimony is read aloud by the teacher or a student volunteer. The note-taking grid is completed after reading, not during. This approach preserves the emotional impact of encountering the testimony for the first time.
Follow-up discussion:  After the grid, ask: (a) What is the difference between a famine and a man-made famine? How does language reflect this distinction? (b) The historian says 'a wound that cannot be spoken is a wound that cannot heal.' What does this mean? Do you agree? (c) Why might acknowledging the Holodomor be politically sensitive for Russia today?
Extension for strong students:  Ask students to write a 80-word summary of the historian's argument using at least three of the following: emotive, deliberate, genocide, subjugation, reckoning, suppress. This bridges listening, vocabulary, and analytical writing in one task.
Authentic English sources to use instead of or alongside this track:  
•  Andrea Graziosi's lectures on the Soviet famines (available online via Harvard Ukrainian Research Institute)
•  Anne Applebaum's Red Famine (Penguin, 2017)  – the definitive English-language account; Chapter 1 is suitable for C1 readers
•  The Holodomor Research and Education Consortium (holodomor.ca)  – survivor testimony archive with audio and transcript
•  DW Documentary: 'Holodomor  – Ukraine's Forgotten Famine'  – English-language, approx. 42 min, suitable for classroom use



UNBROKEN  ·  Unit 3 Audio Track 3.1 Tapescript  · 
	UNBROKEN  ·  WAR, RESISTANCE & IDENTITY

	AUDIO TRACK 4.1   –  TAPESCRIPT

	Unit 4: War, Media & Propaganda



	PRODUCTION NOTES FOR THE TEACHER / RECORDING ARTIST
Format:  A simulated radio or podcast panel discussion. Three journalists with different backgrounds discuss the challenges of covering the Russia-Ukraine war. The tone should be engaged, professional, and occasionally mildly contentious  – a real discussion, not a scripted agreement.
Duration:  Approximately 4 minutes 30 seconds at 120–125 words per minute.
Speakers:  Three distinct voices are ideal. If only one speaker is available, use clearly different pacing and slightly different register for each voice, and add [Speaker A/B/C] cues.
Speaker A  – a senior foreign correspondent with experience in conflict zones. Measured, authoritative, slightly world-weary. British or American accent.
Speaker B  – a digital media journalist specialising in disinformation. Faster pace, more direct, occasionally interrupts. Any clear neutral English accent.
Speaker C  – a media ethics scholar and former journalist. More cautious, academic register, tends to qualify statements. British accent preferred.
Moderator (optional):  A fourth voice may introduce the discussion and ask the final question. If only three speakers are available, Speaker A can open.
Pauses:  Mark every [PAUSE] in the script. These are essential for note-taking. Longer pauses (6+ seconds) after moments where students need to write multiple things.



	FOR STUDENTS  – before you listen
You will hear three journalists discussing the challenges of reporting on Russia's war against Ukraine. They represent different perspectives and sometimes disagree. Complete Task 16 as you listen. You will hear the recording once, then again with pauses.
Focus on: each speaker's main argument, any specific examples they give, where they agree and disagree, and any language you want to use in the seminar discussion (Task 17).



	AUDIO TRACK 4.1
"Covering the Unframeable: Journalism, Truth, and the War in Ukraine"
A simulated panel discussion  – three journalists, one moderator
[Intro music  – brief  – then under voice]
[00:00]  MODERATOR:  Welcome. Today we're discussing one of the defining journalistic challenges of the twenty-first century: how do you cover a war when one side has built an entire information architecture designed to confuse, deceive, and overwhelm? Joining me are three people who have been thinking about this question from different directions. Let's start with embedded reporting. Is being embedded with military forces compatible with independent journalism?
[PAUSE  – 3 seconds]
[00:35]  SPEAKER A  – foreign correspondent:  
It's a genuine tension, and I won't pretend it isn't. When you're embedded, you're dependent on the military for access, for transport, sometimes for physical protection. That creates obligations  – not necessarily explicit ones, but real ones. You tend not to write stories that will get you thrown out. At the same time, embed access gives you things you can't get any other way: you see what soldiers actually experience, you report from places no unilateral journalist could reach. In Ukraine specifically, the Ukrainian military has been largely cooperative with independent media in a way that, frankly, is unusual. I've had more access there than I've had in some NATO operations. So my answer is: embedded reporting is a useful tool, but it must be clearly labelled, and it must never be the only tool.
[PAUSE  – 5 seconds]
[01:30]  SPEAKER B  – disinformation specialist:  
Can I come in on the other side of that? Because I think the conversation about embedding sometimes obscures a more fundamental question  – which is the complete collapse of credibility in Russian state media. We're not talking about imperfect journalism here. RT, Rossiya 1, TASS during this war have not been making framing choices  – they have been manufacturing events that didn't happen. The claim that the Mariupol maternity hospital bombing was staged. The Bucha massacre described as a provocation. These are not editorial decisions. These are fabrications distributed by a state apparatus. And I think we do ourselves a disservice when we discuss 'media bias' in a way that implies these are equivalent failures of objectivity to, say, a Western outlet that failed to sufficiently cover civilian casualties on the Ukrainian side.
[PAUSE  – 6 seconds]
[02:30]  SPEAKER C  – media ethics scholar:  
I think that's right, and it's an important distinction. The academic term is the difference between framing  – which all journalism does  – and disinformation, which is the deliberate manufacture of false content. All journalists make framing choices. When you call someone a protester versus a rioter, that's a framing choice. When you quote one source and not another, that's a framing choice. These choices can be more or less honest, more or less transparent, more or less accountable  – but they are inherent to the act of reporting. Disinformation is categorically different. It's not imperfect framing. It's lying. And the distinction matters because the tools for addressing them are different: framing requires media literacy, critical reading, source comparison. Disinformation requires fact-checking infrastructure, platform accountability, and in some cases legal remedy.
[PAUSE  – 6 seconds]
[03:25]  SPEAKER A:  
Where I think we all agree  – and this is perhaps the most important point for anyone consuming media about this war  – is that no single source is sufficient. That's true in any conflict, but it's especially true here. The information environment around Ukraine since 2022 has been extraordinarily complex: you have genuinely excellent reporting from organisations like the AP, Reuters, the BBC, Deutsche Welle  – but you also have enormous volumes of unverified social media content, some of it authentic, some of it manipulated. The obligation is on the reader: cross-reference, check the date on the image, look at who is citing what and why.
[PAUSE  – 5 seconds]
[04:05]  SPEAKER B:  
Though I'd push back slightly on placing that obligation entirely on the reader. I think that's partly letting platforms and media organisations off the hook. A twenty-year-old student shouldn't need a PhD in information warfare to navigate their news feed safely. The responsibility has to be partly structural  – better platform design, better labelling of state-affiliated accounts, better funding for public service journalism that doesn't depend on clicks and outrage. Individual media literacy matters enormously  – but it's not a substitute for systemic accountability.
[PAUSE  – 5 seconds]
[04:50]  SPEAKER C:  
And I think that's actually where journalism and democracy intersect most directly. A free press is not just a consumer service  – it's an institution of accountability. When that institution is replaced by a propaganda apparatus, as has happened in Russia, what you lose is not just accurate information: you lose the social precondition for informed collective decision-making. That's what's at stake in Ukraine  – not just on the battlefield, but in the information space. And understanding that, naming it clearly, is itself a political act.
[Music rises briefly  – end of extract]
Total duration: approx. 4 min 40 sec  ·  Word count: approx. 590



ANSWER KEY  – Task 16 Note-taking Grid
For teacher use  – cut or fold before distributing
	LISTENING FOCUS
	EXPECTED ANSWER

	Speaker A's main argument about embedded journalism:
	It is a useful tool with real limitations (dependency on military host, access restrictions) but must be clearly labelled and not the only reporting method used. Noted that Ukrainian military has been unusually cooperative with independent media.

	Speaker B's view on Russian state media credibility:
	Russian state media has not made imperfect framing choices  – it has manufactured events that did not happen (fabrication). Named examples: Mariupol maternity hospital, Bucha massacre described as a provocation. Distinguished this from ordinary Western media bias.

	A specific disinformation example named in the discussion:
	Any two of: Mariupol maternity hospital claim (described as staged); Bucha massacre described as a provocation/staged event.

	How Speaker C defines the difference between bias and propaganda / disinformation:
	Framing = inherent choices all journalists make (word choice, source selection). Disinformation = deliberate manufacture of false content. These are categorically different and require different tools to address.

	One point all three speakers agree on:
	No single source is sufficient / the need to cross-reference and verify / the importance of media literacy and structural accountability.

	One point on which the speakers disagree:
	Speaker A places obligation to cross-reference on the reader; Speaker B pushes back, arguing this lets platforms and media organisations off the hook  – structural / systemic accountability is also needed.



	SUPPLEMENTARY TEACHER NOTES
If audio is unavailable:  Divide the class into three groups and assign one speaker's lines to each group. Each group reads their speaker's sections silently, then one student per group presents their speaker's main argument to the class. Other students complete the grid from these presentations. This maintains the 'multiple perspectives' experience of the listening task.
Extension  – live debate:  After completing the listening task, assign students to replicate the panel discussion themselves, using their seminar positions from Task 17 and the language from the discussion. Record if possible  – students can then compare their language choices to the model in the tapescript.
Key vocabulary from the track to highlight:  embed / unilateral journalist / information architecture / framing choice / disinformation / manufacture / fact-checking infrastructure / platform accountability / informed collective decision-making / propaganda apparatus. These all appear in the unit vocabulary list.
Authentic sources to use instead of or alongside this track:  
•  Reporters Without Borders (RSF) annual World Press Freedom Index  – English-language report and podcast; current data on media freedom globally
•  BBC Media Action podcast on information disorder  – accessible C1 English, directly relevant to unit themes
•  EU DisinfoLab and EUvsDisinfo.eu  – free database of Russian disinformation cases with English-language case studies
•  Christiane Amanpour (CNN/PBS) interviews on war journalism  – high-quality English, accessible to C1+ students, frequently discusses Ukraine



UNBROKEN  ·  Unit 4 Audio Track 4.1 Tapescript  
	UNBROKEN  ·  WAR, RESISTANCE & IDENTITY

	AUDIO TRACK 5.1   –  TAPESCRIPT

	Unit 5: Peace, Diplomacy & Resolution



	PRODUCTION NOTES
Format:  A podcast interview  – one host, one legal scholar. Conversational but expert in register. The scholar should sound authoritative but accessible  – not reading from a paper.
Duration:  Approximately 4 minutes at 120 words per minute.
Voices:  Host  – lighter, questioning tone. Scholar  – measured, deliberate, British or American accent, academic but not dry. Two distinct voices strongly preferred.
Pronunciation:  Nuremberg = NYOOR-em-berg. Lemkin = LEM-kin. ICC = eye-see-see (spell out). Rome Statute = ROHM STATCH-oot. Aggression = ah-GRESH-un.



	FOR STUDENTS  – before you listen
You will hear a legal scholar being interviewed about Ukraine's efforts to achieve international justice for the crime of aggression. The interview is approximately four minutes. Complete the note-taking grid in Task 16. You will hear the recording twice: once through, then with pauses.
Focus on: the definition of the crime of aggression, the ICC's limitations, the proposed special tribunal, historical precedents, and the scholar's view on justice vs peace.



	AUDIO TRACK 5.1
"Naming the Crime: Ukraine and the Prosecution of Aggression"
A podcast interview with a professor of international law
[Intro music  – brief]
[00:00]  HOST:  Welcome. Today we're talking about something at the intersection of law, history, and the war in Ukraine. Ukraine and its allies are pushing for a special international tribunal to prosecute what's called the crime of aggression. Can you start by explaining what that actually means  – what is the crime of aggression?
[PAUSE  – 3 seconds]
[00:30]  SCHOLAR:  The crime of aggression is one of four crimes within the jurisdiction of the International Criminal Court  – alongside genocide, crimes against humanity, and war crimes. It was defined in the 2010 Kampala amendments to the Rome Statute as the planning, preparation, initiation, or execution of an act of aggression by a person who is in a position to effectively exercise control over or direct the political or military action of a state. The key word there is 'person'  – this is about individual criminal responsibility, not just state responsibility. The idea is that the decision to invade another country  – an illegal war of aggression  – is a crime for which individual leaders should be held personally accountable.
[PAUSE  – 5 seconds]
[01:25]  HOST:  So why can't the ICC just prosecute Putin for the crime of aggression? It's already issued an arrest warrant for him  – why not on this charge?
[PAUSE  – 2 seconds]
[01:40]  SCHOLAR:  This is a crucial point and it's often misunderstood. The ICC can exercise jurisdiction over the crime of aggression only when both the state whose leaders committed the act AND the victim state are members of the Rome Statute and have ratified the Kampala amendments. Russia is not a member of the Rome Statute  – it signed it but withdrew. Ukraine is not a full member either, though it has accepted ICC jurisdiction on a case-by-case basis. So the ICC's aggression jurisdiction simply doesn't apply in the way that its jurisdiction over war crimes does. That's why the arrest warrant for Putin is on different grounds  – the unlawful deportation of Ukrainian children, which is a war crime  – and why a separate mechanism is needed for the crime of aggression specifically.
[PAUSE  – 6 seconds]
[02:35]  HOST:  And the special tribunal  – what would that look like? Has it been done before?
[PAUSE  – 2 seconds]
[02:45]  SCHOLAR:  It has  – the closest historical precedent is Nuremberg in 1945-46. The Nuremberg Tribunal, established by the Allied powers after World War Two, was the first time in history that the leaders of a state were prosecuted for initiating a war of aggression  – what the Nuremberg Charter called 'crimes against peace.' The chief American prosecutor Robert Jackson famously said that 'to initiate a war of aggression is the supreme international crime.' That principle was foundational. The proposal for a special tribunal for Ukraine follows the same logic: create an ad hoc  – that is, a purpose-built  – international court specifically to prosecute Russian leadership for the decision to invade Ukraine on the 24th of February 2022. The EU, the Council of Europe, and several individual states have expressed support. Ukraine has been its most persistent advocate.
[PAUSE  – 6 seconds]
[03:45]  HOST:  Critics say that pursuing accountability makes peace negotiations impossible  – that you're essentially telling Russian leaders they'll be prosecuted if they stop the war. How do you respond to that?
[PAUSE  – 2 seconds]
[04:00]  SCHOLAR:  I think that argument is based on a false empirical assumption  – that accountability processes prevent peace. The evidence from places like the former Yugoslavia and Rwanda suggests the opposite: that accountability is a precondition for durable peace, not an obstacle to it. More fundamentally, it asks the wrong question. It says: should we trade justice for a faster ceasefire? But that assumes the ceasefire is achievable  – and that it would be stable without accountability. History suggests otherwise. A peace that protects war criminals is a peace that invites the next war. The better question is: what kind of peace is worth having? And I think the answer, for Ukraine and for the international order, has to be: one where the crime of aggression has consequences.
[Music rises  – end of extract]
Duration: approx. 4 min 15 sec  ·  Word count: approx. 530



ANSWER KEY  – Task 16 Note-taking Grid
For teacher use  – cut or fold before distributing
	LISTENING FOCUS
	EXPECTED ANSWER

	The scholar's definition of the crime of aggression:
	The planning, preparation, initiation, or execution of an act of aggression by a person who effectively controls or directs the political or military action of a state. Key point: individual criminal responsibility, not just state responsibility.

	Why the ICC's jurisdiction over the crime of aggression is limited here:
	The ICC's aggression jurisdiction requires both states (aggressor and victim) to be Rome Statute members who have ratified the Kampala amendments. Russia has not ratified the Statute; Ukraine is not a full member. Therefore, ICC's aggression jurisdiction does not apply.

	The specific mechanism proposed:
	A special (ad hoc) international tribunal, purpose-built to prosecute Russian leadership for initiating the invasion on 24 February 2022. Supported by the EU, Council of Europe, and individual states.

	Historical precedent named (name + year):
	Nuremberg Tribunal (1945–46)  – first prosecution of state leaders for 'crimes against peace' / initiating a war of aggression. Robert Jackson quoted: 'to initiate a war of aggression is the supreme international crime.'

	Scholar's view on whether accountability helps or hinders peace:
	Rejects the argument that accountability prevents peace. Evidence from Yugoslavia and Rwanda suggests accountability is a precondition for durable peace, not an obstacle. Peace that protects war criminals 'invites the next war.'

	Useful phrase for essay:
	Any of: 'a precondition for durable peace'; 'the supreme international crime'; 'individual criminal responsibility'; 'what kind of peace is worth having?'; 'consequences for the crime of aggression.'



	SUPPLEMENTARY TEACHER NOTES
If audio unavailable:  Divide into pairs  – one reads the HOST turns, one reads the SCHOLAR turns. Other students take notes on the grid. Debrief: compare notes across pairs. This works well because the interview structure makes the key information clear even in a reading task.
Extension  – essay connection:  After the listening task, ask students: which point from the interview is most useful for your essay on justice vs reconstruction? Identify the sentence you would use, quote it accurately, and explain how you would integrate it into your argument. This is a direct bridge to Task 18.
Discussion point:  The scholar quotes Robert Jackson: 'to initiate a war of aggression is the supreme international crime.' Ask students: if this is accepted, why has the crime of aggression been so rarely prosecuted? What does this tell us about the relationship between international law and political power?
Authentic sources:  
•  Ukrainian Justice Initiative (ujagression.com)  – English-language resource on the special tribunal proposal, with legal documents and expert commentary
•  Nuremberg Academy (nurembergacademy.org)  – educational resources on the Nuremberg precedent and modern international criminal law
•  ICC website (icc-cpi.int)  – authentic UN/ICC documents including the arrest warrant for Putin, in English
•  Philippe Sands, 'East West Street' (Weidenfeld & Nicolson, 2016)  – award-winning book tracing the origins of genocide and crimes against humanity through the lives of Lemkin and Hersch Lauterpacht; C1+ reading



UNBROKEN  ·  Unit 5 Audio Track 5.1 Tapescript  ·  
	UNBROKEN  ·  WAR, RESISTANCE & IDENTITY

	AUDIO TRACK 6.1   –  TAPESCRIPT

	Unit 6: Full-Scale War & the World's Response 2022–



	PRODUCTION NOTES
Format:  A podcast-style conversation between two speakers: a foreign correspondent who covered the invasion in 2022, and a media studies scholar specialising in conflict journalism. Tone: engaged, occasionally mildly disagreeing, professional throughout.
Duration:  Approximately 4 minutes 30 seconds at 120 words per minute.
Speaker A  – the journalist: experienced, grounded, occasionally defensive when the craft is criticised. American or British accent, natural pace.
Speaker B  – the media scholar: analytical, precise, slightly more formal register. Willing to praise but also to identify problems. Any clear English accent.
Pronunciation:  Hostomel = HOS-toh-mel. Mariupol = Mah-ree-OO-pol. Zelensky = Ze-LEN-sky. Azov = AH-zov. Moskva = MOSK-vah. Bucha = BOO-cha.



	FOR STUDENTS
You will hear a journalist and a media scholar discussing the international coverage of Russia's full-scale invasion of Ukraine, especially the first days of February 2022. Complete Task 16 as you listen. You will hear the recording twice.
Focus on: what was covered well, what was handled badly, the Snake Island story, the social media vs traditional journalism debate, and useful phrases for your presentation.



	AUDIO TRACK 6.1
"The First Seventy-Two Hours: How the World Covered the Invasion of Ukraine"
A podcast conversation between a foreign correspondent and a media studies scholar
[Theme music  – brief]
[00:00]  HOST:  Welcome. Today we're reflecting on how the international media covered Russia's full-scale invasion of Ukraine  – what was done well, what was done badly, and what those first days tell us about conflict journalism in the social media age. Let me start with you  – you were on the ground in the first week. What was the coverage like?
[PAUSE  – 3 seconds]
[00:25]  JOURNALIST (Speaker A):  Look, I think the honest answer is: it was better than it had been in 2014, and in some ways better than it had been in any previous European conflict I'd covered. The sheer volume of verified, on-the-ground reporting from Ukrainian journalists themselves was extraordinary. We  – the international press corps  – were largely following their lead, not the other way around. Ukrainian photographers, camera operators, fixers  – they were there from the first hour. And the quality was remarkable given the conditions.
[PAUSE  – 4 seconds]
[01:05]  SCHOLAR (Speaker B):  I'd add to that  – and I think this is genuinely positive  – that major outlets were much faster than in previous conflicts to apply source evaluation to Russian government claims. When the Russian Ministry of Defence issued statements, they were treated with appropriate scepticism and clearly attributed rather than just reported as fact. That's a real improvement. Where I'd be more critical is around the first wave of social media stories  – and the Snake Island incident is the perfect example.
[PAUSE  – 5 seconds]
[01:45]  JOURNALIST:  Yes  – and I'll be the first to say: the Snake Island story was mishandled. Zelensky announced the defenders had been killed. We all ran with it. It was emotionally powerful, it fit the narrative, and it turned out to be wrong  – they'd been captured, not killed. The correction came later and got far less coverage than the original story. That's a structural problem with how breaking news works, not just a Ukrainian story problem.
[PAUSE  – 5 seconds]
[02:20]  SCHOLAR:  And yet  – here's the complexity  – it didn't matter in the way it might have mattered in another context. The Snake Island phrase, the defiance, the spirit of it  – all of that was real. The factual error about whether the soldiers were dead or captured was significant, but it didn't change the meaning of the moment. That's a very uncomfortable thing for a journalist to hear me say, I suspect. Because journalism should care about facts above meaning.
[PAUSE  – 5 seconds]
[02:55]  JOURNALIST:  It is uncomfortable. And I'd push back on it, actually. Because the moment you start saying that factual accuracy matters less than narrative truth, you've opened a door that is very difficult to close again. That exact argument  – 'the spirit of it is true even if the facts are wrong'  – is the argument Russian state media uses to justify its fabrications about Bucha and Mariupol. The standard has to be consistent. Facts first, always.
[PAUSE  – 5 seconds]
[03:35]  SCHOLAR:  Fair point  – and I accept the correction. What I should have said more carefully is: the Snake Island story illustrates a broader challenge that social media creates for traditional journalism. The verification pipeline is broken. A Ukrainian government official tweets something, it's on every front page within an hour. The correction, if it comes, lands two days later in paragraph fifteen. Traditional journalism needs a different model for high-speed breaking news  – something that makes uncertainty visible in real time, not retrospectively.
[PAUSE  – 5 seconds]
[04:15]  JOURNALIST:  On that we completely agree. The thing that gives me hope is that in this conflict, for the first time really, you had a genuine ecosystem of open-source intelligence  – OSINT  – working alongside traditional reporting. Groups like Bellingcat, investigators at the New York Times visual investigations team, the BBC Verify unit  – they were doing the kind of satellite-image analysis, video geolocation, and systematic verification that changed what was possible. Bucha is the best example: the Russian denial was comprehensively dismantled by open-source methods within days. That couldn't have happened five years ago.
[Music fades in briefly  – end of extract]
Duration: approx. 4 min 40 sec  ·  Word count: approx. 600



ANSWER KEY  – Task 16 Note-taking Grid
For teacher use  – cut or fold before distributing
	LISTENING FOCUS
	EXPECTED ANSWER

	One thing the journalist says the media got right:
	The sheer volume of on-the-ground reporting from Ukrainian journalists themselves; major outlets applied appropriate scepticism to Russian government claims and attributed them clearly rather than reporting them as fact.

	One thing the scholar says was handled badly:
	The Snake Island story  – the incorrect initial report that the defenders had been killed was widely run; the correction received far less coverage than the original error.

	How the Snake Island story is discussed:
	Both speakers agree it was mishandled. The journalist says it illustrates a structural problem with breaking news. The scholar initially suggests the 'spirit' of the story was true even if the facts were wrong; the journalist pushes back, and the scholar accepts the correction.

	The scholar's view on social media vs traditional journalism:
	The verification pipeline is broken by social media speed  – corrections come too late and get too little attention. Calls for a different model that makes uncertainty visible in real time.

	A term or concept from Units 4 or 6 used by the speakers:
	Any of: source evaluation / corroboration / disinformation / framing / open-source intelligence (OSINT) / the SIFT framework (implied) / breaking news verification.

	One phrase useful for a presentation:
	Any of: 'the verification pipeline is broken'; 'facts first, always'; 'making uncertainty visible in real time'; 'comprehensively dismantled by open-source methods'; 'the standard has to be consistent.'



	SUPPLEMENTARY TEACHER NOTES
If audio unavailable:  Assign the journalist's lines to half the class and the scholar's to the other half. Each student reads their speaker's sections silently, then pairs form across groups to share the key points. Debrief as a class on the note-taking grid. The disagreement between the speakers about the Snake Island story is particularly worth discussing  – it models how scholars and practitioners can disagree while both arguing in good faith.
Key discussion point:  The scholar initially says the 'spirit' of the Snake Island story was true even if the facts were wrong. The journalist pushes back. Ask students: who do you think is right? Is it ever acceptable for a news story to be factually inaccurate if its emotional and moral content is genuine? What are the risks of accepting this argument? (This connects directly to the propaganda analysis in Unit 4.)
Extension  – OSINT:  The journalist mentions Bellingcat, the NYT visual investigations team, and BBC Verify. Ask students to look up one of these organisations and find one investigation related to Ukraine. Bring a 60-word English summary to the next class. This connects media literacy to real research practice.
Authentic sources:  
•  Bellingcat (bellingcat.com)  – open-source investigation organisation; major Ukraine investigations including Bucha and MH17; C1+ English
•  BBC Verify (bbc.com/news/bbcverify)  – the BBC's fact-checking and verification unit; accessible English, current Ukraine content
•  Reporters Without Borders (rsf.org)  – annual press freedom data; English-language profiles of conditions for Ukrainian journalists
•  Institute for the Study of War (understandingwar.org)  – daily Ukraine conflict assessments in clear English; excellent for corroboration tasks



UNBROKEN  ·  Unit 6 Audio Track 6.1 Tapescript  ·  
	UNBROKEN  ·  WAR, RESISTANCE & IDENTITY

	AUDIO TRACK 7.1   –  TAPESCRIPT

	Unit 7: Peace, Justice & Reconstruction



	PRODUCTION NOTES
Format:  A moderated conversation  – host plus two guests with different professional backgrounds. The speakers are collegial but represent genuinely different priorities. The tone should be reflective and measured, not adversarial.
Duration:  Approximately 4 minutes 30 seconds at 115–120 words per minute (slightly slower  – both speakers are thoughtful).
Speaker A  – legal expert in international accountability and reparations law. Precise, formal at times, but accessible. British English preferred.
Speaker B  – Ukrainian heritage architect working on reconstruction. Warmer register, more personal, occasionally passionate. Ukrainian-accented English is authentic but not required.
Pronunciation:  Mystetskyi = mis-TET-skiy. Irpin = EER-pin. Kherson = KHER-son. Reparations = rep-ah-RAY-shuns. Adjudicate = ah-JOO-dih-kayt. RD4U = spell out as letters: R-D-four-U.



	FOR STUDENTS
You will hear a conversation between a legal expert in reparations law and a Ukrainian heritage architect. They discuss what reconstruction without accountability looks like  – and what both processes, together, should achieve. Complete Task 16 as you listen.
Focus on: the legal expert's view on reparations and court judgments, the architect's view on community leadership, specific buildings or sites mentioned, where they agree, where they see the problem differently, and language useful for your synthesis essay.



	AUDIO TRACK 7.1
"After the Rubble: Justice, Memory, and What We Choose to Build"
A moderated conversation between a legal expert and a Ukrainian heritage architect
[Quiet ambient sound  – briefly  – then under voice]
[00:00]  HOST:  Welcome to both of you. You come to reconstruction from very different directions  – one from international law, one from architecture and heritage. I want to start with a question that connects you: does reparations require a court judgment first, or can reconstruction using Russian assets begin without one?
[PAUSE  – 3 seconds]
[00:30]  LEGAL EXPERT (Speaker A):  It's the central legal question, and I want to be careful not to oversimplify it. Strictly speaking, the use of frozen state assets as reparations does require a prior or concurrent legal determination of liability  – that's well-established in international law. The Register of Damage  – the RD4U  – is not itself a reparations mechanism: it's the evidentiary foundation for one. It records claims; it doesn't adjudicate them. So yes, there is a sequence that law requires. But what I'd also say is that the legal community has been creative in developing mechanisms that can move faster than a full court proceeding. The immobilisation of Russian sovereign assets in European institutions is itself a form of provisional accountability measure  – a holding position while the legal process catches up.
[PAUSE  – 5 seconds]
[01:25]  ARCHITECT (Speaker B):  I understand the legal logic. I respect it. But from where I work  – which is on the ground in Irpin, in Kherson, in communities that are trying to rebuild their lives  – the sequence is very hard to explain to a family who has no roof. What I would say is: the legal and the physical don't have to wait for each other. They can happen in parallel, with different funding streams, different actors, different timelines. Emergency reconstruction  – roofs, schools, basic services  – can proceed on donor funding now. The longer reparations process can proceed simultaneously on its own track. The mistake would be to say: we cannot build until we have the legal framework for reparations. That's not a position communities can live with.
[PAUSE  – 5 seconds]
[02:15]  LEGAL EXPERT:  On that I think we're actually aligned. The distinction I would draw is between emergency reconstruction  – which should proceed immediately, on humanitarian grounds, with donor funding  – and the larger reconstruction project, which should draw on Russian assets and which does require the legal mechanism. Where I'd push back slightly is the implication that the legal process is just bureaucracy that slows things down. The legal process serves functions that reconstruction alone cannot serve. It creates an official record of what happened and who is responsible. It sends a signal to every other state considering aggression. And it provides a foundation for something like genuine closure  – which communities also need, not just roofs.
[PAUSE  – 5 seconds]
[03:05]  ARCHITECT:  That I completely agree with. And I want to give you a specific example of where they intersect  – the Mariupol Drama Theatre. That building was destroyed. The site is now under Russian occupation. We cannot access it. But there is intensive documentation work happening anyway: satellite imagery, pre-war architectural records, eyewitness accounts, photographs. This documentation serves both purposes simultaneously: it's an evidentiary archive for legal proceedings, and it's the memory archive we'll need if and when Mariupol is de-occupied and the community needs to decide what to do with that site. The archive is the bridge between accountability and reconstruction. You can't separate them  – not in that case.
[PAUSE  – 5 seconds]
[03:55]  LEGAL EXPERT:  And who should decide what gets built there  – when it's possible to build? That's the question I find most interesting, and most difficult, from a legal standpoint. Because property rights, community rights, and cultural heritage law are all in tension on a site like that. My position  – and I think it's consistent with international law  – is that the community most affected has to be at the centre of that decision. Not international donors. Not architects in Kyiv or Berlin. The people of Mariupol  – wherever they are now, because many of them are displaced  – have to be the primary voice. That's not just a political preference. It's what the law of cultural heritage requires.
[PAUSE  – 4 seconds]
[04:35]  ARCHITECT:  We end in complete agreement then  – which is perhaps unusual for a lawyer and an architect. The community decides. The record is kept. The process is transparent. And whatever is built carries the truth of what happened there. Not as a monument to suffering  – Ukraine has enough of those  – but as a city layer. Something that says: we were here, this happened, and we chose to continue. That's reconstruction done right.
[Quiet music  – brief  – end of extract]
Duration: approx. 4 min 50 sec  ·  Word count: approx. 580



ANSWER KEY  – Task 16 Note-taking Grid
For teacher use  – cut or fold before distributing
	LISTENING FOCUS
	EXPECTED ANSWER

	The legal expert's view on whether reparations require a prior court judgment:
	Yes, strictly speaking  – international law requires a legal determination of liability before using frozen state assets as reparations. However, the expert distinguishes emergency reconstruction (donor-funded, can proceed immediately) from larger reparations-funded reconstruction (requires legal mechanism). Describes RD4U as an evidentiary foundation, not a reparations mechanism.

	The architect's argument about who should lead reconstruction design decisions:
	The community most affected  – including displaced people  – must be the primary voice. Not international donors, not architects from elsewhere. The legal expert agrees and says international cultural heritage law supports this.

	One specific building or site mentioned:
	The Mariupol Drama Theatre  – destroyed, under occupation, being documented through satellite imagery and pre-war records. Cited as an example of how legal/evidentiary documentation and architectural memory preservation are the same work.

	The point on which the two speakers most clearly agree:
	Community leadership: the people of Mariupol (wherever they are) must decide what replaces the Drama Theatre. Also: that accountability and reconstruction can and should proceed in parallel on different tracks.

	The point on which they see the problem differently:
	The architect emphasises the human urgency  – families without roofs cannot wait for legal sequence. The legal expert acknowledges this but insists the legal process serves functions (official record, deterrence, closure) that reconstruction alone cannot.

	A phrase useful for the synthesis essay:
	Any of: 'the archive is the bridge between accountability and reconstruction'; 'a city layer  – something that says we were here, this happened, and we chose to continue'; 'emergency reconstruction on humanitarian grounds'; 'the community most affected has to be at the centre.'



	SUPPLEMENTARY TEACHER NOTES
If audio unavailable:  Assign the legal expert's lines to half the class and the architect's to the other. Each reads their speaker silently, then presents the key argument to a partner. The note-taking grid is completed through shared discussion. The Mariupol Drama Theatre example is worth stopping on  – ask students to think about what they would recommend for that site.
Discussion extension:  The architect says: 'Not as a monument to suffering  – Ukraine has enough of those  – but as a city layer.' What is the difference between a monument to suffering and a city layer? Is this a meaningful distinction, or a rhetorical one? Which approach do students think is more appropriate for sites like Bucha, Mariupol, or Babyn Yar?
Bridge to synthesis essay:  Before students write Task 18, ask them to identify one phrase from this recording they plan to quote or paraphrase in their essay. Ask them to explain in one sentence how it connects to their argument. This focuses the listening task on its written outcome.
Authentic sources:  
•  Register of Damage for Ukraine (rd4ukraine.org)  – official website with mandate, documentation methodology, and public information in English
•  OHCHR Ukraine monitoring reports (ohchr.org/Ukraine)  – authentic English-language reports on human rights violations; accessible C1 English
•  UNESCO Ukraine cultural heritage damage reports (unesco.org)  – maps and reports on damaged sites; useful for heritage discussion and Task 1 question 3
•  World Bank / EU / Ukraine Rapid Damage and Needs Assessment (RDNA)  – the source for the $411 billion reconstruction estimate; publicly available in English
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КЛЮЧІ ВІДПОВІДІ / ANSWER KEYS
UNIT 1: THE LANGUAGE OF CONFLICT
Task 4 (Skimming): 1. b; 2. c; 3. c; 4. c.
Task 6 (T/F/NS): 1. F (not always declared); 2. T; 3. F (rarely lead to swift victories); 4. T; 5. NS; 6. T; 7. F (Hybrid warfare).
Task 8 (Matching): 1-f, 2-d, 3-a, 4-e, 5-c, 6-b, 7-g, 8-h.
Task 10 (Collocations): 1. maintain; 2. wage/declare; 3. suffer; 4. restore; 5. violate; 6. negotiate; 7. reach; 8. defend.
Task 11 (Gap-fill): 1. sovereignty; 2. occupation; 3. civilian; 4. resistance; 5. treaty; 6. liberation; 7. warfare; 8. aggressor; 9. casualties; 10. territorial integrity.
UNIT 2: THE COSSACK ERA
Task 1 (Timeline): 6, 3, 5, 8, 1, 4, 7, 2.
Task 5 (Vocabulary): 1. fortress; 2. autonomy; 3. raid; 4. uprising; 5. democratic; 6. allegiance.
UNIT 3: WORLD WARS
Task 3 (Reading): 1. Caught between two fires; 2. Total war; 3. Scorched earth policy; 4. Frontline.
Task 7 (Multiple Choice): 1. c; 2. a; 3. d; 4. b.
UNIT 4: THE HOLODOMOR
Task 2 (Definitions): 1. famine; 2. genocide; 3. grain procurement; 4. collectivization; 5. blacklisting.
Task 4 (Analysis): 1. Intentionality; 2. Denial; 3. Historical memory.
UNIT 5: POST-WAR RESISTANCE (UPA)
Task 3 (Matching): 1. insurgency; 2. hideout; 3. guerrilla; 4. bunker; 5. propaganda.
Task 6 (T/F): 1. T; 2. F; 3. T; 4. F; 5. T.
UNIT 6: INFORMATION WARFARE
Task 4 (Term matching): 1. Echo chamber; 2. Bot; 3. Deepfake; 4. Narrative; 5. Fact-checking.
Task 8 (Gap-fill): 1. debunk; 2. amplify; 3. verify; 4. manipulate; 5. credibility.
UNIT 7: RECONSTRUCTION & IDENTITY
Task 4 (Listening): 1. City layer; 2. Heritage; 3. Rapid damage assessment; 4. Sustainability.
Task 9 (Synonyms): 1. rebuild - reconstruct; 2. heal - recover; 3. damage - devastation; 4. preserve - safeguard.
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